Mississippi Reading First Application
Introduction:

The state of Mississippi has embarked upon a neallertge and has implemented a
process that has extended the horizons of ourrenildTheMississippi Reading Reform
Model (MRRM)...Every Child a Reademuided by several goals and action steps, was
researched and designed to “break the mold” ofitioem@l reading instruction for this
state. TheMRRM was developed by Mississippi education practitisrierstrategically
address reading improvement in the state withrtigamentation of scientifically-based
best practices. It is our intent that the edusatdrthis state, in partnership with parents
and families, will develop children who read watidaindependently by the end of each

grade level.

The Mississippi Reading Reform Model’'s four scibadilly-based reading research
conclusions are the foundation for the goals oMisissippi Reading First Program

* Well-designed early literacy interventions to emstgading readiness;

* Prescriptive direct instruction utilizing the essahelements of reading instruction
and based upon the results of appropriate assessmen

» Extended instructional opportunities for childrang

* High quality professional development to improvadi@g instructional practices of
Mississippi teachers, administrators, and suppaft. s

While there is certainly room for growth and impeovent in reading achievement both
nationally and in this state, Mississippi has mademendous strides in reading
performance. According to the National AssessnuériEducational Progress (NAEP)
1994 Reading Report Card for the Nation and théeStaMississippi was one of only
seven states evidencing a significant increas@enpercentage of fourth-grade students
scoring at or above the “Advanced” level of readorgNAEP since 1992. Mississippi
was also theonly state evidencing an increase ifi grade students scoring at the
“Proficient” level. In 1998, Mississippi was onéseven states in the Nation recognized
by the National Education Goals Panel for raisiegding achievement. Mississippi
received “gold stars” from the panel for “greateart expected” gains in the percentage

of students scoring at the proficient level betw&882 and 1998 on NAEP. In addition,
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the state consistently reduced the percentage wthfograders scoring below basic

achievement from 1992 to 1998 (NAEP, 1998). Thegaage reduction, from 59% to

52%, demonstrates significant progress as comparéae Southeastern region and the
National average scores percentages, as indigatédure 1.

Figure 1

Grade 4 NAEP Results

Grade 4 Reading Average Scale Percentages below basic student
Score achievement
1992 Mississippi 199 59
Southeast 211 45
Nation 215 40
1994 Mississippi 202 55
Southeast 208 47
Nation 212 41
1998 Mississippi 204 52
Southeast 210 46
Nation 215 39

(Source: NAEP, 1998)

Nonetheless, Mississippi consistently performs |yoon cross-state comparisons of
reading performance. Certainly, it is true thatny influences beyond the control of
educators have a profound impact on the educatianhlevement of Mississippi's
children. These include the parents’ educatiottalranent levels, number of parents and
siblings in the home, poverty and socio-economatuses. In Mississippi, for example,
poverty status accounts for approximately 67% af thariance in reading ability
(Research to Actiqri997). This correlation indicates that a reladinp between poverty
and reading exists, although it certainly doesdescribe the reasons and limits for the
relationship. We can only be certain that povedts an upper limit on what can be done
under the conditions in which this correlation waade, unless there is a substantial
change in the manner and methods utilized in ethgcahildren. Schools that have fully

implemented the scientifically-research based prestof theMRRM are succeeding in
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“breaking the mold” by surpassing the typical expgons generated by poverty and

background.
A. Current Reading Initiatives and Identified Gapsin Services

Historical Context of the Mississippi Reading Refom Model:

Based on current reading research and a committmgmovide high quality professional

development, reading is the number one priority thoeg Mississippi Department of

Education (MDE). A long-term commitment to fundarta@rchange in our approach to

reading instruction was necessary at the statésiaijsschool, and classroom level to

achieve dramatic and substantial progress. Theiddippi State Board of Education’s

Reading Reform ModelEvery Child a Readerwas designed to ensure grade level
reading in grades K — 12.

The development of th#IRRM began in July 1997 with a review of Mississippi’s
Reaching New Heightesearch (a 1995 study of reading instruction isdiisippi school
districts). From that study, the 19%8search to Actiopublication was written and
disseminated throughout the state to create anemess of and an urgency for the
Reading Reform Model. In November 1997, Dr. Reyarh of the National Institute of
Child Health and Human Development (NICHD) joinedte efforts by sharing recently
completed NICHD research results with Mississipfaly Childhood Task Force and
by providing information for the development of e@asces and strategies for
implementation of the statewide initiative. Withr.CLyon’s research and research
presented in the 1998 National Research CounciNR() Preventing Reading
Difficulties in Young ChildrentheMississippi Reading Reform Mode&as established.

To support the establishment of thdRRM, the Mississippi Legislature enacted a
Reading Sufficiency Lawduring the 1998 Legislative Session. This lawurezs every
school district to establish and implement a progfar reading reform. In addition,
funds appropriated by the state legislature wered u® pilot theMRRM in six of
Mississippi’s low-performing school districts. Theplementation of th&#RRM yielded
student reading gains in each year of a three{gegitudinal study. This study provided

the evidence needed to begin building a statevattem effort.
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The following tables and graphs summarize the perdmce of students in the six
Mississippi Reading Sufficiency pilot districts ove three school year period. The six
pilot districts were Coahoma County, South Deltajtphreys County, North Bolivar,
Holly Springs, and Jefferson County. Four of theskool districts are located in the
Mississippi Delta, one of the most impoverishedaaref this country. The Woods and
Moe Analytical Reading Inventory, Sixth Edition (ARwas used to measure student
performance from 1998 until 2001 in word recogmtidistening comprehension, and
reading comprehension. The instrument was indiliguadministered to students by
MDE test administrators. Pretests and posttests a@ministered each year. Pretest and
posttest scores for participating students wereutated using the ARI "frustration
levels" in word recognition, listening comprehemsiand reading comprehension. Pretest
to posttest gains were calculated by subtractimip estudent's pretest level from his/her
posttest level in each of these three areas. Shrceecorded score for a student was a
reading level on the ARI, a pretest to posttestri'gevas indicated only when a student
moved from one level to another (i.e., frustrattoninstructional). Some students may
have made gains in word recognition, listening caehpnsion, or reading

comprehension that did not result in a change ifopmance level on the instrument.

Net gains on the ARI were calculated using twoeddéht methodsA) by adding the
separate single year gains for the three schoaobyaad B) by subtracting the average
posttest score in spring 2001 from the averageegtetcore in fall 1998. The 3-year net

gains were:

. Word Recognition +3.30 (Method A); +4.06 (Methoy B
. Listening Comprehension  +3.44 (Method A);  +4.10 (el B)
. Reading Comprehension +3.26 (Method A); +4.06 (MdétB)

The tables and graphs that follow present the @eepaetest and posttest scores annually
for each pilot district and for all pilot districcsombined. The tables include the yearly

gains in performance as well as the three-yeagakets calculated using both methods.

Annual gains are posted for each year within eddhe pilot districts and for all pilot

districts combined.

Mississippi Reading First Application 4



AVERAGE READING COMPREHENSION LEVEL

1998-1999 1999-2000 2000-2001 3-Year Net Change®
Group Pretest  Posttest | Pretest Posttest Pretest Posttest A 5
Change Change Change
. 0.11 0.93 1.27 2.76 3.22 4.17
AlLS Pt +0.82 +1.49 +0.95 +326 | +4.06
(N=805) (N=837) (N=775)
North 0.07 1.19 1.38 3.18 3.05 3.96
Bolivar +1.12 +1.80 +0.92 +3.84 +3.89
(N=90) (N=89) (N=83)
0.02 0.98 1.35 2.61 3.33 4.11
Coahoma +0.96 +1.26 +0.78 +3.00 +4.09
(N=171) (N=190) (N=165)
0.08 0.47 0.81 2.25 2.49 3.41
Humphreys +0.38 +1.44 +0.92 +2.74 +3.33
(N=201) (N=192) (N=166)
0.15 1.30 1.43 3.05 3.07 3.98
Jefferson +1.50 +1.62 +0.91 +4.03 +3.83
(N=113) (N=120) (N=127)
Holly 0.10 1.22 1.71 3.34 4.50 5.29
Springs +1.11 +1.63 +0.78 +3.52 +5.19
(N=115) (N=126) (N=125)
South 0.29 0.81 1.67 2.60 3.01 4.52
Delta +0.52 +1.43 +1.51 +3.46 +4.23
(N=115) (N=120) (N=109)
!Net change was calculated as follows:
A=Sum of the annual pretest to posttest changes
B=2001 posttest level minus the 1998 pretest level
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ARI AVERAGE LISTENING COMPREHENSION LEVEL

1998-1999 1999-2000 2000-2001 3-Year Net Change®
Group Pretest  Posttest | Pretest  Posttest | Pretest  Posttest A 5
Change Change Change
. 1.35 2.25 2.51 3.98 4.37 5.45
FLS Bt +0.90 +1.47 +1.07 +3.44 | +4.10
(N=805) (N=837) (N=775)
North 1.21 2.69 2.70 4.50 4.17 5.29
Bolivar +1.48 +1.80 +1.12 +4.40 +4.08
(N=90) (N=89) (N=83)
1.26 2.25 2.49 3.83 4.48 5.36
Coahoma +0.98 +1.34 +0.88 +3.20 +4.10
(N=171) (N=190) (N=165)
1.32 1.81 2.06 3.46 3.64 4.64
Humphreys +0.48 +1.40 +0.99 +2.87 +3.32
(N=201) (N=192) (N=166)
1.29 2.47 2.73 4.23 4.31 5.38
Jefferson +1.18 +1.51 +1.06 +3.75 +4.09
(N=113) (N=120) (N=127)
Holly 151 2.57 3.01 4.48 5.59 6.51
Springs +1.05 +1.47 +0.92 +3.44 +5.00
(N=115) (N=126) (N=125)
South 1.55 2.17 2.39 3.92 4.17 5.79
Delta +0.63 +1.53 +1.62 +3.78 +4.24
(N=115) (N=120) (N=109)
!Net change was calculated as follows:
A=Sum of the annual pretest to posttest changes
B=2001 posttest level minus the 1998 pretest level
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ARI AVERAGE WORD RECOGNITION LEVEL

1998-1999 1999-2000 2000-2001 3-Year Net Change1
Group Pretest Posttest | Pretest Posttest Pretest Posttest A B
Change Change Change
. 0.11 0.93 1.27 2.76 3.18 417
Atl)liftr%igt +0.82 +1.49 +0.99 +3.30 +4.06
(N=805) (N=837) (N=775)
North 0.07 1.19 1.38 3.18 3.07 3.96
Bolivar +1.12 +1.80 +0.89 +3.81 +3.89
(N=90) (N=89) (N=83)
0.02 0.98 1.35 2.61 3.33 4.11
Coahoma +0.96 +1.26 +0.78 +3.00 +4.09
(N=171) (N=190) (N+165)
0.08 0.47 0.81 2.25 2.29 3.40
Humphreys +0.38 +1.44 +1.11 +2.93 +3.32
(N=201) (N=192) (N=166)
0.15 1.30 1.43 3.05 3.07 3.98
Jefferson +1.15 +1.62 +0.91 +3.68 +3.83
(N=113) (N=120) (N=127)
Holly 0.10 1.22 1.71 3.34 4.50 5.29
Springs +1.11 +1.63 +0.78 +3.52 +5.19
(N=115) (N=126) (N=125)
South 0.30 0.81 1.17 2.60 3.01 452
Delta +0.51 +1.43 +1.51 +3.45 +4.22
(N=115) (N=120) (N=109)

!Net change was calculated as follows:
A=Sum of the annual pretest to posttest changes
B=2001 posttest level minus the 1998 pretest level

The reading gains made in each of the six pilobsttistricts of the Mississippi Reading

Sufficiency Program provided evidence that systemading reform in this state was

critical in meeting the needs of struggling studertdiowever, this was only a first step in

directing the focus of the instructional leaderdhad state. First and foremost, came the

realization that guidance was needed

in articudatime basic reading related

competencies needed to attain student successpgafiup assessment techniques and

specific instructional intervention strategies. eTdata and feedback garnered from these

school districts also clearly indicated the neeadsigstained and meaningful professional

development for primary grade teachers, admin@tsatand instructional support staff.
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This professional development needed to be scaffoltb ensure that Mississippi

teachers acquired the knowledge and skills requogutovide effective instruction.

Finally, this data precluded the premise that sttglshould be labeled according to their
socio-economic background. Rather the data cleadigated that in six of the poorest
and lowest performing school districts, studentseweapable of not only reaching grade
level expectations, but students were capable apassing them. Even more

importantly, the data proved that quality readinstiuction in the K-3 years can prevent
many reading difficulties from developing. Alscs the number of special education
referrals decreased in the pilot school districtene the knowledge that appropriate
classroom instruction and support could preverdirgpdeficits. This point is evident in

the National Reading Panel’'s report which stategcéllent teaching is even more, not
less, important for youngsters who are at riskeading—and with this kind of teaching
the majority of at-risk children can be successfuln sum, the Mississippi Reading

Sufficiency Program served as the foundation feMIRRM'’s infrastructure.

The Mississippi Reading Sufficiency Program wasially funded at $1.5 million dollars
and only supported intensive technical assistancxi low-performing school districts.
The need to further implement tMRRM in unsuccessful schools was one that led to a
private donation of $100 million dollars to the Maisity of Mississippi by Jim and Sally
Barksdale. This gift established the BarksdaledrepInstitute, which seeks to further
replicate theMRRM in 73 low performing schools.

The Barksdale Reading Institute provides techni@ssistance by utilizing thirteen
Reading Coordinators to implement td&RM. The Institute staff at each of the State’s
eight public universities expands college-readingrses and incorporates the systemic
reading reform model into existing elementary teacpreparation programs. The
collaborative efforts of these partners will draivaty improve the reading skills of

Mississippi’s students by providing highly qualdieeachers in primary classrooms.
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Barksdale Reading Institute Partnership Structure

Barksdale Reading Institute

Mississippi Department of
Education

Barksdale Mississippi Reading Institute Staff

State Department of Education
Staff

Eight Other Public Universities
(IHL)

Participating Public Schools

The infrastructure for reading reform was also rgjtkened by the expansion of the

Mississippi Department of Education’s reading/eatyldhood/language arts program

staff from one (during the developmental stagethefMRRM) to the current nineteen

staff members. The Office of Reading, Early Childdl, and Language Arts provides

intensive support to the Mississippi Reading Sidficy School Districts and grant

funding and technical assistance to other schogideimenting theMRRM. In addition,

this Office is also responsible for the developmamd dissemination of theIRRM'’s

intervention resource documents and the developnaent delivery of statewide

professional development modules including follogvtechnical assistance.

Mississippi was the benefactor of a Reading Exne#eAct Grant (MS-REA) in 2000.
The MS-REA grant also strengthened the infrastrectd the systemic, reform efforts of
the MRRM. MS-REA replicated the research based best pexctif theMRRM in an

additional fifty-three (53) K-3 schools. Also, fivedditional staff personnel (Regional

Reading Coordinators) were hired to provide intemsupport to the selected schools.
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The REA grant also supports a full-time LiteracyaClo at the school level, who monitors
the grant’s implementation, provides technical stasice to instructional staff, assesses
the instructional needs of students and staff, iar@harged with designing professional
development to meet assessed needs.

Preliminary evaluative results of the MS-REA prograndicate that the proposed
activities for the grant have been fully implemehtturing the first year of the grant
period. MDE planned and delivered professionalettgyment activities for the schools’
staffs and delivered on-site technical assistandevery school committed to the
fundamentals of th®IRRM by establishing Peer Coaching Study Teams, paaticig in
professional development, selecting reading programd assessments based on an
established criteria (sedevaluation of Instructional Materials, Appendix A),
establishing Parent/Family Centers, and offeringeRded Day/Year and transitional
programming services. As the first full year o tMS-REA grant concludes, the grant’s
evaluators are in the process of compiling baselata to assess the grant’s effectiveness
from four levels:

» K-3 student reading performance

» Teacher perception and increases in instructicaq@dcities

* Administrator perception and increases in leadpriitus

» Parental perception and increased parental invawem

A momentum of progress has clearly begun, yet tagestill over 80 low-performing K-
3 schools in Mississippi who have as yet receivedcomprehensive assistanc&he
Reading First grant will help Mississippi fortifisilong-term commitment to fundamental
changes in the reading instructional process imgeted at the classroom level by
providing dramatic and substantial support to 2gilde LEAs Most importantly,
Reading First will support theffering of consistent, statewide technical assis¢ and
professional development thereby, increasing thewnection between research,
professional development, and instructional practidississippi expects for Reading

First to provide a blueprint for all stakeholderstivan interest in ensuring that every
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child is taught by highly qualified teachers uiilig scientifically-based assessments and

programs of instruction.

B. Mississippi Outline and Rationale for Using Scietifically-Based
Reading Research

Reading has been one of the most intensively relsedrcontent areas of the past several
decades. Unlike other content areas, reading hasvalenced-based core body of
knowledge that clearly delineates the critical ardeat must be addressed in order for
children to learn to read successfully. Thesacealitareas have been translated into the
reading research conclusions that are the foundatfoMississippi’'s Reading First

Program.

Scientifically-Based Reading Research Conclusion #Well-designed early literacy
interventions to ensure reading readiness

Goal One of theMississippi Reading First ProgramChildren will exit Kindergarten
with appropriate reading readiness skills.

ACTION STEPS for GOAL ONE:

» Continue collaborating with other agencies andrditg groups to develop early
childhood literacy programs and an early literasya@eness campaign.

* Develop additional resources that discuss the ngagiadiness needs of children for
distribution to parents, grandparents, and othespraviders.

» Offer professional development designed Reading Firstschool districts to help
children make successful transitions from homenddrgarten to first grade.

» Establish the Mississippi Reading Academies begmnwith the Kindergarten
Academy in 2002-2003 school year.

* Provide guidance and approval in the selection affyereading comprehensive,
supplemental and extensive remediation programs.

* Provide guidance in the selection and implementatb valid and reliable SBRR
assessments to measure phonemic awareness, phandsvocabulary with
kindergarten students.

According to the National Research Council (19@8)]y readiness preparation and Pre-
K programs have resulted in fewer referrals to spesducation programs and other
compensatory services for young children. In aewg\of the literature examining Pre-K

and early intervention programs for disadvantagedl lrandicapped children, the Early

Intervention Research Institute found these prograesulted in overall positive effects
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in school readiness. Although few studies have idem/ longitudinal tracking of these
students, Schweinhart, Barners, and Weikart (1988ked significant differences in
achievement test scores through age 19. This stisdyindicated a cost benefit of $7.00

in future expenses saved for each $1.00 spentei Brtervention programs.

The wide variation in program approach and quaptgsents a challenge when
considering the research. Programs describedrasK'Pcan vary from little more than
part-time childcare facilities to multifaceted fullay programs based on National
Association for the Education of Young Children (BMC) readiness guidelines; using
highly trained staff and having significant parénégucation components. Program
effectiveness correspondingly varies. Ramey anochdya(1992) state that six factors
characterize the most successful programs:

1. Timing — programs that begin earliest and last éstg

2. Intensity — programs with higher hours per day dags per week,

3. Directness — programs providing daily cognitivertaéag experiences (vs. health or
parent education services only),

4. Breadth — programs providing multiple routes to elegmental and readiness
enhancement,

5. Individual Differences — programs designed to adjoisndividual learning styles and
risk factors, and

6. Environment — programs encouraging supportive caésnig home, school, and
community environment.

Increasing the availability of such programs préseet another challenge. In a review

of early childhood reform efforts, the United Stat@epartment of Education (USDE)

characterizes current state and federal progranas*asion of insufficiencies” in which

successful programs can serve only a fraction igibé¢ clients (Schultz and Lopez,

1996). This is certainly true for Mississippi; taeare many at-risk children who do not

have the opportunity to be served by a high qu&is-K readiness program.

Early interventions and early experiences for bdtild and parental development are
critical to maximizing and sustaining positive auttes for children (Ramey & Ramey,
1998). These intervention programs must utiliZeamework that emphasizes the social,
emotional, and cognitive growth of children and lsassits foundation the biological,
social, development, and contextual factors asreeted in recent brain research.
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Research is clear that “prime times” for learningpeind on the interaction between

nature and nurture (Shore, 1997).

PLAN OF ACTION:

Due to the fact that so many of Mississippi’'s cteld enter kindergarten without the
necessary readiness skills, there is increasinghasip on kindergarten instruction.
Reading First will provide the instructional support and funding create model
kindergarten classrooms. Teachers in these classraall be trained in scientifically-
based reading research offered through the MiggisdDepartment of Education’s
Reading Academies. During the summer of 2003 fitse year of the Academies, the
MDE intends to train every Kindergarten teacherthe state of Mississippi in the
research based methods and practices of how tot austpuction to meet the large
variance of instructional needs, experiences, amipetencies they will encounter. The
Mississippi Reading Academy: Kindergarten will beiilbb on scientifically-based
components that include use of explicit and systemastruction in phonemic
awareness, phonics, vocabulary development, angredransion. Kindergarten teachers
will be instructed in the use of valid and relial38RR assessments in screening all
students upon entry to kindergarten, diagnosisrefreading difficulties in students that
are having difficulty in meeting benchmarks and ftming the progress of all
kindergarten children to ensure that they leaveldigarten with the skills necessary for
success in grade one. Academy training will hgtlilinking assessment results with
instructional strategies, principles of effectivegping, monitoring student progress to

inform instruction, and providing interventions f&iruggling readers.

Kindergarten instruction iReading Firstclassrooms will focus on the assessed strengths
and weaknesses of individual students. Instrucivdhbe tailored to show measurable
growth in literacy development for every child; heower, meeting the instructional needs
of a wide range of children will require teachevshive a comprehensive repertoire of
instructional assessments, techniques and inteovesnand an extensive knowledge base
about the reading acquisition process. More ingooly, these primary grade teachers

must be knowledgeable about the nature of earlydimga problems and
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prevention/intervention strategies available insthareas. Reading First will stress
ongoing, diagnostic assessments as being the keyegigning the instructional

intervention process for struggling students.

At the kindergarten level, a variety of instruc@bmssessments, strategies, and materials
will be utilized in emphasizing readiness, as wadl direct instruction in reading.
Research provides support for beginning readingruoBon in kindergarten and
concludes that kindergartners receiving such ietitn sustain academic achievement
advantages over those who do not. The Nationdituies of Child Health and Human
Development (NICHD) reached similar conclusionsemftoordinating a ten-year
research effort in early learning (Grossen, 199Vipst studies released in opposition to
direct early instruction focus on teacher perceiather than long-term achievement.

One study that tracked achievement scores throigjh $thool reported that students
enrolled in early formal reading instruction pragiafared better than students in the
same districts who did not receive similar instiutct(Hanson and Farrell, 1995). In
kindergarten and through high school, the formeoupr reported higher reading
achievement scores, better grades and attendance pwositive attitudes toward reading,
and less need for remediation. These results redaionsistent across ethnic, gender,
and social class groups. Perhaps the most astgyfidding was that students provided
with formal reading instruction in kindergarten weras a group, fromower
socioeconomic backgrounds than students who dideugtive the services. Yet, these
students scoredtligher on all indicators of high school achievement thhaeirt higher

SOcCio-economic peers.

NICHD makes a compelling argument that the focusaty reading instruction should
be in the development of phonological processiraytiqularly phonemic awareness
instruction (Grossen, 1997). This research indgdhat at least 20%, and in some states
50-60%, of children have difficulty reading at asevels. More importantly, this
difficulty is related to a fundamental deficit irhgnological processing for most poor
readers. These problems are not developmentalptddiminish over time, and without
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appropriate interventions, will persist into adolbld. The NICHD research program has
actually demonstrated physiological correlates mirb functioning associated with

phonological processing in poor readers.

NICHD does not state that all children will requiexplicit instruction in phonological
processing, but rather that many will. Many otheti develop phonological processing
skills on their own or through other instructionabproaches. Regardless of how these
skills are developed, however, they are a necedsasig for reading progression. The
three types of phonological processing skills, eneéd by the National Reading Panel
are:

* phonemic awareness—the ability to focus on and pudaiie phonemes in spoken
words,

* phonics—the understanding of letter-sound corredpoces and their use in reading
and spelling,

» fluency—the ability to make these connections ra@d and automatic fashion.

NICHD states that deficits in phonological procagsare the most reliable indicators of

early reading difficulty. In addition, the bestywn measure early progress is to measure

the child's phonological processing ability relatio his peers.'The best predictor in K

or 1st grade of a future reading difficulty in ge@ is performance on a combination of

measures of phonemic awareness, rapid naming tdréetnumbers and objects, and

print awareness." Of these, NICHD reports that phonemic awarenesthas most

important and may in fact be the "core deficit@ading difficulties.”

Although phonological processing does not comerafiyufor those children most likely
to become poor readers, about 90-95% of theserehildill benefit substantially from
appropriately designed explicit instruction in pbtmgical processing. This instruction
will not dominate the school day Reading Firstclassrooms; rather, it will be combined
with complementary readiness curricula. NICHD d@hd National Reading Panel's

research will provide the specific conditions fack instruction to be most successful.
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Reading First schools will improve kindergarten instruction byddaessing the
scientifically-based reading research professideakelopment needs of teachers and by
implementing SBRR programs and valid and relialB&R assessments that emphasize:

» Direct instruction in phonemic awareness that ientled into the instructional
delivery process;

» Explicit teaching of sound-spelling correspondence,;

» Systematic teaching of frequent, highly regulam&bapelling relationships;

» Direct instruction in sounding out words;

» Utilization of connected, decodable text practicarsl-spelling relationships;

» Utilization of interesting stories to develop laage comprehension; and

» Grade appropriate presentation of literature anqdi@kphonics instruction.

The key findings of the National Reading Panel alkstrate the need for phonemic

awareness instruction in kindergarten and firstigraThe following principles will guide

phonemic awareness instructiorReading Firstclassrooms:

Phonemic awareness can be taught and learned.

Phonemic awareness instruction helps children [earead.

Phonemic awareness instruction helps children leaspell.

Phonemic awareness instruction is most effectiveerwichildren are taught to

manipulate phonemes by using the letters of thieadet.

Phonemic awareness instruction is most effectiverwihfocuses only on one or two

types of phoneme manipulation rather than sevegpaist
NICHD suggests many children will develop phonobtadidecoding skills on their own
regardless of the instructional approach usedowever, regardless of the overall
instructional philosophy, a substantial number midents (including most of those likely
to become poor readers) will require explicit ingttion in phonological decoding at an
early age to develop these skillsThe Mississippi Reading First Programwill
strategically address the needs of kindergartedestis by addressing their assessed
needs with research based programs and strat@ggesasing the instructional capacity
of teachers and support staff, and assisting panenacquiring and enhancing skills
necessary to nurture emerging reading. The ressuand professional development
modules described in the following charts will eguired elements of implementation
for all Reading First LEAs As LEAs progress through thiReading First program,
instructional leaders and teachers will grow inirthability to define their unique
instructional needs and begin to develop a sustaioeus of evaluating and refining

instruction based on the assessed needs of stualehigaff.
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Figure 2

Resource Publications — Readiness Interventions

Publication Audience Purpose Development Collaborains
Every Child A Every parent Provide parents with ideas of things |t&keid Lyon (NICHD)
Reader: Getting registering a 4 do with children — before they startMS Dept. of Ed. (MDE)
Ready for year-old in public,| school in the areas: SouthEastern Regional

Kindergarten
(Booklet, video, and
audio tapes)

private, and Head
Start programs
statewide

How Children Learn
What You Should know About 4
year olds (Getting Along, Goo
Health and Physical Well Being
Math, Talking and listening)

Vision for Education
(SERVE)
dSouthern Early Childhood
),  Association (SECA)
MS Early Childhood Ass.
MS Public & Private School
Teachers &
Administrators
MS Library Commission
Institutions of Higher
Learning (IHL)
Educational Television (ETV)
Hinds Community College
Head Start
Private Care Providers
John Manning (Univ. of MN)

Parent/Family
Center Guide
(Booklets, Resource
Manuals, and video
tape)

Administrators,
Parent
coordinators/
liaisons and Head
Start programs
statewide

Provide local school districts and Head
Start agencies with the tools to establis
effective family literacy centers — the
components are:

Why a Parent/Family Center?
What is a Parent/Family Center?
What is Parent Involvement?
What is Parent Education?
Seven Steps to Developing a
Parent/Family Center

Barriers and Strategies
Community Needs Assessment
Parent Information Request
Community Resources

Phi Hardin Foundation
stPublic Education Forum
Dr. Craig Ramey (UAB
Civitan International
Research)
MDE
IHL
MS Public & Private Schools
Teachers &
Administrators
Even Start
HeadStart
MS Forum on Children and
Families
MS Early Childhood Ass.

Instructional
Videos
Peer Coaching
Study Teams
Mississippi
Reading Reform
Model

Reading Tutorial
Partnerships

K-3 regular and

special education
teachers, assistan
teachers, and
administrators

Provide local school districts with th
research and tools to effective
timplement the Mississippi Readir
Reform Model.

eMDE
ly
g

* Readiness
Intervention
Mississippi K-12 regular and | Provides a description of what studentsIDE
Language Arts special education | should know and be able to do |ifHL
Framework (K) teachers, assistant English, language arts, and readin!S Public & Private Schools

teachers, and
administrators

classrooms.

Teachers &
Administrators
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Reading
Instructional
Intervention
Process Guide (K)

K-3 regular and
special education

teachers, assistant Framework.

teachers, and
administrators

Developed as a companion resource MDE
the  Mississippi  Language  ArtsIHL
Guides teachers [ilMS Public & Private Schools

providing instructional interventions fqg
students having difficulties with readin

r Teachers &

. Administrators

Writing
Instructional
Intervention
Process Guide (K)

K-3 regular and
special education

teachers, assistant Framework.

teachers, and
administrators

Developed as a companion resource
the  Mississippi  Language

Guides teachers
providing instructional interventions fqg
students having difficulties with writing

MDE

ArtsIHL

ilMS Public & Private Schools
r Teachers &
Administrators

Reading Tips: A
Guide for Parents

K-3 parents

This booklet and its companion post®tDE

offer guidance to parents in assessing

quality of their child’'s early reading
It includes suggestions and
strategies for working with children TI

program.

home.

the

—
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Figure 3

Professional Development — Readiness Interventions

Professional Dev. Audience Purpose Development Cattlorations
RAISE K-3 K — 3% Grade The development of this two-day MDE

Teachers, Special training resulted from the efforts of the NICHD
*Provided in Education Reading Sufficiency Collaborative and| National Reading

regional settings &
repeated throughout
the school year and
summer months

Teachers, and
Administrators

incorporates the current research. The

sessions will include:

» Utilizing the Mississippi Language
Arts Framework, Reading
Instructional Intervention K —'3
Grade benchmarks, informal
assessments, and intervention
strategies, (including arts integratic
strategies), to implement a reading
prevention/ intervention process;

» Using outcome, screening,
diagnostic, and progress monitorin
data to make informed instructiong
decisions to improve student
performance in reading and to
maintain high standards;

» Diagnosing and prescribing readin
intervention; and

» Utilizing peer coaching study team
for strategy implementation and
professional development follow-

up.

Summit (NRC)
Regional Service

Centers
MS Public Schools
GALEF Institute
SECAC

(Reading Success

on  Network)

n

Parent/Family
Center Training

*Provided in
regional settings &
repeated throughout
the school year and
summer months

Administrators,
parent
coordinators/
Liaisons

Two-day family literacy training based
on the publicationgvery Child A
Reader: Getting Ready for Kindergartg
& the Parent/Family Center Guidés
designed to demonstrate how to devel
educational partnerships for parents al
local communities focusing on:

» School Age Services

* Toy Lending/Resource Library

* Resources & Referrals

MDE

MS Public Schools
nEven Start

MS Forum on
op Children & Families
ndParent as Teachers

Superintendent’s Ass.

Peer Coaching &
Data Analysis

*Provided in
regional settings &
repeated throughout
the school year and
summer months

K-12 regular and
special education
teachers and
administrators

This one-day training is designed to
provide effective planning for designin
peer coaching study teams and finding
the time for them to collaborate. This
module will also demonstrate how to u
Outcome, Screening, Diagnostic and
Progress Monitoring assessments to
impact instruction. The participants wi
receive research supporting Peer
Coaching and on how Data Analysis

provides the foundation for Intervention.

MDE
j MS Public Schools
SECAC

(Reading Success

se  Network)

n
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Mississippi Reading
Academies:
Kindergarten (for
year 2003-2004 will
train every
Kindergarten
teacher in the state)

*Provided in
regional settings &
repeated throughout
the school year and
summer months

Kindergarten
teachers, special
education
teachers, and
elementary
administrators

This four-day training is designed to
provide participants with a thorough
knowledge base of the five essential
components of reading and their
importance in the reading acquisition
process. Participants will become
familiar with the conclusions derived
from current research that support the
essential components and will be
provided with a resource of teaching
strategies and their correlation to the
benchmarks. Teachers will receive
training in the implementation of valid
and reliable SBRR assessments for
phonemic awareness, phonics and
vocabulary.

University of Texas
MDE

Integrating
Learning Centers

*Provided in
regional settings &
repeated throughout
the school year and
summer months

Regular and
special education
Kindergarten
teachers

This two-day training is designed for u
with kindergarten teachers with the go
being that early childhood teachers
would implement learning centers in th
classroom as a means to actively invol
children in thinking and learning throug
relevant encounters with the
environment.

Essential K-3 regular and | This five-day training is designed to MDE
Components of special education | provide participants with a thorough
Reading Instruction | teachers and knowledge base of the five essential
administrators components of reading and their
*Provided in importance in the reading acquisition
regional settings & process. Participants will become
repeated throughout familiar with the conclusions derived
the school year and from current research that supports the
summer months essential components and will be
provided with a resource of teaching
strategies and their correlation to the
benchmarks, assessment, and
intervention strategies.
Identifying K-3 regular and | This one-day training provides educatorMDE
Research-Based special education | with recommendations and procedures
Instructional teachers and for analyzing instructional programs and
Programs and administrators assessments. Administrators and
Assessments teachers will learn to utilize the MDE’s
publication “Evaluation of Instructional
*Provided in Materials” and the IDEA’'s_A
regional settings & Consumer’s Guide to Selecting a Core
repeated throughout Program: Critical Analysias a means of
the school year and assessing the degree in which critical
summer months skills and strategies for reading
identified by scientific evidence are
included in a reading program.
Participants will also learn to utilize the
guidelines established by tReading
First Reading Assessment Committee fin

selecting and implementing SBRR
assessments.
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Utilizing the K-3 regular and | This training provides a description of | MDE

Mississippi special education | what students should know and be able

Language Arts teachers and to do in English, language arts, and

Framework (K-3) administrators reading classrooms, kindergarten

*Provided in through third grade. The training

regional settings & addresses the interrelatedness of reading,

repeated throughout writing, speaking, listening, and

the school year and viewing.

Right from Birth Parents and Right from Birth is a video parenting | MS ETV
caregivers series designed to teach parents and | Drs. Craig and Sharon Ramey

*Video offered caregivers how to provide children with

upon demand and the necessary skills and foundation for

through regularly future learning and success in school.

scheduled ETV

broadcasts

In addition, all Reading First schools will receive training on thEvaluation of
Instructional Materials (see Appendix A) which will be utilized duringettprocess of

selecting comprehensive, supplemental, and extemsimediation reading programs.

Scientifically-Based Reading Research Conclusion #Direct, systematic _reading
instruction _encompassing the essential _elements re&ding instruction: phonemic
awareness, phonics, vocabulary, fluency, and listen comprehension based upon
results of valid and reliable SBRR assessments.

Goal 2 of the Mississippi Reading First Program: IAstudents will exit each grade
reading at grade level.

ACTION STEPS for GOAL TWO:

» Effectively implement theMississippi Language Arts Framework 2000in grades
K-3. This document includes a process guide fadirgg instructional interventions
that is inclusive of research-based benchmarksynmdl assessments, and a variety of
teaching strategies to aid children in the develapinof language and literacy skills
including phonemic awareness, phonics, vocabulayeldpment, fluency, and
comprehension.

* Provide valid and reliable SBRR outcome, screenigiggnostic, and progress
monitoring assessments that give a clear picturstudents’ instructional strengths
and deficits.

* Provide a vehicle for implementing a prescriptieading instructional intervention
process addressing students’ reading deficits tgirdhe effective implementation of
Peer Coaching Study Teams.

* Provide quality professional development to schéehders in defining the
instructional focus of K-3 reading in their schotiisough the Reading Leadership
Institutes.
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* Provide quality professional development on theemal elements of reading
instruction including phonemic awareness, phonifteency, vocabulary, and
comprehension.

* Provide guidance and approval in the selectionoofirehensive, supplemental, and
extensive remediation reading programs and pririenas from the State’s endorsed
list.

* Provide on-site technical assistance and grant tovamg through the MDE Regional
Reading Coordinators.

* Provide a full-time Literacy Coach at eaRkading Firstschool to provide modeling
in effective scientifically-based reading best picEs, assessment measures, and
facilitate professional development based on te&uistional needs of staff.

Learning to read is not a natural nor an easy pder most children, rather it is a

complex task involving many cognitive processessdarch clearly indicates that there

are three areas (phonemic awareness, the alphabeittple, and phonics) that students
must master to learn to read. Teachers must pealiréct instruction in helping students
understand that our spoken language is made updfidual words and that words have
individual sounds. Students must receive instraciio segmenting and blending the
spoken word before they can be expected to perfoese actions with printed words. In

the area of alphabetic principle development, caildmust receive direct instruction in

understanding that letters of the alphabet caresgmtt individual speech sounds. This
direct instruction principle must also be evidehthe phonics level when children are

taught to decode written symbols into speech so(iRdstzel and Cooter, 1996).

PLAN OF ACTION:

Goal Two’s instructional action steps are based oeview of scientific reading research

and research conducted in Mississippi schools wiiab evolved into a statewide

collaboration to provide Mississippi’s studentshwé systematic, balanced approach to
reading instruction. Based on the research batieediRRM and the National Reading

Panel’s conclusions, instruction Reading First classrooms will be based on what
researchers have discovered about the essentia¢ele that are needed to successfully
teach children to read (i.e., phonemic awarenebsnips, vocabulary, fluency, and

comprehension). LEAs will select valid and relial 8RR assessments to provide
screening, diagnostic and progress monitoring datastudents inReading First

classrooms. LEAs will utilize data obtained frohme$e assessments to evaluate and
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modify instructional interventions, strategies, gmegrams for students. Timelines,
validity and reliability requirements and ratioraler use of assessments are outlined in

the section on instructional assessments (page 46).

Phonemic Awareness Instruction

There is an overwhelming research base to suppertalue of phonemic awareness
instruction in the K-2 classrooms. When couplethwihe knowledge that a substantial
number of children lack this awareness, it is ctbat direct daily instruction included in
the instructional domain is imperative, and rededn@s proven that phonemic awareness
can be effectively taught and learned The Reading Firstresearch base emphasizes
phonemic awareness instruction should be “fun” mad“drill” in nature, the specific
behaviors expected from students should be modsladachers, and instruction should
be appropriate for students’ level of literacy depenent. The following principles will
guide phonemic awareness instructiofrnding Firstclassrooms:

Phonemic awareness can be taught and learned.

Phonemic awareness instruction helps children learead.

Phonemic awareness instruction helps children leaspell.

Phonemic awareness instruction is most effectivenwvbhildren are taught to

manipulate phonemes by using the letters of thieadet.

Phonemic awareness instruction is most effectiverwihfocuses only on one or

two types of phoneme manipulation rather than sgigpes.
Every K-3 teacher, K-12 special education teaclaer] administrator will receive
training in research based principles, instructideahniques, and appropriate research
based assessments through Mississippi Reading Aueste Kindergarten and First
Grade, Reading Leadership Institutes, and the HakeGomponents of Reading
Instruction: Phonemic Awareness training modulen iAtegral part of each training
module is the focus on utilizing student assessmientmake critical instructional

decisions regarding interventions and classrooinuason.

Phonics Instruction:

The goal of phonics instruction Reading Firstclassrooms will be to provide students

with key knowledge and skills and to ensure thaytknow how to apply that knowledge
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in their reading practices. Systematic, explidibpics instruction will be utilized to
increase accuracy in decoding and word recognglalhs, which will in turn facilitate
comprehension. This instruction will be designedhélp students understand that there
is a relationship between letters and sounds, whidten words are composed of letter
patterns that in turn represent sounds, and tleadlbility to recognize words quickly and

effortlessly improves the way readers compreheadibaning of the text.

The professional development modules and resouomeindents related to phonics
instruction were designed to assist teachers watleldping an awareness of the various
types of phonic instructional approaches. Howeas, professional development
designers, the MDE understands that teachers cdaeaoh the relationships between
speech and print systematically, explicitly, andllfsily unless they themselves
understand how spelling represents sounds, sy$iablled meaningful parts of words.
With this information in mind, the professional éépment modules dReading First
will acknowledge that this phonics instruction is a rse@anan end. Thereby, teachers
will receive intensive modeling and precise direasi for the teaching of this skill.
General research based guidelines for phonicsuctg8in assert that effective phonics
instruction programs help teachers explicitly agstesmatically instruct students in how
to relate letters and sounds, how to break spokamisvinto sounds, and how to blend
sounds to form words. These programs help studerderstand why they are learning
the relationships between letters and sounds; seigents apply their knowledge of
phonics as they read words, sentences, and tdgtstuglents apply what they learn about
sounds and letters to their own writing; and canatlepted to the needs of individual
students, based on valid and reliable screeninggnadistic and progress monitoring
assessments. Technical assistance in the usese$sasent results to make critical
decisions regarding classroom instruction will dieoprovided. Finally effective phonics
instructional programs include alphabetic knowledgigonemic awareness, vocabulary
development, and the reading of text as well agesyatic phonics instruction.
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Vocabulary Instruction:

Vocabulary acquisition results from engaging in megful speaking, reading, and
writing activities where word meaning is activelgnstructed and the printed symbol
connected to an object or idea already known inualemt’'s world. The scientific
research on vocabulary instruction reveals that{@$t vocabulary is learned indirectly,
and (2) some vocabulary must be taught diredByttng Reading First2001). The
research base dReading Firstemphasizes that systematic vocabulary instructim
result in an increase in word knowledge and readiogprehension, specifically for

students from language and literacy poor backgreund

Professional development modules and Mississip@dig Academies will provide

teachers with the knowledge base for implementiogatulary programs that are
research based. Guidance in the selection andn&tration of valid and reliable

screening, diagnostic and progress monitoring ass&sts will be provided including
information regarding the use of data to make aaitinstructional decisions regarding
vocabulary instruction. Vocabulary instructionReading Firstclassrooms will provide

students with the most effective instructional noefy which include:

* Information about word meanings,

* Presenting vocabulary in a variety of contexts is@esto the cultural background of
students,

* Multiple exposures to new words,

» Explicit instruction on the strategic use of coitex understanding word meanings,

» Explicit instruction in the effective utilizatiorf oeference materials and the provision
of adequate classroom reference materials,

* Adult-student shared book readings that includeterston of the text through
guestioning, and

* Repeated readings of familiar books and passagesféiry tales, songs, poetry) and
the provision of adequate classroom reading méderia

Fluency Instruction:

Fluency is an important component of reading irtdiom because it provides a bridge
between word recognition and comprehensiButting Reading First2001). Though
this essential element of reading instruction hagnbdefined as being critical to
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comprehension, for many years it has been the neggécted instructional focus. When
Mississippi teachers in REA schools were recentiyweyed concerning their self-
perceptions of instructional needs, fluency indtonc was rated as the component of
reading instruction that needed the most professialevelopment attention. This
instructional deficit is the direct result of teach perceiving fluency as being a natural
outcome of word recognition instruction. As a tesiine MDE has developed an entire
professional development module on fluency in Essential Components of Reading

Instruction training series.

Fluency instruction irReading Firstclassrooms will be based on the Guided Repeated/
Shared Reading instructional approach. This ambromas found by the National
Reading Panel to have the greatest impact on weabgnition, fluency, and
comprehension when conducted by teachers, peai&ragparents. In a presentation to
the Reading Leadership Teams through the Secrst®gading Leadership Academies,
Sharon Vaughan of the University of Texas echoedirtiportance of repeated readings
in the development of fluency for young readergirsgathat children should read all
materials three to five times. THheeading First Programwill emphasize that fluency
develops when a child has numerous opportunitiggdotice reading with a high degree
of success. Technical assistance in the seleahdnadministration of valid and reliable
screening, diagnostic, and progress monitoringsassents for fluency will be provided.
Technical assistance will also detail how to ussessment information in the critical

decision-making process.

Comprehension Instruction:

The goal of comprehension Reading Firstclassrooms will be to provide students with
the skills necessary to construct meaning from. tekhis action requires that students
make connections between the text and their baokgr&nowledge. Struggling readers
are often unaware that they should be thinking evthiey are reading and many lack the
basic background knowledge to understand the bao#isnstructional materials they are
expected to decode. A lack of background knowledgeluding topically-related

vocabulary, is one of the major obstacles of tlaglirlg comprehension process. Of the
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203 studies meeting the National Reading Pand@rgifor inclusion as scientific studies
on comprehension only 14 addressed the importahpear knowledge. These studies
presented evidence that readers may not have ntlemawledge during reading but that
direct instructional strategies could improve meyn@nd comprehension of text.

Scientific research has suggested that text corepsebn can be improved by instruction
that helps readers use specific comprehensioregiteat Specifically six strategies have
been identified as helpful in teaching studentsé@ome purposeful, active readers.
These strategies include comprehension monitoruging graphic and semantic

organizers, answering questions, generating questi@cognizing story structures and
summarizing.  Comprehension strategies will be iekjyl taught using direct

explanation, modeling, guided practice, and apptoa

Comprehension instruction ifReading First classrooms will be sensitive to the
impoverished backgrounds of many of our studerds tlave resulted in limited world
experience. This will be achieved by equippingsstaoms with an array of engaging,
leveled texts and providing comprehension straggegikat are explicitly taught and
modeled, as a part of the total school curriculimti{e reading and content area classes).

In addition, theReading Firstclassrooms will adopt the practices_of readimgtudents

reading with students, and reading by studeambined with modeling “thinking aloud”

and discussion of materials read in order to hetpggling readers monitor their

comprehension and assist in remedying assessedeoemsion problems.

Comprehension instruction will be based on theofeihg principles:

* Instructing students in the process of self-mompduring the reading of text,

* Making valid predictions based on the student’sipknowledge,

» Assessing the story elements of a text in ordéetter summarize text,

* Visualizing the events of the text in order to urstiend and recall a sequence of
events.

» Utilizing valid and reliable screening, diagnostiend progress monitoring
comprehension assessments to make critical ingtnatt decisions regarding

instructional interventions and classroom institcti
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The resources and professional development oppbesirdescribed in the following

charts will be required elements of implementafmmall Reading First Schools As the

schools progress through thiReading First program, the instructional leaders and

teachers will increase their capacity to define gsbkool’'s needs and begin to develop a

sustained focus of evaluating and refining instacbased on students’ assessed needs.

Figure 4

Action — Resource Publications — Direct Reading Irieuction

Publication Audience Purpose Development Collaborains
Reading Kindergarten — third This document provides the intervention| Reid Lyon (NICHD)
Instructional grade teachers, assistanprocess for classroom instruction and MS Dept. of Ed. (MDE)
Intervention teachers, assists students in meeting the Read and National Reading Summit
Process Guide | administrators, and Respond competency of the MLAF. The| (National Research

tutors process guide's components are: Council - NRC)

*Provided to all K-3
regular and special
education teachers

Benchmarks of what children must
know and do according to research
Informal and observational assessm

Southeast Comprehensive
Assistance Center —
ont SECAC (Reading Success
hdNetwork)

to assist in classroom decision-makindN

correlated to the benchmarks
Instructional intervention strategies

MS Public & Private
School Teachers &

designed to assist students in meetingdministrators

benchmarks

Institutions of Higher
Learning (IHL)

Educational Television
(ETV)

John Manning (Univ. of MN)
America Reads MS
(AmeriCorp)

MS Library Commission

Writing Kindergarten — third

Instructional grade teachers, assista

Intervention teachers,

Process Guide | administrators, and
tutors

*Provided to all K-3
regular and special
education teachers

This document provides the intervention
nprocess for classroom instruction and
assists students in meeting the Written

communication competency of the MLAHR.

The process guide's components are:

Benchmarks of what children must
know and do according to research
Informal and observational assessm
to assist in classroom decision-maki
correlated to the benchmarks
Instructional intervention strategies

MDE
MS teachers and
Administrators

designed to assist students in meetirrg

benchmarks
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Student K-12 Regular and This document provides a snapshot of theMDE

Expectation Special Education curriculum in each content area for grades

Booklets teachers & Parents K-12.

ELL Teachers & This guide is to be utilized in providing | MDE

Instructional administrators of guidance for classroom decision-making| MS teachers of ESL

Intervention
Process Guide

English Language
Learner Students

for students in the pre-production,
beginning, and intermediate stages of
language development. The component
include:

Benchmarks of what children must
know and do according to research
Informal and observational assessm
to assist in classroom decision-maki
correlated to the benchmarks
Instructional intervention strategies

benchmarks

designed to assist students in meeting

SECAC (Reading
Success Network)

National Reading Summit
(NRC)

ent
g

Every Child A
Reader: Getting
Ready for
Kindergarten
(Booklet, video,
and audio tapes

Every parent registerin
a 4 year-old in public
private, and Head Sta
programs statewide

activities for their children — before the
rtstart school in the areas of:
How Children Learn

and Physical Well
Talking and Listening)

Being,

jProvide parents with age appropriatReid Lyon (NICHD)

What You Should know About 4-yearMS Early Childhood Ass.
olds (Getting Along,. Good HealthMS
Math,

WS Dept. of Ed. (MDE)
SERVE
SECA

Public
Teachers
Administrators (MPS)

Private School Teachers

Institutions of Higher
Learning (IHL)

Educational
(ETV)

Hinds
College

Head Start

Private Care

School
&

Television

Community,

Parent/Family
Center Guide
(Booklets,
Resource
Manuals, and
video tape)

Administrators and
parent coordinators or
parent liaisons in all
MS public school
districts

Provide local school districts with the tog
to establish effective family literacy
centers — the components are:

Why a Parent/Family Center?
What is a Parent/Family Center?
What is Parent Involvement?
What is Parent Education?
Seven Steps to Developing a
Parent/Family Center

Barriers and Strategies
Community Needs Assessment
Parent Information Request
Community Resources

IPhi Hardin Foundation
Public Education Forum
Dr. Craig Ramey
(Civitan International
Research)

MDE

IHL

MPS

Even Start

Head Start

MS Forum on Children and

Families

MS Early Childhood Ass.
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Action — Professional Development — Direct Readinigstruction

Figure 5

Session Audience Purpose Development
Collaboration
Improving K-12" grade teacherg, The purpose of this annual three-day MDE
Mississippi administrators, conference is to connect research, practicRegional Service
Schools parents, technology, and performance for the Centers
Conference careproviders, future. The strands for FY 2003 are: MS Public & Private
preservice teacher, | « Reading (K-12) Teachers &

*Hosted annually
and attended by

university staff, Head
Start and community

Mathematics (K-12)
Student Achievement

Administrators
Private Careproviders

over 3,500 based organizations | .« Accountability Head Start

educators . Special Education Institutions of Higher
Learning

Professional

Organizations for
Teachers & Adm.
(i.e. MASSP,
MASS, MASA,
MAESP, etc.)

RAISE K-3 K — 39 Grade regular The development of this two-day MDE

and special education training resulted from the efforts of the NICHD

*Provided in teachers and Reading Sufficiency Collaborative and _| National Reading

regional settings | administrators |n.co.rporate.s the current research. The sessians g\, mmit (NRC)

& repeated will 'nCI.u.d.e' o Regional Service

throughout the e Utilizing the Mississippi Language Arts Centers

school year and
summer months

Framework, Reading Instructional
Intervention K — 8 Grade benchmarks,
informal assessments, and intervention
strategies, (including arts integration
strategies), to implement a reading
prevention/ intervention process;

Using diagnostic and outcome data to
make informed instructional decisions to
improve student performance in reading
and to maintain high standards;
Conducting on-going assessments to
monitor readiness progress;

Diagnosing and prescribing reading
intervention; and

Utilizing peer coaching study teams for
strategy implementation and professiong

MS Public Schools
GALEF Institute
SECAC
(Reading Success
Network)

development follow-up.
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Peer Coaching &
Data Analysis

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

Regular and special
education teachers
and administrators

This one-day training is designed to
provide effective planning for designing
peer coaching study teams and finding tf
time for them to collaborate. This modul
will also demonstrate how to use Outcon
Demographic and Process Data to impa
instruction. The participants will receive
research supporting Peer Coaching and
how Data Analysis provides the foundati
for Intervention.

MDE

MS Public Schools
NeSECAC

e (Reading Success
ne, Network)

ot

on
DN

Mississippi
Reading
Academies-
Kindergarten-
Third

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

K-3 teachers, special
education teachers,
and elementary
administrators

This four-day training is designed to
provide participants with a thorough
knowledge base of the five essential
components of reading and their
importance in the reading acquisition

with the conclusions derived from curren
research that support the essential
components and will be provided with a
resource of teaching strategies and their

will receive training in the implementatior
of valid and reliable SBRR assessments
phonemic awareness, phonics, vocabulg
fluency and comprehension.

process. Participants will become familiar

correlation to the benchmarks. Teachers

University of Texas
MDE

t

D
N
for

ry,

Mississippi K-3 elementary This two-day training is designed to MDE
Reading administrators provide participants with a thorough
Leadership knowledge base of the five essential
Institute components of reading and their
importance in the reading acquisition
process. In addition, the Institute will focus
on the importance of Assessment and
Accountability and how it relates to
reading instruction.
Integrating Kindergarten teachers This two-day training is glesd for use | MDE

Learning Centers

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

with and kindergarten teachers with the
goal being that early childhood teachers
would implement learning centers in the
classroom as a means to actively involve
children in thinking and learning through
relevant encounters with the environmen
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Essential K-3 regular and This five-day training is designed to MDE
Components of | special education provide participants with a thorough
Reading teachers and knowledge base of the five essential
Instruction administrators components of reading and their

importance in the reading acquisition
*Provided in process. Participants will become familiar
regional settings with the conclusions derived from current
& repeated research that supports the essential
throughout the components and will be provided with a

school year and
summer months

resource of teaching strategies and their

correlation to the benchmarks, assessment,

and intervention strategies.

Identifying K-3 regular and This one-day training provides educators MDE
Research-Based | special education with recommendations and procedures for
Instructional teachers and analyzing instructional programs and
Programs and administrators assessments. Administrators and teachers
Assessments will learn to utilize the MDE’s publication
*Provided in “Evaluation of Instructional Materials”

regional settings and the IDEA’s_A Consumer’s Guide to

& repeated Selecting a Core Program: Critical

throughout the Analysis as a means of assessing the

school year and
summer months

degree in which critical skills and
strategies for reading identified by
scientific evidence are included in a
reading program. Participants will also
learn to utilize the guidelines established
by theReading FirstReading Assessment
Committee in selecting and implementing
SBRR assessments.

Utilizing the
Mississippi
Language Arts
Framework (K-3)

*Provided in grade. The training addresses the
regional settings interrelatedness of reading, writing,
& repeated speaking, listening, and viewing.
throughout the

school year and
summer months

K-3 regular and
special education
teachers and
administrators

This training provides a description of

what students should know and be able to

do in English, language arts, and reading
classrooms, kindergarten through third

MDE

Scientifically-Based Reading Research Conclusion #3Extend instructional

intervention opportunities for students in need iotervention.

Goal 3 of the Mississippi Reading First Program: |A$tudents in need of extensive
instructional interventions will be offered thosenterventions through in-school
interventions, extended year programs, and traimifl services.

ACTION STEPS for GOAL THREE

» Establish procedures for providing interventions ¢tildren not making sufficient
progress toward reading benchmarks during the $clago
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* Provide resources for developing effective in-s¢hodervention and extended
instructional programming.

* Provide in-school intervention and extended schamf/year services for students
reading below grade level utilizing appropriateiwdualized intervention strategies.

* Provide the Intervention/Extended Instructional Oqnities training and additional
professional development needed for implementation

* Implement SBRR supplemental and/or interventiongpams of reading instruction
in in-school intervention and extended instructiggragramming.

» Establish reading tutorial partnerships with comitydinusiness volunteers.

» Establish Peer Coaching Study Teams to commungtatients’ instructional needs
to the extended day/year staff.

* Implement appropriate progress monitoring assessendetermine the intensity
and duration of services.

Research continues to reveal that an essential @oemp of successful reading programs
is extended time in reading-related activitiesrmtiuction. The data garnered from the
MRRM has provided evidence that this supplementaryuastm must be time-limited,
focused, and connected to the child's daily readisgruction. The objective of the
intervention component of thieeading First Programwill be to incorporate research-
based best practices into a comprehensive and deslareading program with quality
instruction. Research has revealed that Amerid¢aldren have far less instruction in
core academic subjects than their counterpartgharandustrialized countries such as
Japan, France, and Germany. The National Educaliommission on Time and
Learning (1994) called for extending the school mlagnost American schools while also
recommending that at least one school in eachiisiperate an extended year program.
In a review of successful extended learning timegmms, including extended-year
programs, the USDE (1995) recommended severaldawres, including:

» Careful planning and design,

» Links between the extended time and regular acadpragram,
» A clear focus on using extended time efficiently,

* A strong professional community,

* A continuous search for creative funding, and

» Parental and community involvement.

A review of literature emphasizes that scheduling @aroper organization are critical
influences on student outcomes (Clark & Associate899). Research supports

programmatic decisions in areas of impoverishméwoukl include tutorial assistance,
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learning and play activities that support classrotearning, parent/family support,

development of instructional intervention planshagsthool personnel, and incentives.

Research has also noted positive impacts on stualdnevement for extended-year
academic programs, although the tracking of thesesghas not been well-documented
(Bradford, 1990; Gandara and Fish, 1994; Walker ¥itkla-Vilex, 1992). These
advantages may be at least partially explainechbydecrease in learning losses over the
summer; also, economically disadvantaged studemtg menefit more than their non-
disadvantaged peers. Although the quality of utdton should continue to improve,

greater volume should also lead to better results.

The following resource publications and companioofgssional development modules
were developed to assist in the establishmentfetife intervention programs.

Figure 6
Action — Resource Publications and Professional Delopment Module
Extended Instructional Intervention

Publication Audience Purpose Development
Collaboration
Extended School Regular and To effectively plan and implement MDE
Day/Year: A Reading special education | additional instructional time for | U. S. Department of
Planning Guide teachers and students with an identified need; America Reads
administrators provide intervention before Challenge
school, during school, after schoolNational Reading
and during summer. The plan Summit (NRC)
incorporates the diagnostic SECAC
prescriptive instructional (Reading Success
intervention process of the Network)
Mississippi Language Arts MS Volunteer Services
Framework (2000). America Reads MS
(AmeriCorp)

IHL - Campus Link
IHL — Mentor Institute
Bell South Pioneers

Reading Tutorial Volunteer tutors | Provides tutorial strategies that: | MDE

Partnerships (parents, business| «  Promote oral and written MS Library Commission
persons, communication U. S. Department of
older/college «  Provide opportunities for America Reads
students, reading various texts (Genres) Challenge
grandparents, «  Model fluent reading National Reading
assistant teachers, . Assist in word recognition Summit (NRC)
AmeriCorp) «  Guided questions and SECAC

(Reading Success
Network)
MS Volunteer Services
America Reads MS

responses to text

Mississippi Reading First Application 34




(AmeriCorp)
IHL - Campus Link
IHL — Mentor Institute
Bell South Pioneers

Extended Instructional Regular and This training is designed to MDE
Opportunities special education | provide effective planning for MS Pubic Schools
teachers, extended instructional time. Thig MS Reads
administrators and| module guides participants in thee Community-based
volunteer staff establishment of effective Organizations
community based partnerships and).S. Dept. of Ed.
incorporate the Reading America Reads Project

The emphasis is on reading
fluency strategies that volunteer
tutors can incorporate into the
tutorial process. Emphasis is als
placed on effective tutorial
strategies and the communication
of students’ needs from the schop
day instructional staff to the
extended instructional staff.

O

Scientifically-Based Reading Research Conclusion #®rofessional Development is

critical (as a means, but not as an end).

Goal 4 of the Mississippi Reading First Program: dehers and staff will increase their
instructional capacities to provide direct instruon in the reading process.

ACTION STEPS for GOAL 4

Provide on-site and regional professional develaopgnie valid and reliable SBRR
screening, diagnostic, progress monitoring, andarae instructional assessments for
teachers, administrators, and local board members.

Provide on-site and regional professional develogmm the selection and
implementation of valid and reliable SBRR compredie® supplementary, and
remedial programs of reading instruction.

Review and revise university teacher preparati@g@m’s reading related courses
and practicums.

Provide Reading First Schoolswith intensive support in their reading program
through the Mississippi Department of Education’$fic®@ of Reading, Early
Childhood, and Language Arts Regional Reading oatdrs.

Train all Reading First Literacy Coachesn SBRR professional development and
provide them with the resources to provide intemgim-site technical assistance and
program monitoring.

Include Special Education instructors and curriouldesigners in all professional
development opportunities offered in order to iaseetheir capacity in planning and
adapting instruction.

Develop and provide resources and professional loleveent based on the
instructional needs of English Language Learnetesits.
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» Establish Peer Coaching Study Teams as the vebiiclaplementation foReading
First in all schools.

A study commissioned by the Council of Chief St&ehool Officers focusing on
economically disadvantaged students in exemplanpas found that a key element in
successful approaches was the establishment ohgoirg in-service training program.
The highest achieving schools showed particulaigniBcant commitments to this
training. Similarly, research and data from théosds that have implemented the
MRRM indicate that schools that successfully inseethe performance of economically
disadvantaged students incorporated extensiveriesetraining in scientifically-based

reading research theory and instructional practices

A review of the research literature indicates tb#ofWing recommendations will be
critical to theMississippi Reading First PrograniWoods and Thompson, 1993):

« The principal is the key in any professional depeient program.Principals are the
gatekeepers of school improvement, and their |lshg®rs necessary for change to be
possible. The best principals collaborate withufgc in setting professional
development goals.

- Effective professional development requires investrof time and fiscal resources
Substantive changes typically require detailed milgnand monitoring, as well as the
commitment of time and dollars and take 4-5 years.

- Professional development should be closely linkedinstructional supervision,
teacher evaluation, curriculum implementation, atadent outcomes Evaluation of
professional development must be linked to the mgdishment of training
objectives.

- Effective professional development requires longntsupport to implement and
sustain changesClassroom demonstration and coaching, long-taonitoring, and
frequent follow-up with feedback are essentialnewre successful changes.

According to Joyce and Showers (1996), Peer Cogclstudy Teams enhance
professional development efforts and offer suppamtd sustainability for teachers
implementing new strategies. The utilization oeP€oaching Study Teams provides a
mechanism for professional development follow-upd asustained classroom
implementation. Scheduling time for teachers adiaistrators to work collaboratively

has been identified as a primary barrier by Migg@steachers as they work to
incorporate new instructional practices and tofogoe new principles.Reading First

LEAs must assure the MDE that two hours will beestthied weekly for the purpose of
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conducting Peer Coaching Study Teams which will deelicated to diagnosis and

designing of instructional interventions for stutse@xhibiting reading deficits.

According to research and surveys conducted in E&-Rchools, teachers incorporate
new practices in classrooms only after multiple asypes to the new strategies.
Therefore, teachers will work in weekly Peer Coaghstudy Teams as follow-up to on-
site and regional professional development sessindsas a focused setting for planning
and adapting the instructional intervention proceB#fective professional development
may be viewed as the vehicle for implementationaibother action steps in thieading
First Program. Due to the focus on statewide student outcomes,ptbéessional
development opportunities of this state providenlyigocused, consistent training in the
best practices according to the most current resedrhe Mississippi Department of
Education, in a collaborative effort with other addished and effective professional
development providers will fund, design, and impdatntraining for every K-3 regular
and special education teacher, administrator, ,t@od care provider (as applicable) in
statewide forums featuring:

Diagnostic, prescriptive teaching to implementphecess of reading intervention,
Identification of valid and reliable scientificallyased reading programs and valid
and reliable grade appropriate SBRR screeningndstc, progress monitoring and
outcome assessments,

Family literacy efforts,

In-school interventions and extended school instvaal programming, and

Peer coaching study teams for professional devetopmfollow-up and
implementation of new strategies.

Scientifically-Based Reading Research Conclusion #Successful schools set goals
that emphasize high expectations for students, wittaccountability supported by
reqular assessment.

Goal 5 of the Mississippi Reading First Program: dtructional leaders will increase
their capacities to direct the focus of their scH®oreading program.

ACTION STEPS for GOAL 5
* Implement student assessment model that suppathitg and learning through
both norm-referenced and criterion-referenced assests.
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* Require schools to conduct continuous screenirgndistic, progress monitoring and
outcome assessments of students’ reading abilitydetermine the need for
instructional intervention.

* Implement professional development designed spadii for administrators that
focuses on supporting the components of effeceagling instruction.

Research in the area of school leadership suggleats‘the goals set by successful

schools always emphasize high yet attainable standards for acadeciievement”

(Reisner and Haslam, 1992). These high standaalspecific statements of the levels

of mastery expected from students.

Effective goals must be clear and integrated witlgooing assessment (see Figure 8).
“Establishing clear goals and building consensusirad them... and assessing student
performance in light of these (high) standards tam a framework for measuring
schoolwide effectiveness... Student assessmentdlbeutlearly linked to instructional
goals” (Reisner and Haslam, 1992). Curriculumeldaassessment can make teaching
much more effective (Fuchs, Deno and Mirkin, 1986inn and Hubbard, 1992; White,
1986). Clear goals may enhance teacher autononoe dack of clarity can leave

teachers less confident of their decisions.

The Mississippi Legislature through Senate Bill @1&harged the State Board of
Education to propose a school by school accouitiabitd accreditation system based on
criterion- referenced assessments. The new systquires the state to identify the low
performing schools within high performing districtsSThe new system adopted by the
State Board of Education focuses on accountalidityverall student achievement, with
a specific school improvement process and highestaionsequences. Mississippi will

continue to utilize norm-referenced assessmentsdtonal comparisons.

The presence of high expectations for student pedace by teachers and principals at
the Reading First Schoolscombined with the intense focus BRieading Firston the
connectivity of research based instruction and ssssent will ensure student success.
Evidence of a clear school mission focused on anadeand frequent monitoring and

assessment of student progress will also be nudrtinethese schools. Clear goals
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emphasizing high standards will generate an atitalblout what can be accomplished,

both in the ability of teachers to teach and stiglemlearn.

Figure 7
Mississippi Assessment System
Grade Level Assessment Developer
K-3 Developmentally-appropriate  Reading First Reading
screening, diagnostic, Assessment Committee’s Lis
progress-monitoring and of Assessments
outcome assessments
2-8 Criterion-referenced tests in CTB/McGraw-Hill

reading, mathematics, and
language arts

4and 7 Writing assessments CTB/McGraw-Hill
6 Norm-referenced survey CTB/McGraw-Hill
batteries in reading, language Terra Nova
arts, and mathematics
Subject Area Testing Program English Il, Algebra I, U.S. Harcourt Educational
(SATP) History, and Biology Measurement

C. Mississippi Definition of Subgrant Eligibility

The Mississippi Department of Education has reviewerrent Office of Management
and Budget poverty line data and the most curr2®®Z) statewide criterion-referenced
(MS-CRT) reading test results in grades 2-4 to d@rglisting ofReading Firsteligible
LEAs. (See Appendix B for a complete listing.) A€were identified as being eligible
based on the following criteria:
* Highest percentage of students not reading at grdeeel
All eligible LEAs listed have 20% or more of grad2s! students scoring in the
minimal (lowest) category of the MCT for ReadindCT is administered in the
spring of each school year and results are receivedid-summer. Fourth grade
results were included to give a comprehensive arsabf K-3 reading instruction.
* The LEA has jurisdiction over at least one of thellowing:

I. A geographic area that includes an area desigratet empowerment zone or
an enterprise community under part | of subchagtef chapter 1 of the
Internal Revenue Code of 1986;
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ii. A significant number or percentage of schools #ratidentified for school
improvement under section 116(b); or

iii. The highest numbers of percentages of childrenavhaounted under section
1125(c), in comparison to other local educatioggreies in Mississippi.

Mississippi has 152 school districts. Three obthdistricts are agricultural high schools
and serve students in grades 9-12 only. This brthg number of Mississippi school
districts serving children in grades K-3 to 149irfyxfour (34) districts or 22.8% of the
LEAs in Mississippi are eligible to apply f®eading Firstfunding. Nine (9) LEAs are

identified as empowerment zones.

D. Selection Criteria for Awarding Subgrants

LEA’'s Reading First proposals will be evaluated by a Grant Award Cotte®
authorized by the MDE and the Reading Leadershignile Each proposal will be
evaluated using the selection criteria as descrihethis section. The Grant Award
Committee will recommend the proposals to be funetthe Mississippi Department of
Education’'s Office of Reading, Early Childhood arn@nguage Arts, the State
Superintendent of Education, the State Board ofcktion, and the Reading Leadership
Team. Representatives of the Reading Leaderstam™all nominate members to serve
on the Grant Award Committee. LEAs must includethieir proposals, a description of
the proposed procedures in order to ensure theessitt implementation of high quality

programs required by tiiReading First Program.

The grants will be negotiated with the LEAs thatvdahe highest points and are
comprehensive and responsive as determined by rdorg Bward Committee. Results of
the evaluation and the recommendation of the etialuaeam will be forwarded to the

Reading Leadership Team and the State Board ofdfidacfor approval.

MDE reserves the right to reject any or all proggsa negotiate with the best offeror to
address issues other than those described in dpesal, or not to make any award if the
evaluation committee determines that this is inbibst interest of MDE and thieading
First Program.
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The following criteria will be used to evaluate LEAroposals. The maximum possible
score for each criterion is indicated in parentedeethe criterion. A draft Request for

Proposals is included in Appendix C.)

Significance (10 points)

The MDE considers the significance of the propogegect. LEAs must indicate how

they have or will develop the capacity to seReading Firstschools. Proposals will

include the following information:

* Providing necessary leadership at the districtsubol levels;

» Establishing high expectations for student achiexm

* Providing a local infrastructure to suppB#ading Firstschools;

* Providing adequate resources to support planningfegsional development, and
implementation of SBRR programs, assessments atrdictional practices;

* Modifying existing policies and procedures to bepmurtive of Reading First
activities;

* Providing structures for administration of valichdareliable SBRR screening,
diagnostic, progress monitoring, and outcome ass&E#s, and

* Providing structures for collection, aggregatiomsadgregation and reporting of
SBRR data.

Quiality of project design (35 points)

The MDE considers the quality of the design of pheposed project. LEA proposals

must meet the following criteria:

 The proposed project design reflects up-to-datewkerdge of scientifically-based
reading research instructional practices, programd,assessments.

» All staff members, including all K-3 teachers aridkal2 special education teachers,

will participate in on-going professional developthend follow-up based on the
scientifically based reading research.
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The proposed project outlines an effective plarchiange classroom instructional
practices based on scientifically-based readingares$.

The proposed project is based upon a specific relsadesign and the quality and
appropriateness of that design, including the code and use of quantitative and
qualitative data from appropriate assessments medifpr progress monitoring and
for classroom instructional decision-making.

The proposed project will implement classroom-namirity, screening, outcome, and
diagnostic assessments to measure the progresaid#gngs and the instructional
effectiveness of K-3 regular and special educagaichers.

The proposed project is part of a comprehensivertetb improve teaching and
learning and supports rigorous reading standards dmdents through the
implementation of th&®eading First Program

The proposed project provides supplementary intgime and extended remediation
for students not reading at grade level.

School and district level leadership of the projopeoject exemplify a commitment
to fully implementing thérReading First Program

The proposed project will implement scientificatsearch based comprehensive,
supplemental, and extensive remediation prograndsdetontinue the use of non-
researched based programs.

Quiality of project service (35 points)

The MDE considers the quality of the services tgpbmvided by the proposed project.

All proposals must demonstrate sufficient strategier ensuring equal access and

treatment for all eligible project participantsn addition, LEA proposals must address

the following criteria:

Training or professional development services tpiogided by the proposed project,
are based on scientific research, are of sufficipratlity, intensity, and duration to
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lead to improvements in instructional practices agithe recipients of those services
according to th&®eading First Program

The LEA presents an initial plan and process folivdeng the fundamental
professional development modules based on scieattifibased reading research to
every K-3 teacher and K-12 special education teache

The LEA commits to allocating time to effectivelycorporate Peer Coaching Study
Teams which research indicates increases the atistnal staff's skill of using data
to refine instruction. In order to be considered funding, LEAs must obligate at
least two hours per week to this method of protessdi development follow-up and
support;

The LEA commits to the selection and retention @flbatime Literacy Coach; and

Services, to be provided by the proposed projeetappropriate to the needs of the
intended recipients or beneficiaries of those sesui

MDE will also consider whether or not the followingteria are present:

Technical assistance services to be provided bytbpeosed project involve the use
of technology, as appropriate, and the leveragingpao-project resources;

Adequacy of resources (10 points)

The MDE considers the adequacy of resources foptbposed project. In determining

the adequacy of resources for the proposed prajeetMDE considers the extent to

which the costs are reasonable in relation to theber of persons to be served and to the

anticipated results and benefits. As required hiefal statute, the minimum funding

allocation will be at least the same percentagimeiState’s totaReading Firstsubgrant
funds as the LEA received of the total Title I, Parfunds received by all LEAS in the

State for the preceding fiscal year. The subgranteunt will also be of sufficient size

and scope to enable the eligible LEA to fully impknt programs to improve reading

instruction.
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Quiality of the management plan (10 points)

The MDE considers the quality of the management pkrsonnel who will carry out the
proposed LEA project. In determining the qualifytbe management plan, the MDE
considers how the applicant will ensure that a rditye of perspectives are brought to
bear in the operation of the proposed project,uiclg those of parents, teachers, the
business community, a variety of disciplinary anmf@ssional fields, recipients or
beneficiaries of services, or others, as deemedopgpte. In addition, the MDE
considers the commitment level of the school anstridt level leadership and the

commitment of the district to hire and retain aldieal Literacy Coach.

Quality of project evaluation (10 points)

The MDE considers the quality of the evaluatioméoconducted of the proposed project.
At a minimum, the LEAgnitial evaluation plan must discuss the connection betwee
instructional decision making and evaluation outeemIn addition, LEAs must address

how the district will intervene with schools not kiveg appropriate progress.

I. Methods of evaluation include the use of objecpegformance measures that are
clearly related to the intended outcomes of thejeptoand will produce
guantitative and qualitative data for classroontrutdional decision-making;

il Methods of evaluation will provide on-going perfante feedback through
formal and observational periodic assessments ofirpss toward achieving
intended outcomes, and

iii. The LEA provides a plan to evaluate the five esakrglements reading
instruction as defined bRReading Firstand commit the resources of the district
level office to the school’'s evaluative process. &minimum, the LEA must
commit to the selection and administration of va#idd reliable screening,
diagnostic and progress monitoring data for eactheffive critical elements at
each grade level. The LEA must provide a schedoieadministration of
assessments and a clear description of how assesseselts will be linked to
instructional interventions.

The MDE is committed to preparing LEAs to constively analyze data based on the
four types of assessments identified in the rebelase oReading First(i.e., screening,
diagnostic, progress monitoring and outcome). Wigho state-wideReading First

professional development modules the MDE will instr LEAs in the process of
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identifying research-based assessments that aableshnd valid, selecting and utilizing
appropriate assessments, and analyzing data to mnakictional decisions. This
professional development will be a requirement foReading FirstLEAs and will be
conducted regionally throughout the school year andsummer months for non-
Reading FirstLEAs. MDE will work to ensure that teachers effectivelse data to

make appropriate instructional decisions for altents.

I. Schools to be Served

Each LEA will complete a Request for Proposals @&ependix C) to be considered for
funding under theReading First Grant This RFP requires that LEAs provide
documentation supporting the rank and selecticapptying schools and evidence of the
LEA’s capacity to guide and support the school nmplementing theReading First
Program

Strateqies to Identify Schools to Be Served

Eligible LEAs must indicate how the following elimlity criteria were used in the

selection of schools to participate in fReading Firstprogram:

« Percentage of" grade students performing at the minimal levettenmost current
administration of the MCT in reading

« Percentage of'3grade students performing at the minimal levett@most current
administration of the MCT in reading

+ Percentage of®grade students performing at the minimal levetiemost current
administration of the MCT in reading (As the MCTadministered in the spring, this
data will most accurately reflect previou® grade student’s gains/deficits.)

» Percentage of students (K-3) on free/reduced lunch

 Percentage of students’ families (K-3) that arensodered economically
disadvantaged (Census 2000 data)

* Percentage of students’ families (K-3) that aresadered below the poverty line (In
accordance with Section 9101(33) of ESEA, the pgvine refers to the official
Office of Management and Budget definition, whishiévised annually.)

* Percentage of students (K-3) from families in whiohe or more parent is

unemployed
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LEA’s Capacity to Serve Proposed Reading First Sksho

LEAs must indicate how they have or will develoe ttapacity to servReading First

schools. Proposals will include the following infaation:

* Providing necessary leadership at the districtsufobol levels;

» Establishing high expectations for student achieargm

* Providing a local infrastructure to suppB#ading Firstschools;

* Providing adequate resources to support planningfegsional development, and
implementation of SBRR programs, assessments atrdigtional practices;

* Modifying existing policies and procedures to bepmurtive of Reading First
activities;

* Providing structures for administration of valid dameliable SBRR screening,
diagnostic, progress monitoring, and outcome ass#s, and

* Providing structures for collection, aggregatiomsadgregation and reporting of
SBRR data.

il Instructional Assessments

Selection and Administration of Valid and ReliaBlesessments

Reading Firstlegislation clearly indicates the importance oflizing four types of
assessments: screening, diagnostic, progress maogitaand outcome. In order to
receive funding througiReading First,LEAs must select valid and reliable screening,
diagnotic, and progress monitoring assessmentsserassessments must be aligned with
the goals oReading First Selected assessments must measure studentgsagreach

of the five critical components of reading instrant Assessments must also provide for
the early identification of students who are ak-rié achieving grade level benchmarks

so that appropriate interventions may begin as ssquossible.
The MDE will offer technical assistance to LEAsthe selection and administration of

valid and reliable screening, diagnostic, and pegr monitoring assessments by

providing the following technical assistance:
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LEAs will be provided professional development ielesting and administering
screening, diagnostic, progress monitoring, andcaue assessments. A key
component of this training will be linking assessitseto critical decision-making in
the classroom.

LEAs will be provided a list of assessment instrateethat meet state and federal
standards for validity and reliability. This liswill include suggestions for
interpreting assessment data, suggestions for megi&ation for each grade level, and
a suggested timeline for administration of asseassneThis list will be based upon
the Reading First Reading Assessments Committee’s List of SBRR ass&i#s.
Any assessments selected for use not on the seggegtmust meet the validity and
reliability criteria outlined below.

MDE reading specialists will be available to answguestions regarding
scientifically-based reading assessments. UpomesgtgMDE will provide assistance
in the assisting LEAs in the selection and impletagon of scientifically-based
reading assessments.

MDE's external evaluation dReading Firstwill provide LEAs feedback regarding
the effectiveness of instructional assessmentggé&tions for improving assessment

plans will be made based upon this feedback.

LEAs making application for thReading Firstgrant must assure MDE tfe following:

Q All staff members, including all K-3 teachers afidkal2 special education teachers,

will participate in the following professional ddepment modules directly related to
assessment, including at a minimum:

= Peer Coaching & Data Analysis

= |dentifying Scientifically-Based Reading Programsid Assessments

= Essential Components of Reading Instruction (Eachodule contains a section

dedicated to instructional assessments.)

O The LEA will develop a clear schedule for administg screening, diagnostic, and

progress monitoring assessments.
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O The LEA will utilize the data collected to make tingtional decisions for all K-3
students and to inform decisions about appropriaterventions and program
continuation.

MDE will monitor the implementation of all LEA assament plans.

Validity and Reliability of Assessment Criteria

LEAs must develop assessment plans demonstratieg siiection of screening,
diagnostic, and progress monitoring assessmentsateaaligned with selected SBRR
instructional programs. LEAs must provide evidetie selected assessments are valid
and reliable and that selected assessments arepaijgpe for the skills and goals of
particular grades. LEAs must also provide infoioratregarding how information
obtained from these assessments will be used te mtical instructional decisions for
K-3 students.

The Reading First Reading Assessment Commitiedewed and analyzed the technical
information and materials for 29 reading assessnresituments designed for use in
kindergarten through grade three. Twenty-four I twenty-nine assessments were
found to have sufficient evidence for use as sénggrdiagnosis, progress monitoring,
and/or outcome instruments to assess one or mseated reading components at one or
more grade levels K — 3. This list will be prowidéo Mississippi LEAs for use.
Assessments selected for use in MississiBeading First classrooms must have
reliabiltiy coefficients at least as high as theetthold set by thReading FirstReading
Assessment Committee in their analysis of assedsmenin addition, LEAS must
demonstrate validity and reliability for each tygfeassessment:

» Screening assessmentsdentifying children that may need additionastictional

support in order to achieve benchmark goals at eaclde level is of crucial

importance. Therefore, LEAs must provide evidenbat selected assessment
instruments meet state standards for validity atidbility at each grade level. MDE
will provide school districts with theReading First Reading Assessment
Committee’s list of approved assessments. MDEpxdvide technical assistance in
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the development of an action plan for implementsaientifically-based reading
assessments for appropriate core content areassagnade levels.

» Diagnostic assessmentdn-depth analysis of student’s strengths andkwesses is

often needed in guiding instruction and instructiomterventions. LEAs must
demonstrate that selected assessments providearali reliable data in each of the
core areas of reading instruction: phonemic awagnghonics, fluency, vocabulary
and comprehension and that data obtained from dsgnassessments can be easily
interpreted by teachers in order to plan specifistructional strategies to help
students develop proficiency as readers.

e Progress-monitoring _assessmentfhese assessments will be used to estimate the

rates of reading improvement, identify children wdre not demonstrating adequate
progress and require additional or different formhsnstruction, and to compare the
efficacy of differing forms of instruction for siygling readers in order to design
more effective instructional programs for at-rigkidents. LEAs must demonstrate
that selected assessments provide valid and relgdth for each core component of
reading instruction at each grade level. Assestsmetust provide at least three
alternate forms for classroom use. LEAs must gl®d schedule for administration
of these assessments and demonstrate how dathewied in making instructional

decisions for children.

Using Assessment Information to Make Critical lostional Decisions

LEA Reading First proposals must detail how assessment results §oraening,

diagnostic, and progress monitoring assessmentsbwilutilized in informing critical

instructional decisionsReading Firstapplications should fully address the following:

» Screening assessments: Data will be utilized ikingainitial instructional plans for
individual students, whole classes, and small gsoup

» Diagnostic assessments: Data will be utilized étednining the specific strengths
and weaknesses of children not making adequategs®g Data will help teachers
make appropriate adjustments in instruction.

* Progress monitoring assessments: Data will be tsedtimate the rates of reading
improvement, identify children who are not demoatstig adequate progress and

require additional or different forms of instrugtioand to compare the efficacy of
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differing forms of instruction for struggling readan order to design more effective

instructional programs for at-risk students.

Timeline for Utilizing Appropriate Grade Level Assments

LEAs must outline a schedule for administrationsofeening, diagnostic and progress

monitoring assessments. At a minimum , LEAs mus¢tnthe following criteria:

» Screening assessmentd the beginning of the school year or upon atanite to the
school.

» Diagnostic assessment&s necessary, once students have been identiiduaving

special difficulties in learning to read.

* Progress monitoring assessment¥hese assessments are on-going but must be

administered at least three times annually.
It is probable that LEAs will need to use a variefyassessments in order to fully meet
Reading Firstrequirements. LEAs must list the assessmentsiifidte used for each of
the five critical components of reading instructiomicate the validity and reliability of
each assessment, and provide a schedule for teshiattation. LEAs should provide

explanation and justification for assessment sclesdu

Instructional Strategies and Programs

LEAs making application for thReading Firstgrant must assure MDE of the following:
Q All staff members, including all K-3 teachers aatlK-12 special education
teachers, will participate in on-going professiodal’elopment including but

not limited to:

= Essential Components of Reading Instruction

= Peer Coaching & Data Analysis

= Utilizing the Mississippi Language Arts Framework{3)

= |dentifying Research-Based Programs and Assessments

This process will assure MDE that LEAs awarde®eading First grant will begin

within the first six months to build a knowledgesbaof scientifically-based reading
research that is directly related to instructiorthe five components of reading which
teachers can begin implementing immediately inrthieissrooms. This research will be

the foundation of instructional strategies and nmfoteachers’ knowledge base for
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program review, selection, implementation, andratignt to state standards. In addition,
teachers and administrators will have the knowletigee to continually assess the
program/strategies for effectiveness and contirused
O LEAs must commit to the selection and retentionaofull-time Literacy
Coach. This person will work directly with the MDEegional Reading
Coordinators to conduct the aforementioned prodesdi development. The
Literacy Coach will facilitate Peer Coaching Stutlgams, model effective
research-based strategies, monitor implementatianstructional strategies,
and provide in-class support.
O Reading First LEAswill assure the MDE of the selection of programmnt
an approved list and implement the most appropf@teheir schools based
on their school's needs assessment andBwaluation of Instructional

Materials (Appendix A). The MDE will convene a Reading Piaaber’s

Committee (RPC), comprised of educators who ar&lyignowledgeable of
scientifically based reading instruction, in Sepbemof 2002, with the intent
of issuing an endorsed list of comprehensive, ®ipphtal, and extensive
intervention programs. The criterion for the setattof programs will be

based uporA_Consumer’s Guide to Selecting a Core Program: Critical

Analysis (Appendix F). This ensures that programs selected
implementation have been thoroughly screened fecientific research base
and are appropriate for the school’s individualdsee

O LEAs must assure the MDE that all professional tweent and follow-up
for programs selected will be fully implemented.

O LEAs must commit to discontinue the use of non-rasgh based programs

based on the results of quantitative and qualitatizEA student level data.

iil. Instructional Materials

During the process of selecting a scientificallgéd comprehensive reading program
LEAs must identify complementary supplemental arteresive remediation programs
from the state’s endorsed list and based on theotshEvaluation of Instructional
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Materials. LEAs must assure the MDE that these programk beilimplemented as
intended and integrated and coordinated with tmeprehensive reading program.
Q The instructional materials selected must meetdtewing criteria:
1. Support the teaching of the five components ofirgaohstruction
2. Include effective program elements (i.e., explingtructional strategies,
coordinated instructional sequence, and ample ipeacpportunities)
3. Align with the comprehensive reading programs
4. Align with the state’s standards as outlined in Migsissippi Language

Arts Framework

O LEAs must assure the MDE that all professional tgweent and follow-up

for programs selected will be fully implemented.

Iv.  Instructional Leadership

The primary role of a school principal is to be thetructional leader of the school;
therefore Reading Firstprincipals will be interviewed during the final e of the LEA
grant application process. Interviews will be staned to ascertain the commitment
level of principals and district administratorsproviding continuity of the grant and will
also inform them, before the grants are awardethetime commitment in professional
development that is expected of them. This comenitinis listed as a grant assurance in

the RFP section of this proposal

The Reading Firstgrant will support the retainer of a full-time éracy Coach for the
awarded school. Literacy Coaches are currentlyl@yed in Mississippi Reading
Excellence Schools and preliminary evaluations henbcated that this component
brings not only continuity to the grant process also on-site expertise in the reading
instructional process. This component will be iegied inMississippi Reading First
Programs The state level office and LEA will collaboraten the application and
interview process for the positions and will praviddequate compensation to attract
individuals with expertise in the following areas:

» Scientifically-Based Reading Research
* Reading Instructional Intervention Process
» Selection of Research-Based Programs and Assessment
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» Utilization and Reporting of Evaluative Measures
* Focused and Sustain Professional Development @main
» Effective Facilitation of Peer Coaching Study Te#?Pngfessional
Development Follow-Up
* Classroom Monitoring and Modeling Support
The MDE is committed to providing high quality peskional development for the
instructional leadership of each school that israed aReading Firstgrant. As with the
implementation of the Mississippi Reading Suffi@gnProgram and the Mississippi
Reading Excellence Program all trainings for ppats, Literacy Coaches, and LEA
level administrators will be mandatory. Administna for applying schools must assure
MDE in the application process that they will pagate in the followingMRRM
training modules:
* Reading Leadership Institute
* Essential Components of Reading Instruction
» ldentifying Research-Based Instructional Programsé Assessments
» Utilizing the Mississippi Language Arts Frameworlk¢{3)
This training will specifically assist principalsiialigning their school’s
reading curriculum with the state’s mandated regdatandards. It should be
noted that LEAs will be required to assure the estavel office of the
principal/literacy coaches flexibility to modify lsmol’'s reading curriculum
based on the evaluations of on-going progress raond.
» Mississippi Reading Academies (K-3)
* Peer Coaching & Data Analysis
* Administrator’'s Guide to RAISE
This training was written specifically for princijgaand LEA administrators
that need intensive support in understanding stieally based reading
research. It details the National Reading Panetsnclusions and
recommendations of the research that confirms teednfor instructional
intervention, a thorough presentation on the figsaential elements of reading
instruction, and the research confirming the need data analysis and
research based instruction.
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The success of thReading First Programrelies heavily on the administrative support
that the grant receives during the implementatimtgss. The Mississippi Department
of Education is committed to providing purposefidining to Reading Firstschool’'s
administrators. The state-level office will contally seek feedback and suggestions
from the principals, Literacy Coaches, and LEA ausirators in the form of Regional
Forums, which will be conducted quarterly for thepress purpose of reforming reading

instruction inReading Firstschools.

V. District and School Based Professional Development

The integrity of theMississippi Reading First Programwill be maintained in the

implementation of the following required activitidgat must be addressed in the LEA’s

application to the MDE in order to be consideredffmding:

 LEAs must present an initial plan and process felivdring professional
development modules based on SBRR to every K-hézasnd K-12 special
education teacher. These training modules willbbsed on the essential
elements of reading instruction, implementing arffectively utilizing
scientifically-based reading programs and materiaidentifying and
effectively utilizing valid and reliable SBRR outoe, screening, diagnostic,
and progress-monitoring assessments.
* LEAs and schools must present an initial plan anocgss for delivering

professional development modules that extend froosd ofReading First
This commitment should be evident in the plan’sufb@nd sustainability.
This plan to conduct training will be based upoe thasults of a professional
development needs assessment and such assesssuéistgieall be included
in the LEAs application for funding.In addition, the grant process will
include a stipulation that 75% or more of the sdieataff sign a letter of
support in the school’'s application process whicii ensure that they are
knowledgeable of the process for which the scroataking application and
the professional development requirements that vedult if a grant is
awarded.
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LEAs must commit to allocating time to effectiveiymcorporate Peer
Coaching Study Teams which research indicates aserghe instructional
staff's skill of using data to refine instructiorin order to be considered for
funding, LEAs must obligate at least two hours peek to this method of
professional development follow-up and support

LEAs must commit to the selection and retentionaofull-time Literacy
Coach. This position will be responsible for cobtiediting with the school’s
principal and LEA administrators to contract wittofessional development
trainers, who are knowledgeable of scientificalgéd reading instruction and
implementation. In addition, the Literacy Coachl Wwe directly responsible
for working one-on-one with teachers in need oémsive assistance in the
form of modeling effective strategies, providingdiass support, and securing

additional professional development

Vi. District Based Technical Assistance

LEAs must commit to the implementation Réading First'sprogrammatic goals. This

assurance will be in the form of a collaborativeoefbetween MDE and the LEAS to

provide intensive on-site technical assistancechmals awarded a grant in the following

areas:

LEAs will receive high quality technical assistaqmevided by the state-level
Regional Reading Coordinators assigned to eRelading First school,
school-based Literacy Coaches, and principals vamonait to be extensively
trained in scientifically-based reading researctseasing and meeting the
professional development needs of the staff, ahdratontracted professional
development providers knowledgeable of scientifjebhsed reading research
and the selected school’s instructional needs.

LEAs will receive assistance with the budgetarycess provided by the state-
level office. Each LEA applying for grant fundimgust assure MDE that it
will be fiscally responsible wittReading Firstfunds. LEAs must provide

guarterly budgetary expenditure reports and fudicidisure of fiscal records
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for auditing purposes, and send LEA business masagsd grant
administrators to MDE Fiscal Management Workshops.

* LEAs must provide a plan to evaluate the most eémdeziements oReading
First at the school level and must commit the resouodebfe district level
office to the school’s evaluative process.

vii.  Evaluation Strategies

A strong evaluation design must be included inltBAs project narrative to the MDE.
All grant recipients will be required to measure:
€)) The extent to which K-3 students have improvedrtteading skills. Data
should be reported for the district as a whole famdndividual Reading
First schools. This data must be disaggregated by loonre, major
racial/ethnic groups, English Language Learner fadjmns, and special
education populations. Student performance datalghinclude the
Mississippi Curriculum Test (MCT). This assessnisnised statewide to
assess the achievement of all students relativeedoenchmarks of the
Mississippi Language Arts Framework 2000. In additLEAs will use
other assessments of student performance as lotigoas assessments
meet the requirements for validity, reliability arappropriateness as
outlined by theReading FirstReading Assessment Committee’s Report.
LEA’s must submit evaluation plans that clearlyadetvhich assessments
will be used to evaluate student performance inolydvalidity and
reliability information, assessment schedules, plads for how data will
be used to make instructional decisions for chridre
(b)  The effectiveness of professional development giets/
(© The effectiveness of the programs implemented tilrdbeReading First

grant.
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Disaggregating Evaluation Data

Each LEA must submit a plan for evaluation inclydiow data will be disaggregated by
low-income, major racial/ethnic groups, English gaage Learner populations, and
special education populations.

Making Changes Based Upon Evaluation Qutcomes

In addition, the MDE has included the following Corinuum of Evidence of
Effectiveness in the RFP:

All activities funded through th®lississippi Reading First Progranmust be limited to
those designed to meet the overall goalRedding First Moreover, continued funding
will be based on continual, satisfactory progressard the established objectives and
activities and timely submission of all requiregpogting and documentation. MDE will
intervene with LEAs not making significant progrésgeview evaluative data and make
decisions regarding plans for improvement and/ottinoation of funding. Specifically,
LEAs must be willing to make changes in curriculypnggram materials, instructional
assessments, and/or professional development irerofd improve program
implementation. In addition, all applicants musib®it and sustain the requested
assurances that accompany this RFP. Failure t@lyonith any assurances will remove

any LEA from consideration for a continued funding.

viil. Access to Print Materials

Schools making application for thReading First grant must assure MDE of the
following:
O LEAs will participate in the Mississippi Departmenit Education’s Reading
Is Fundamental Program (RIF) and other statewiddivatgnal reading
activities (i.e., Mississippi Reading Fair, Reatt@ss America Day).
O LEAs will formalize a plan to provide all K-3 regul and special education
classrooms with access to a wide array of engagesgling materials

including both expository and narrative texts.
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IX.  Competitive Priorities

Due to the overwhelming need in this state for @oldal funds to implement schoolwide
reading reform, the MDE will issue the followingropetitive priorities:

O Schools that do not currently receive funding tglement research based
reading reform efforts ( 5 additional points)

O LEAs in which at least 15 percent or at least 6,5Q@ents served are from
families with incomes below the poverty line (5 ditehal points)

O Proposals that exemplify exceptional coordinatibrexisting resources with
Reading Firstfunds to maximize overall effects (5 additionaints)

O LEAs that have successfully secured an EdRlgading First Grant (5
additional points)

E. Process for Awarding Subgrants

Overview

The estimatedReading First funding allocation for fiscal year 2002 is $11,4B5.
Mississippi will retain twenty percent ($2,221,08@) this amount for statewide
technical assistance, professional developmentadnanistration of thd&rkeading First
program. The remaining amount ($8,884,348) wilbk#vered in the form of subgrants
to eligible LEAs. In issuing subgrants to eligibhlgAs, MDE will ensure that each LEA
receives, at a minimum, an amount that bears thee s@lation to the funds made
available under subsection (b)(4) Réading Firstas the amount that the eligible LEA
received under Title I, Part A for the precedingcél year bears to the amount all the
local educational agencies in the state receivatbupart A for the preceding fiscal
year. Specifically, if an eligible LEA received 566 all Title I, Part A money during
the previous fiscal year, the eligible LEAReading First subgrant will be, at a
minimum, 5% of the availablReading Firststatewide allocation. In addition, funding

for extended year activities will be limited to 159%the LEAS’ yearly allocation.

MDE will fund successful applications during thestithree years dReading First It
is anticipated that 25 LEAs will receive fundingtire first three years &teading First
Forty (40) schools within these eligible distrigtdl receive an average of $200,000 in

Reading FirstFunds for each of the first two years with a daseein funding for year 3
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of $125,000 resulting in subgrant awards of $75,fa@Qear 3. Additional funding for
years four, five, and six will depend upon whetbemot schools have met adequate
yearly progress goals and upon whether or not d fmeadditional capacity building
and program maintenance exists. LEAs will be neguto complete the reapplication

process during year three for funding during yean f

Twenty (20) new schools will be added as additidnatiing becomes available to the
state through the decrease in funding to first doReading Firstschools during year
three. Approximately ten (10) more schools willdsded in Year five and will follow
the same funding pattern. For funding rounds twd three, all eligible LEAs will
complete the application process as outlined farainsubgrantees. Reading First
funds are available to eligible LEAs only. Discuss of funding by schools has been

done in order to calculate estimated expendituradyo In all cases, the minimum

subgrant requirement will be met.

Funding FY 2003 FY 2004 FY 2005 FY 2006 FY 2007 FY 2008
Levels
$200,00( 40 40 20 20 10 10
$75,000 40 +40 +60 +60

Notification of Eligible LEAs

The Mississippi Department of Education will maiFiRs to the district superintendents
of all eligible LEAs in the state. (Appendix A)h& RFP and a listing of eligible LEAs
will be posted on the MDE website under RequestsPimposals. MDE anticipates
funding 25 eligible LEAs representative of bothamband rural areas, as well as those
located in Enterprise Zones and Empowerment Comtmgni A two-day pre-
application workshop will be held in Jackson fdredigible LEAs. The workshop will
focus on SBRR, the essential components of reautisguction, identifying SBRR
comprehensive, supplemental and remediation pragramlizing valid and reliable
SBRR screening, diagnostic, progress monitoringl aatcome assessments, making

interventions, and characteristics of SBRR readilagsrooms. Regional workshops
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will provide technical assistance in describiRgading Firstapplication requirements.

Technical experience with the grant writing proceds also be provided upon request

by eligible LEAs.

Figure 8

TIMELINE FOR SUBGRANT PROCESS

Key activity

Timeline

Staff

Mail Request for Proposal
(RFP) to eligible LEAs

January 3, 2003
Contingent on federal awarg
to MDE

Office of Reading, Early

Childhood, and Language Art

Pre-Application Workshops

January 6 and 7, 2003

icOf Reading, Early
Childhood, and Language Ar

[S

Regional Technical
Assistance Workshops

January 13-24, 2003

Office of Reading, Early
Childhood, and Language Ar

[S

Proposals Due

March 7, 2003

Office of Reading,\Earl

Childhood, and Language Art

Training for Proposal
Reviewers

March 12, 2003

Office of Reading, Early
Childhood, and Language Ar

[S

Proposals Reviewed

March 13-20, 2003

Proposal Re@emmittees
Office of Reading, Early
Childhood, and Language Ar

Principal/District
Administrator Interviews of
finalists (to assess school
leadership/district level
commitment)

March 27-28, 2003

Reading Leadership Team

Office of Reading, Early

Childhood, and Language Art

Reading Leadership Team April 4, 2003 Reading Leadership Team
recommends final set of grant
applicants to Mississippi State Office of Reading, Early
Board of Education for Childhood, and Language Ar
approval.
Notification of Award April 11, 2003 Office of Reading, Early

(Contingent on availability of
federal funds and State Boa
of Education Approval)

d

Childhood, and Language Art

Grant Recipient’'s Regiona
Meetings/Negotiations

April 17-18, 2003

Office of Reading, Early

Childhood, and Language Art

Disbursement of Funds(For
those who have met special
conditions of grant)

May 9, 2003

Office of Reading, Early

Childhood, and Language Art
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Qualifications of Grant Reviewers

Grant reviewers will be selected from an estabtisipeol of grant reviewers with
instructional and research backgrounds in scieatlfi-based reading research.
Reviewers will consist of members of the institatiof higher education community,
practicing and recently retired administratorschegis and noted theorists in effective
reading instruction and assessment. Selectedwessewill participate in an intensive
two-day training session on the established seledtriteria and materials disseminated
through theSecretary’s Reading eadership Academiesn the content and features of
effective SBRR reading instruction (5 elements edding), valid and reliable SBRR
assessments, making appropriate interventiongddests reading below expected levels
of achievement, and characteristics of SBRR classso Groups of five reviewers will
review each proposal for responsiveness utiliZiigRFP’s scoring rubric (see Appendix
C).

F. State Professional Development Plan

Based on the results of a recent statewide prafiessidevelopment needs assessment
conducted by MDE, the following professional deyst®nt modules were deemed to be
needed and will be scheduled statewide througtimityear. These trainings will be
primarily funded througtReading Firststate-level funding and presented by a cadre of
highly knowledgeable and experienced professiomalelbpment providers that have
been trained in each specific module by the OffiteReading, Early Childhood and

Language Arts to ensure training integrity, coheegmnd quality.

All professional development modules initiated tigh theReading FirstProgram will

be made available tevery K-3 regularandevery K-12 special educatioieacher in the
state. These modules will be offered in regiorettiisgs, repeatedly throughout the
school year and during the summer months in ordandrease accessibility. Special
attention will be given in every training modulette scientific research baseRéading
First and the implementation of the research in classrdmsed assessments and
instruction. In addition, training on the effediwuse of outcome, screening, diagnostic

and progress monitoring assessments will be madédable toall K-3 regular and
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special

education teachersFigure 9 details

information on current trainings,

conferences, and institutes that support the imefgation of research-based reading

instruction.

Future professional development meslulvill be designed through the

Reading FirstProgram and will be offered tall K-3 regular and special education

teachers.
Figure 9
State Professional Development Plan
Session Audience Purpose Development

Collaboration

Improving MS K-12 teachers and | Connect research, practice, technology andDE

Schools administrators performance for the future MS Public Schools

Conference

Peer Coaching &
Data Analysis
*Provided in
regional settings
& repeated
throughout the
school year and
summer months

Regular education
and special educatior
teachers and

administrators

This one-day training is designed to
n provide effective planning for designing

time for them to collaborate. This modul

Demographic and Process Data to impa
instruction. The participants will receive
research supporting Peer Coaching and
how Data Analysis provides the foundati
for Intervention.

will also demonstrate how to use Outcome,

MDE
MS Public Schools

peer coaching study teams and finding theSECAC

e (Reading Success
Network)

ot

on
DN

Mississippi
Reading
Academies-K-3

*To promote the
dissemination of
SBRR, members
of teacher
preparation
programs will be
invited to attend
and participate as
trainers in future

K-3 regular and
special education
teachers, elementary,
administrators,
institutions of higher
learning professors
and students

This four-day training is designed to
provide participants with a thorough
knowledge base of the five essential
components of reading and their
importance in the reading acquisition

with the conclusions derived from curren
research that support the essential
components and will be provided with a
resource of teaching strategies and their

of valid and reliable SBRR assessments

process. Participants will become familiar

correlation to the benchmarks. Teachers
will receive training in the implementation

University of Texas
MDE

t

for

academies phonemic awareness, phonics, vocabulary,
fluency and comprehension.
Integrating Kindergarten regular| This two-day training is designed for use| MDE

Learning Centers

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

and special educatior
teachers

n with and kindergarten teachers with the
goal being that early childhood teachers
would implement learning centers in the
classroom as a means to actively involve
children in thinking and learning through
relevant encounters with the environmen
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Essential
Components of
Reading
Instruction

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

K-3 regular and
special education
teachers and
administrators

This five-day training is designed to
provide participants with a thorough
knowledge base of the five essential
components of reading and their
importance in the reading acquisition
process. Participants will become familiar
with the conclusions derived from current
research that supports the essential
components and will be provided with a
resource of teaching strategies and their

MDE

correlation to the benchmarks, assessment,

and intervention strategies.

Identifying
Research-Based
Instructional
Programs and
Assessments
*Provided in
regional settings
& repeated
throughout the
school year and
summer months

K-3 regular and
special education
teachers and
administrators

This one-day training provides educators

with recommendations and procedures for

analyzing instructional programs and

MDE

assessments. Administrators and teachers

will learn to utilize the MDE’s publication
“Evaluation of Instructional Materials”
and the IDEA’s_A Consumer’s Guide to
Selecting a Core Program: Critical
Analysisas a means of assessing the
degree in which critical skills and
strategies for reading identified by
scientific evidence are included in a
reading program. Participants will also
learn to utilize the guidelines established
by theReading FirstReading Assessment
Committee in selecting and implementing
SBRR assessments.

Utilizing the
Mississippi
Language Arts
Framework (K-3)

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

K-3 regular and
special education
teachers and
administrators

This training provides a description of

what students should know and be able to

do in English, language arts, and reading
classrooms, kindergarten through third
grade. The training addresses the
interrelatedness of reading, writing,
speaking, listening, and viewing.

MDE
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RAISE K-3

*Provided in
regional settings
& repeated
throughout the
school year and
summer months

K — 39 Grade regular

teachers and
administrators

The development of this two-day

and special education training resulted from the efforts of the
Reading Sufficiency Collaborative and
incorporates the current research. The
sessions will include:

Utilizing the Mississippi Language
Arts Framework, Reading
Instructional Intervention K —'3
Grade benchmarks, informal
assessments, and intervention
strategies, (including arts integration
strategies), to implement a reading
prevention/ intervention process;
Using diagnostic and outcome data {
make informed instructional decision
to improve student performance in
reading and to maintain high
standards;

Conducting on-going assessments t
monitor readiness progress;
Diagnosing and prescribing reading
intervention; and

Utilizing peer coaching study teams
for strategy implementation and

MDE

NICHD

National Reading
Summit (NRC)

Regional Service
Centers

MS Public Schools

GALEF Institute

SECAC
(Reading Success
Network)
0
S

D

professional development follow-up.
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The state currently collaborates with the BarksdR#ading Institute’s college-level staff
to strengthen existing teacher preparation progrgpesific to reading instruction. To

further enhance teacher preparation at the exigtuiglic and private institutions of

higher learning, the MDE will survey each institutis current reading related course
offerings and utilize the Higher Education Readi@guncil to strategically review,

address programmatic content, and report out tcsthie’'s Reading Leadership Team.
The Council will have several goals including:

Identify scientifically-based reading research teadato teacher preparation
Assess current reading teacher educational practicg outcomes

Provide support and guidance for program designredesign

Conduct research and provide findings on effectpractices based on
scientifically-based reading research

Promote research endeavors

Promote and generate findings regarding excelleimcaeading teacher
preparation that will guide and inform program imygEment efforts in
institutions of higher education in the state

G. Integration of ProposedReading FirstActivities with Reading
Excellence Activities

The Mississippi Reading Excellence Program bega®0®0 with the replication of the
MRRM in 53 K-3 schools. Every school established Peeaciing Study Teams,
participated in all MRRM professional developmerddules, selected reading programs
and assessments, established Parent/Family Cestested full-time school based
Literacy Coaches and offered Extended Day/Y eartamsitional programming services.
As the first full year of implementation for the ME&EA grant concludes, evaluators have
compiled the following baseline grant implementatend student performance data to
assess the grant’s effectiveness. Examination hid tata will contribute the
determination of continued funding for Reading Hbetee schools. Information will

also be useful in guiding the implementatiorRefading First
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Administrative Support and Teacher Knowledge of S@ntifically-Based Reading

Research
Principals’ Perceptions of Teachers’ Level of Usefc&cientifically-Based Reading Research
(Based on Level of Implementation with little effot)
Grade Level Percentage
Kindergarten 5%
First grade 3%
Second grade 3%
Third grade 8%

This data reflects administrative perceptions ostrunctional implementation of
scientifically based reading research with littldfo# given to support that
implementation. Clearly administrators in REA sulsosee the great need for intensive
professional development and technical assistanckha effective implementation of
research based instructional programs. Admatsts’ perceptions of teachers’
knowledge of research based reading instructioricanels the need for the direct

correlation between research and practice as prdbgfReading First

Teachers’ Perceptions of Principal’s Leadership/Suport
Little or no leadership/support 5%
Adequate leadership/support 31%
Great deal of leadership/support 60%

Data collected from Reading Excellence has indicdéte importance of administrative
support to the reading instructional process. Emets ofReading Firstemphasize the
importance of instructional leadership in the inmpéamtation of reading reform. Based
on the experiences with Reading Excellence schabls, MDE has added district
level/principal interviews as a part of the LEA &pgtion process. In addition principals
will be required to participate in the statewideaBieg Leadership Institutes and other

mandated professional development modules. Thessumes are being taken to ensure
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that the LEASs instructional infrastructure is buifion scientific research and data driven

decision making.

Principals’ Perceptions of Reading Excellence Comments

Contributions to School’s Overall Reading Progress

Reading Excellence Grant Component Major Minor None
Professional Development 80% 17% 02%
Extended Day/Year Activities 52% 35% 13%
Family Literacy Centers 20% 40% 40%
Peer Coaching Team Collaboration 38% 40% 22%
Application of Scientifically Based 27% 63% 10%
Reading Research
Use of Reading Assessment Results 55% 40% 05%
K-1 Transition Programs 20% 38% 42%
Tutorial Programs 35% 38% 27%
Collaboration w/Head Start and other 30% 53% 17%

Early Childhood Care Providers

Additional data collected from administrators itiades the need for research that is
presented in connection with effective instructiopmactice. Reading Excellence
administrators perceived professional developmentamajor contributor to reading
success. These same administrators did not sempoetance of applying scientifically
based reading research or the use of reading asseiseesults to instructional planning.
The connection between professional developmerdredf and instructional practices
based on reading research and assessment has emtfuly realized in Reading
Excellence Schools.Reading Firstwill scaffold the instructional planning design on
research and will provide the intensity and duratieeded to make this connection

between research and practice.

The following compilation of data represents studparformance levels for current

Reading Excellence schools as measured by theddigpi Curriculum Test.
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Schools selected to receive Reading Excellencesfwedte among the lowest performing
schools in the state. Data indicates that Readfkuogllence schools demonstrated growth
equivalent to students in non-Reading Excellendeoals. Clearly, the instructional
practices implemented by Reading Excellence wefect®fe in improving student
performance. Reading Excellence measured sucoessading as students achieved
“basic” levels of performance in readindReading Firstwill raise the bar for students

and teachers as it shifts the level of success fl@sic” to “proficient.”
Reading Excellence programs lack the intense foouesearch-based reading programs

and the close correlation between reading assessandnreading instruction. In order

for eligible Reading Excellence schools to recdiweding throughReading First these
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schools must commit to adopting the intense foduRemading First This will include
the implementation of research-based programs ssekaments, participationReading

First professional development and continued monitooiihgrant implementation.

An analysis of Reading Excellence and statewide Mi@f raises a pertinent question
for Mississippi educators. Student performanceeeding begins to decline after first
grade. Data is not yet available to indicate i$ @irop in performance is directly related
to the differences in performance between gradeldewof children, or if this drop is
related to some other factor. The MDE will con@nto examine student data as it
becomes available in order to determine factors éin@ presently contributing to this
decrease in student achievement as children pgi@®ugh elementary school.
Reading First'sintense focus on student achievement in combinatith the funding
over a sustained period of time will enable theéesta conduct such analysis of student
performance. Reading Firstwill provide the impetus for in-depth analysis sitident
performance as it requires an analysis of subgdaup in addition to traditional analysis
of mean performance.

Reading Comprehension -% On or Above Grade Level

An evaluation of Reading Excellence schools is @peianducted by the University of
Alabama and entails the collection of both qualtatand quantitative data. This
baseline data will be disaggregated and used addtgemining factor in modifying the
school’'s instructional plans for the final year Q202003) of MS-REA grant

implementation. Final evaluation results of eaeltipipating school in the MS-REA
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program will determine whether eligible schoolslwéceive Reading Firstfunding to

continue their efforts. Additional analysis will lm®nducted in schools exhibiting high
levels of effectiveness to ascertain which comptsmehthe MRRM resulted in increased
instructional capacities and high levels of studechievement. Schools that are
identified as failing to make adequate progress$ ndt receive continued funding under

theReading Firstgrant.

(i) State Leadership and Management

A. State Technical Assistance Plan

The administration of th#lississippi Reading First Progranwill be integrated within the
Mississippi Department of Education’s Office of Rewy, Early Childhood and Language
Arts. The placement of the project within this dau will assure the integration Réading
First's efforts with other literacy efforts throughout tMDE to provide a consistent effort
in ensuring thatNo Child Is Left Behind In addition, the Reading Leadership Team will
also facilitate the coordination and managemergraht activities to further the statewide
emphasis of the grant. This shared focus will bettee state’sReading First Prograniy
receiving the administrative expertise of MDE insering fiscal accountability and the
systemic program monitoring by various entities. he§e comprehensive evaluative
procedures of all federal programs operating withm state ensures that implementation of
planned grant activities are fulfilled in accordanwith the federal requirements and

statewide efforts.

The MDE will convene &eading Practitioner's Committee (RPCgpmprised of educators

who are highly knowledgeable of scientifically béiseading instruction, in September of
2002 with the intent of issuing an endorsed listcomprehensive, supplemental, and
extensive intervention programs. The criteriontfoe selection of programs will be based

uponA Consumer’s Guide to Selecting a Core Program: Ctical Analysis (Appendix

E). Utilizing valid and reliable SBRR screeningaghostic, progress monitoring and
outcome assessments is key to the implementatidrReafling First LEAs will receive
training in the selection of valid, reliable, gradeel appropriate SBRR assessments and

will make selections from th&®eading First Reading Assessment Committee’s list of
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twenty-four (24) assessments.

In order Rmading First Schooldo select programs and

assessments from the approved lists and to implethemost appropriate for their schools;

schools will be required to wait six months uporargr approval to fully assess the

instructional needs of both staff and students. adilition, during this six-month grace

period the MDE Regional Reading Coordinators amdstthool’s Literacy Coaches will be

required to conduct the following professional depenent modules in preparation of

selecting programs and assessments:

* Essential Components of Reading Instruction

* ldentifying Research-Based Instructional Programs ad Assessments

* Peer Coaching & Data Analysis

» Utilizing the Mississippi Language Arts Framework K-3)

In order to maintain training continuity, &leading Firsttraining modules will be delivered

by the school’s Literacy Coach and the designatediddal Reading Coordinator.

In

addition, the MDE has developed a pool of professialevelopment providers who have

been trained in each of the modules of the MRRMe Pools ensure that the all trainings

are delivered consistently and utilize methods #natsensitive to adult learners. The pool

of service providers are updated on a quarterlyasideed basis. However, trainers must

provide evidence of training delivery effectivenemsd must participate in the MDE’s

Training of Trainers sessions.

To assure a timely dissemination of grant funding affective monitoring of th®eading

First Program, the MDE submits the following tentative timelifoe technical assistance:

Figure 10

State Technical Assistance Plan Timeline

Key activity

Timeline

Staff

Publish list of SBRR

comprehensive, supplemental

and extensive remediation
programs

December 15, 2002

Reading Practitioner’'s
Committee
Office of Reading, Early
Childhood, and Language Art

Mail Request for Proposal
(RFP) to eligible LEAs

January 3, 2003
Contingent on federal awarg
to MDE

Office of Reading, Early
Childhood, and Language Art
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Pre-Application Workshops

January 6 and 7, 2003

ic®f Reading, Early
Childhood, and Language Art

Regional Technical
Assistance Workshops

January 13-24, 2003

Office of Reading, Early
Childhood, and Language Art

Proposals Due

March 7, 2003

Office of Reading,\Earl
Childhood, and Language Art

Training for Proposal
Reviewers

March 12, 2003

Office of Reading, Early
Childhood, and Language Art

Proposals Reviewed

March 13-20, 2003

Proposal Re@emmittees
Office of Reading, Early
Childhood, and Language Art

Principal/District
Administrator Interviews of
finalists (to assess school
leadership/district level
commitment)

March 27-28, 2003

Reading Leadership Team

Office of Reading, Early
Childhood, and Language Art

Reading Leadership Team April 4, 2003 Reading Leadership Team
recommends final set of grant
applicants to Mississippi State Office of Reading, Early
Board of Education for Childhood, and Language Art
approval.
Notification of Award April 11, 2003 Office of Reading, Early

(Contingent on availability of
federal funds and State Board
of Education Approval)

Childhood, and Language Art

Grant Recipient’'s Regiona
Meetings/Negotiations

April 17-18, 2003

Office of Reading, Early
Childhood, and Language Art

Disbursement of Funds(For
those who have met special
conditions of grant)

May 9, 2003

Office of Reading, Early
Childhood, and Language Art

Grant Monitoring and Technical Assistance

The MDE Regional Reading Coordinators will condwetekly site visits tdReading First

schools.

Site visits will focus on implementatiohPeer Coaching Study Teams and the

classroom observation of effective research-batategy implementationReading First

Literacy Coaches will monitor classroom instructama daily basis and administrators will

be required to make weekly observations. LEA @rdffice administration will provide

support in relieving administrators of duties whigteclude these weekly observations. In

order to sustain and support the established gdale Reading First Programthe focus of
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technical assistance will be based on evolving si@dndividual schools as programs and

assessments are selected, implemented and evalaagdtectiveness.

B. Building Statewide Infrastructure

Reading Firstwill enhance the offering of consistent, statewtielehnical assistance and
professional development; thereby, increasing tlmnection between research,
professional development, and instructional practidVlississippi expects fdReading
First to provide a blueprint for all stakeholders with iaterest in ensuring that every
child is taught by highly qualified teachers uiilig scientifically-based assessments and
programs of instruction. Thiississippi Reading Academigfunded througlReading
First will strengthen the connection between researchpsactice by providing training
to EVERY regular K-3 teacher and every K-12 speedication teacherThis training

is the MDE’s statewide effort to equip all reguland special education teachers with a
comprehensive research-based framework of knowletigeach reading.

The state-level office of thReading First Programwill be located in MDE'’s Bureau of
Reading, Early Childhood, and Language Arts. TBiseau is administered by Dr.
Bonita Coleman-Potter, Bureau Director, and RobinMiles, Division Director, who
both have expertise in scientifically-based readivsgruction, professional development,
and the administration of state-level programs. aditition, the Reading Leadership
Team will support th&eading Firstprogram by providing the following actions:
Convene to review/finalize/recommend to the Statpefintendent of Education the
subgrant RFP and selection criteria upon notiftcatf federal funds
Designate members of the team to participate ilgdes) pre-application workshops
Designate members of the team in developing aruatiah design in collaboration
with an appropriate entity to conduct evaluatioongedures
Designate members of the team to solicit nominatfonthe subgrant application
review and forward recommendations to the Missgdijepartment of Education
Convene the team to review subgrant awards andafdrvecommendations to the

State Superintendent of Education and the Misgps§ippartment of Education
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Convene the team, at least twice annually, to vecgpdates on progress of subgrant
recipients and effectiveness of implementatiorheiMississippi Readindrirst
program; and
Convene the team to review the final evaluatiororepn the program and forward
the evaluation to Mississippi Department of Eduwaand the United States
Department of Education.
Due to the volume of Mississippi’s school distrittiat will be eligible to apply under the
Reading Firstgrant, the Chief State School Officer will creatBivision forReading
First within the Office of Academic Education in BuregiuReading, Early Childhood,
and Language Arts. This division will be respofesiior providing technical assistance

on the LEA application process, administering, emaluating LEA subgrants.

TheReading FirstOffice will employ a Bureau Director (50%), a Dsion Director
(100%), 5 regional reading coordinators (100%), a@pecial Project Officer 1l (100%).
The Bureau Director and Division Director will bentrally located in the state by having
an office in the MDE. However, the regional reapaoordinators will be required to
reside withinthe congressional district (5) that they serve amdige comprehensive
technical assistance to subgrant awardees andandimit grant’s implementation process

for compliance with the tenets of tReading Firsigrant.

Bureau Director (1) Duties:

* Notify school districts of availability of subgrafunds and ensure that each
district receives timely and appropriate technassistance on the grant
writing process.

* Oversee flow-through of funds.

» Collaborate with the Office of Research and Stasdb evaluate the Project.

* Provide the Reading Leadership Team, MDE, LEAs,taedJ. S.
Department of Education with yearly updates andlfavaluative reports on
the Project.

« Coordinate with all the offices of the MDE to bleselvices wittReading
First.

* Communicate with the State Board of Education, Midfices, the
Legislature, and the public on reading researchterd, and th&®eading First
program.

» Coordinate the efforts of theigher Education Reading Council.

» Direct Mississippi Reading Sufficiency Program.

» Direct Mississippi Reading Excellence Program.
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Direct Mississippi Reading is Fundamental Program.

Provide leadership for Head Start Collaborationdeff

Collaborate with Barksdale Reading Institute inesedministration of MS
Reading Reform Model

Division Director (1) Duties

Developand distribute final LEA Request for Proposals.

Oversee flow-through of funds.

Collaborate with the Office of Research and Statdb evaluate the Project.
Serve as the MDE liaison for the Project.

Manage the professional and support staff

Coordinate the development of professional devetgropportunities made
possible by th&®eading Firsigrant (i.e., Reading Academies)

Manage the subgrant selection, award, and noiificairocess.

Provide general informational technical assistdnc&EAs.

Coordinate the efforts of tHdS Reading FirsProgram.

Oversee the review process of the MS Reading Eoaei’'s Committee to
publish a list of scientifically based programs aisdessments.

Regional Reading Coordinators (5) Duties:

Provide technical assistance to school districtdyampg for funds.

Provide technical assistance to LEAs on the graptementation and
evaluation.

Provide professional development.

Monitor expenditure of funds.

Monitor project.

Assist in the collection of data f&eading Firstevaluative purposes and
instructional decision-making.

Train the Literacy Coaches in scientifically-basedding research and the
implications for instruction and assessment.

Coordinate the development of professional devetgropportunities made
possible by th&®eading Firsigrant (i.e., Reading Academies)

Support Staff (1) Duties:

Provide general office clerical assistance for aral written communication
purposes for the Project.

Assist in the management of Contracts.

Assist in the management of Project budgets.

Order supplies and printing for Project.

Attend to telephone answering duties for Projecsqenel.

Provide office with itinerary of Project personnel.
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Please refer toAppendix D for the Governor's Letter of Commitment, statedev

personnel vitas and a listing of tReading Leadershi@eam members.

C. State Management Plan
The state-level office of thReading First Programwill be housed in MDE’s Office of
Reading, Early Childhood, and Language Art admémexd by Dr. Bonita Coleman-Potter,
Bureau Director. In addition, a Division Directavill be hired to provide direct
administration of theReading FirstProgram. The MDE assures the U.S. Department of
Education that the candidate that is chosen willehaxpertise in scientifically-based
reading instruction, professional development, ahé administration of state-level
programs. In addition, five Regional Reading Camatbrs who are located geographically
throughout the state will monitor the program, pdevprofessional development and assist
schools in maintaining the tenets Beading First Presently, the MDE employs five
coordinators who have the experience (former REAidt&l Reading Coordinators) and
knowledge base of scientifically-based readingrutdton needed to effect change at the
school level. The Literacy Coaches that are seteeaind retained at eaéteading First
school will also strengthen the support provided delected schools during the
implementation and life of the grant.
The following timeline of activities includes theechmarks and goals necessary for
successfuReading FirstProgram implementation.

Figure 11

Timeline of Activities

Key activity Timeline Staff
Mail Request for Proposal January 3, 2003 Office of Reading, Early
(RFP) to eligible LEAs Contingent on federal award Childhood, and Language Art
to MDE
Pre-Application Workshops January 6 and 7, 2003 icOf Reading, Early
Childhood, and Language Art
Regional Technical January 13-24, 2003 Office of Reading, Early
Assistance Workshops Childhood, and Language Art
Proposals Due March 7, 2003 Office of Reading,\Earl
Childhood, and Language Art
Training for Proposal March 12, 2003 Office of Reading, Early
Reviewers Childhood, and Language Art
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[S

Proposals Reviewed March 13-20, 2003 Proposal Re@emmittees
Office of Reading, Early

Childhood, and Language Ar

Principal/District March 27-28, 2003 Reading Leadership Team

Administrator Interviews of
finalists (to assess school
leadership/district level
commitment)

Office of Reading, Early
Childhood, and Language Ar

[S

Reading Leadership Team April 4, 2003
recommends final set of grant
applicants to Mississippi State

Reading Leadership Team

Office of Reading, Early

[S

Board of Education for Childhood, and Language Ar
approval.
Notification of Award April 11, 2003 Office of Reading, Early

(Contingent on availability of
federal funds and State Board
of Education Approval)

Childhood, and Language Ar

Grant Recipient’'s Regiona April 17-18, 2003 Office of Reading, Early
Meetings/Negotiations Childhood, and Language Ar
Disbursement of Funds(For May 9, 2003 Office of Reading, Early

those who have met special
conditions of grant)

Childhood, and Language Ar

[S

SEA Evaluator RFP February 1, 2003
disseminated

Reading Leadership Team

Office of Reading, Early
Childhood, and Language Ar

[S

Scientifically based Reading January- March 2003
Research Training fdReading
First Literacy Coaches

Regional Reading
Coordinators -Office of
Reading, Early Childhood,
and Language Arts

Begin delivery of on-site January 2003
MRRM professional
development modules

Regional Reading
Coordinators /Literacy
Coaches

LEA selection of SBRR March 15, 2003
programs and assessments

Reading Practitioner’s
Committee

Complete implementation of August 2003 Reading FirstSchools
all Reading FirstGrant
components
Mississippi Reading June 1, 2003 All kindergarten instructors

Academies (required
participation)

the state

in
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Continual monitoring of

progress and implementatio

Ongoing

=

Regional Reading
Coordinators /Literacy
Coaches

The Mississippi Department of Education is comnditte the effective planning and use of

all Federal, State and local resources. To thdf #reMississippi Reading First Program

will ensure that funds allocated for program operatare effectively supportive of and

coordinated with all funding sources associateth weading.

The Mississippi Department of Education will usends reserved for use by SEA to

support professional development and technicalstsgie to Reading First LEAs, as to

administer the program at the state level. Thivohg table details the projected state-

level expenditures favlississippi Reading First

State-Level Reading First Expenditures

($2,221,087.00)

Activity Purpose Funding
Personnel Costs:
Project Management Bureau Director (50%) $42,740.61
($222,108.70) Travel $10,000.00
Materials $8,921.72
Telephone/Copying $5,000.00
Evaluation Contract: $127,828.65
(Pre & posttest analysis, student
performance reportgffectiveness
professional development, AYP of
subgroups, and schools making the
most academic progress.)
Indirect Costs $27,617.72
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Professional DevelopmenRegional Senge Center Contract

($1,443,706.55)

facilitate state-wide reading

professional development sessiq

Reading First Professional
Development Coordinator
Reading Academies
customization and productiof
training of trainer sessions,
trainer travel expenses, facili
expenss, trainer and particip
materials, and trainer team
meeting expenses)

Reading Leadership Institute

$555,793.60

ns
$54,206.40

$520,484.83

]l

Ly

s$133,706.55

Indirect Cost $179,515.17
Technical Assistance 5 Regional Reading $234,792.99
($555,271.75) Coordinators
Regional Reading $55,000.00

Coordinator’s and
Professional Development|
Coordinator’s travel
Special Projects Officer Il
3 regional grant writing
workshops

Technical Assistance
Workshop (2 days)

Grant Implementation
Meetings

Reading Literacy Coach
Meetings

Consultant time and travel

Materials

$20,000.00
$10,000.00

$12,000.00

$7,000.00

$14,846.37

$90,000.00
$32,588.10
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Telephone/Copying $10,000.00

Indirect Cost $69,044.29

The Reading First Programwill provide the vehicle that Mississippi has desgely
needed to effectively implement scientifically-béiseesearch reading practices in
schools. In addition, the program will offer lochools the opportunity to accelerate
their efforts in ensuring reading success and prawg reading difficulties. With the
resources ofReading First Mississippi could financially commit to dramatiya
increasing its efforts, in the area of primary iagdnstruction, by providing increased
access and funding

In addition, theMississippi Reading First Programwill:

* Focus on all possible funding sources of literadyvdies,

* Ensure that all Federal, State and Local fundingvides for professional
development activities that are complimentary efReading Firstpriorities.

* Combine funds from th&keading First Programin schools operating a Title |
schoolwide program with other schoolwide funds pgrade the entire instructional
programs of the school.

* Complement any local Even Startarly Reading FirsProgramwith Reading First
funds to expand family literacy services to momaifees of young children.

The Mississippi Reading First Programwill serve an estimated 25 eligible LEAs during
the first three years dReading First An estimated forty (40) schools within these
eligible districts will receive an average of $20) in Reading FirstFunds for each of
the first two years with a decrease in fundingyfear 3 of $125,000 resulting in subgrant
awards of $75,000 for year 3. Additional fundilg years four, five, and six will depend
upon whether or not schools have met adequataly progress goals and upon whether
or not a need for additional capacity building gmdgram maintenance exists. Twenty
(20) new schools will be added as additional fugdoecomes available to the state
through the decrease in funding to first rolelading Firstschools during year three.
Approximately ten (10) more schools will be added/ear five and will follow the same
funding pattern. For funding rounds two and thiedkegligible LEAs will complete the
application process as outlined for initial subgeas. Reading First funds are available

to eligible LEAs only. Discussion of funding by Isgols has been done in order to
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calculate estimated expenditures onlyln all cases, the funding expectations for each

LEA exceeds the minimum funding amount establishgdhe LEAs Title | funding

allotment.

[ll.  State Reporting and Evaluation

The MDE will contract with an entity that condustsentifically-based reading research
to evaluate the success of the project. Both e and quantitative data will be
utilized on a periodic and routine basis to alloxalaation of progress and impact of the
initiative at the local and state levels. Evaloatiesults will be reported to MDE and to
the USDE annually, within 60 days of the end ofryteaee and at the conclusion of the

grant period.

A. Evaluation Strategies

Student performance iReading Firstschools will be the primary indicator of progress
participating LEAs are making in improving studemthievement. Data regarding
students’ reading performance will be collectedarding each of the five critical
elements. LEAs will be required to develop andlangent a plan for assessing student
performance that includes valid and reliable SBRReening, diagnostic and progress
monitoring assessments for kindergarten througld tgrade. Student data is to be
submitted to the outside evaluator in October, dagnand March of each grant year.
Data obtained from the initial local assessmenOctober will be used to establish a
baseline of student performance and to identifgdseof student performance that have
implications for instruction, professional develogmh and technical assistance needed
locally. LEAs will compare spring and fall assessinresults, evaluate the performance
of students as indicated in spring assessmentspkard for the next year regarding

instruction, professional development and techrasalstance needed.

In addition to this assessment data, all subgr&fd will administer a set of common
valid and reliable SBRR outcome assessments magsappropriate critical components
of reading. The Dynamic Indicators of Basic Eatljteracy Skills (DIBELS)

assessments will be used to measure student paricemin initial sounds fluency,
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phoneme segmentation fluency, letter naming flueasgt nonsense word fluency for
children grades K-1. Oral reading fluency will imeasured with DIBELS for grades 1-3.
Vocabulary and reading comprehension will be mesbwsing the Woodcock-Johnson
Il Reading Vocabulary and Passage Comprehensibtestis for grades one through
three. DIBELS and Woodcock-Johnson have beerdliatehaving sufficient evidence
for use as SBRR screening and outcome instrumgnthdéReading First Reading
Assessment Committee. These tests will be adramedtannually each May in order to
provide consistent data for statewide examinatData will be summarized for each
school, LEA and for the state as a whole. Foradllyses, data will be disaggregated by
gender, race/ethnicity, income status, LEP stagpecial education status, and grade
level.

In addition to these assessments, the evaluatibmeasure student growth in reading as
indicated by the Mississippi Curriculum Test foades 2 and 3. The MCT iCaiterion
Referenced Testeveloped to measure what students know and cam ¢tee content and
concepts in the Mississippi Curriculum FrameworK$iere are separate tests in reading,
language arts, and mathematics at each gradede®elThere are three forms of each of
the tests. The forms have been statistically eguato that results are directly
comparable across forms within any content areagaade level. Test development
teams made up of Mississippi teachers guided theelolement of the MCT by
delineating the curriculum to be assessed at eeatiegevel in each content area. A
separate committee of Mississippi educators algewed all test items for bias. Content
validity for the MCT was established through theosel alignment of curriculum
objectives and test items. Backup items for thedyams of MCT's content validity are on
file in the MDE Office of Research ar®tatistics. Results derived from the MCT include
scale scores and proficiency levels. The MCT seatwe is vertically equated within
each content area in order to track performandedividual students from year to year
within a content area. Proficiency levels werelseMississippi educators defining four
levels of performance on each test. The MDE hasctpacity for combining MCT
proficiency results across content areas and/aleglevels to make this data comparable.
Reliability studies for the MCT were conducted byBIMcGraw Hill. Results of these
studies are listed in the following table.
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Test Raw Score Descriptive Statistics — Reading

Grade Test Max Test Statistics
Level Form Point Mean Raw Mean p- | Reliability | SEM
Raw Score value
Score SD

12 A 51 39.06 8.06 g7 .89 2.62
B 53 40.53 8.49 .76 .90 2.71

C 52 38.05 8.98 73 .90 2.79

13 A 54 37.41 8.69 .69 .88 2.98
B 53 36.07 9.25 .68 .90 2.92

C 53 34.77 8.62 .66 .88 2.96

14 A 53 35.63 8.60 .67 .88 2.99
B 56 38.70 9.21 .69 .89 3.06

C 55 37.95 9.04 .69 .89 3.04

15 A 52 37.18 8.81 71 .89 2.91
B 53 36.24 9.83 .68 .90 3.09

C 53 34.81 9.61 .61 .90 3.06

16 A 53 36.24 9.31 .68 .89 3.06
B 54 36.87 10.26 .68 .90 3.17

C 53 32.47 10.16 .61 .90 3.15

17 A 53 35.58 8.80 .67 .89 2.97
B 54 36.13 10.14 .67 .90 3.22

C 55 36.58 9.83 .67 .89 3.29

18 A 53 35.43 8.83 .67 .89 2.93
B 53 37.00 9.13 .70 .89 2.97

C 53 36.23 8.39 .68 .88 2.85

The MCT was submitted to the USDE for peer reviev@000 and received approval for
use in March 2001.

During the winter of 2001-200ZThe Princeton Revieweonducted its first Annual

Ranking of State Accountability Systems. Data wakected on twenty-five relevant

indicators from each state and the District of @ddia. Each indicator was assigned to

one of four major criteria and states received aresf zero, one, or two points

depending upon program performance. The criteri@we

1.

Academic Alignment High-stakes tests are aligned to academic content
knowledge and skills as specified by the statesicuium standards.
Test Quality The tests are capable of determining that thasgcalum standards

have been met.
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3. SunshineThe policies and procedures surrounding the wst®pen, and open to
ongoing improvement.
4. Policy. Accountability systems affect education in a whgt is consistent with
the goals of the state.
These criteria were weighted at 20%, 20%, 30%, 30 respectively, and the raw
scores scaled accordingly to give each state an®igtrict of Columbia a ranking from
one to fifty-one (the highest possible scaled seas 200). Each state was also assigned
letter grades on the A-F scale for each separdtrion. Mississippi’'s accountability
system was ranked sixth in the nation with a scaleate of 154.5. Test quality and
alignment were areas receiving the highest lettade indicating that the state’s testing
program is closely aligned to curriculum standaassl that the tests are capable of
determining that content standards have been met.

Rank State Scaled Alignment | Test Quality Sunshine Policy
Score
6 MS 154.5 B+ A- C- B

The relative effectiveness dteading Firstin Mississippi will be studied through a

longitudinal comparison of reading achievement daban students irReading First

classrooms with comparable students who are notR&ading First classrooms.

In addition to product measures, the project evedoawill include but not be limited to:

* The extent of implementation and effectivenessamfjgrehensive, supplemental and
extensive remediation programs,

 The extent of implementation and impact on clagsraastructional design of
appropriate assessments,

* The extent and effectiveness of student partiapati extended instruction, and

* The effectiveness and replication of professiomaletbpment modules.

B. State Reporting

Each year the Reading Leadership Team will recangereview the evaluation report on
the progress of thilississippi Reading First Prograadministered through the Office of
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Reading, Early Childhood, and Language Arts. TheBMidll contract with an entity that
conducts scientifically-based reading research v@uate the success of the project.
Both qualitative and quantitative data will be i@8d on a periodic and routine basis to
allow evaluation of progress and impact of theiatite at the local and state levels.
Evaluation results will be reported to MDE andhe tJSDE annually, within 60 days of
the end of year three and at the conclusion ofjthat period. The contents of this report
are outlined in the following sections.

Progress in ImplementirQeading FirstProgram

The contracting evaluating entity will utilize vdland reliable teacher and administrator
surveys to determine the extent to which the figseatial components of reading
instruction are present Reading Firstclassrooms. Classroom observations, interviews,
and technical assistance logs will also be usedotmument levels of implementation.
Surveys will be administered regarding classroonplieations of professional
development. Satisfaction with technical assistaactivities will also be included.
This report will provide findings on factors inflae@ng successful implementation and
recommendations for adjusting implementation sgriageat the state, district, and school
levels.

Reducing the Number of Students Reading Below Gkadel, On Grade Level or

Higher

Data obtained through mandated screening, prognesgoring and outcome

assessments will be used in the formation of #®rt. The number of students reading
on grade level at grades 1, 2 and 3 will be ideatif A non-equivalent comparison
design will be used to compare the performandeezding Firstand nonReading First
schools. Annual progress for each LEA and schooiareasing the percentage of
students reading at grade level or higher in grad@sand 3 will also be reported.
Schools Making the Largest Gains in Reading Achiesmet

Based upon data obtained through mandated outcesessments, a rank ordering of

gains in reading achievement RReading FirstLEAs and schools will be reported

annually.
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Schools Failing to Make Adequate Yearly Progress

Data obtained through mandated screening, progresgoring and outcome
assessments will be used to report the number 8kl#hd schools not making adequate
yearly progress. Factors affecting progress vélhbted and steps for improvement will
be outlined. The report will specify any LEAssmhools whose funding has been

discontinued and provide reasons for discontinnatio

C. Participation in National Evaluation

The Mississippi Department of Education assuredxh8. Department of Education that it
will participate in any and all evaluative initiaéis of theReading First Program In
addition, the administering office will participaie the identification of comparison LEAs

and schools for use in the national evaluatioRe&ding First

IV. Classroom Level Impact

A. Key Reading First Classroom Characteristics

The ultimate goal of thdReading First Programis to create dramatic change in
classroom instruction resulting in high performarice every child. Specifically, the

goal of Reading Firstis for all children to beproficient not basicreaders. LEAs will

commit to the establishment of structures at tiséridt level to ensure th&eading First
classrooms are dramatically different from typiesding classrooms.

Protected, Dedicated Block of Time for Readingrmsion

Reading Firstschools will begin their efforts by establishindgplack of time for reading
instruction that is a minimum of 90 minutes in léng This daily block of time will be
dedicated to reading instruction and will be prtadcfrom any and all interruptions.
Although the establishment of a protected blockimie for reading instruction would
appear to be a matter of sound academic practixgerience in low performing
Mississippi schools has shown that time is not gbvdesignated and/or protected by

school districts.
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Implementation of SBRR Program Based on the Fivee Gmmponents

Reading instruction within the designated readimggruction period will be based upon
scientific reading research. Reading instructionll we intensive, focused, and
consistent. The content of reading instructior systematically and explicitly cover the
essential components of reading: phonemic awargphesics, vocabulary, fluency, and
comprehension. LEAs will commit to the selectiomdaimplementation of
comprehensive research based programs of instnuatiaall classrooms. LEAs will
further commit to the discontinuation of all progr of reading instruction (including
reading instructional programs utilized by Titlard special education) that do not meet
established criteria for selection as researchdopsmyrams. The MDE will publish a list
of approved comprehensive, supplementary or extenmdenediation programs from
which LEAs may make such programmatic decisions$.Rdading First schools will
utilize a comprehensive reading program. This qoagram will provide the basis of
instruction for all students. The comprehensivadieg program will be aligned with
student materials utilized as a part of the progead with supplementary materials as
well. The comprehensive reading program will pdevample opportunities for students
to practice newly learned skills and strategies.

Characteristics of SBRR Reading Instructional Desig

Reading FirstClassrooms will be characterized by four essegharacteristics: explicit
instructional strategies, coordinated instructioseuences, ample practice opportunities
and aligned student materialReading Firstclassrooms will have an abundance of high
guality student materials aligned to the five caticomponents of reading instruction.
Teachers will work within a protected block of ingttional time that shall be a minimum
of ninety (90) minutes per day. Instruction widke place as a whole class or in small
groups of children placed together based upon aiiids in instructional strengths
and/or weaknesses. Teachers will provide studettfisample opportunities for practice
of critical skills. Assessment will be an integ@tpart of the instructional program and
instruction will be based upon assessment res@tadents will be actively engaged in a
variety of reading activities directly correlatedthe five critical components: phonemice

awareness, phonics, fluency, vocabulary and conepsabn.
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Use of SBRR Assessments to Inform Instructionalifiexs

The use of outcome, screening, diagnostic, andressgnonitoring assessments is a key
characteristic oReading Firsttlassrooms. LEAs will select valid and reliabdeegning,
diagnostic and progress monitoring assessmentas@®rat each grade level. Screening
assessments will be utilized in determining whighdents will receive additional
diagnostic assessment and additional instructismpport. Diagnostic assessments will
inform classroom instruction and remediation eHorfProgress monitoring assessments
will provide information necessary to estimate tages of reading improvement, identify
children who are not demonstrating adequate pregaed require additional or different
forms of instruction and to compare the efficacyddfering forms of instruction for
struggling readers in order to design more effecinstructional programs for at-risk
students. LEAs will develop a regular and adequstbedule for administering
assessments in each core area at each specifie ¢gadl. The following matrix
indicates suggested assessments for each crigraéat at each grade level.

Schedule for Implementation of SBRR Assessments

Grade K Grade 1 Grade 2 Grade 3

Screening

PA

Phonics Winter/Spring Fall Only

Vocabulary

Fluency

Comprehensior Spring Only

Progress Monitoring

PA

Phonics Winter/Spring Fall Only

Vocabulary

Fluency

Comprehensior]

Diagnostic

PA NA NA
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Phonics Winter/Spring Fall Only NA

Vocabulary

Fluency

Comprehensior Spring Only

Outcome—~Fall/Spring (unless noted)

PA

Phonics Winter/Spring Fall Only

Vocabulary

Fluency

Comprehensior Spring Only

Intervention Strateqgies for Students Not Makingfigight Progress

Screening assessments will be conducted early enstihool year irReading First
schools in order to determine which children magegience difficulty in reading based
upon valid and reliable instruments that have beentified as predictive of student
performance on state outcome assessments. Studentffied as needing additional
assistance will receive appropriate classroomuctibnal interventions.Reading First
teachers will utilize data obtained through thes¢htypes of assessments to diagnose
reading deficiencies. Teachers will then seleprapriate SBRR materials and strategies
for use with these children in order to bring thengrade level .  Progress monitoring
assessments will ensure that students continuengdeward grade level benchmarks
and that movement toward benchmarks will take pkica rate that allows students to

become proficient readers by the end of third grade

Supplementary programs will be utilized with stuiderequiring some intervention in
order to be successful in meeting state standdrtdese programs are carefully aligned to
the comprehensive reading program. They addresomore of the essential reading
components. Students are grouped in small grolifye® to five for instruction. These
groups focus on particular areas of reading inbngroviding many opportunities for
additional practice. Groups are flexible with merghip changing based upon assessed

student needs.
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Substantial intervention programs are provided &iudents requiring intensive
remediation in order to be successful in meetiagesstandards. These programs may
take place during the school day, after school wind the summer break. They are
based on scientific reading research and are gladeined with the comprehensive
reading program. Additional progress monitoringeassents are conducted regularly in
order to determine whether or not interventions l@mg successful. Modifications to
the instructional program are made on the basibesfe assessments.

Classrooms will be language rich and students kalNe access to many texts, both
expository and narrative, through classroom andachbraries. (The recommended
size of classroom libraries is approximately 20 Ksoper student.) Family centers will
provide additional resources for students and famib take home extending educational
opportunities.

Faculty Expectations

Faculty in Reading Firstschools will have high expectations for studemtsading
achievemnt. These expectations will be clearlycaldted based upon principles of
scientifically-based reading research and the ctemgees and benchmarks of the
Mississippi Language Arts Framework 2000Reading Firstteachers will provide
instruction that addresses all appropriate crittmak components of reading. Instruction
will be based upon assessment data. Instructiirbevihighly visible and children will
know exactly what is expected of them in the prece$ teaching and learning.
Assessment will be clear in purpose, appropriatetheduled and results-driven.
Instructional strategies and materials will be diedinked to assessment results.
Reading Firstteachers will have a large repertoire of SBRRrutdional intervention
strategies aligned with classroom instruction te us bringing students not making
sufficient progress up to speed.

Student Engagement Reading FirstActivities

Instructional strategies and materials use®é&ading Firstclassrooms will be designed
to foster student engagement. Students will bggmefully engaged in a variety of

meaningful activities that encourage students toitoo their own progress when
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reading, utilize specific strategies to improveithreading comprehension and work
independently or cooperatively with others in laage small groups.

B. Coherence

The focus ofReading Firstclassrooms is success for all children in learrtimgead.
This intense focus is demonstrated in the caredldcsion of programs and assessments
for teaching and learning. Intensive professiaf@lelopment provides the background
information necessary for careful implementatiorscgntifically-based reading research
instructional strategies focusing on phonemic amness, phonics, vocabulary, fluency
and comprehension. Instructional strategies aneptemented with scientifically-based
assessments and programs of instruction. Assessaneninstruction based upon the
results of assessment are inextricably linked arwhonaturally throughout the school
year. Students having difficulty in learning toadeare matched appropriately with
scientifically-based classroom instruction, appiater interventions and/or appropriate
remediation programs. All programs fit togetheran integrated, seamless fashion
resulting in all students exiting third grade asfigient readers.
Specifically, Reading Firstwill impact classroom reading instruction in th@ldwing
ways:

1. By meeting the stated needs of targeted LEASs anddds;

2. By integrating scientifically-based reading resbarto all activities in a

coherent and seamless fashion;
3. By having the capacity to expand to all schootse¢by impacting reading
instruction statewide;

4. By incorporating SBRR into Title | and other reaglactivities;

5. By aligning pre-school and K-3 literacy strategies.
Meeting the Needs of Targeted LEAs and Schools
Reading FirstLEAs and schools will be closely linked with theD® throughout the

grant period. LEAs will complete an annual needgseasment. This assessment will
solicit input regarding a variety of school nee@articular attention will be placed on the
needs for professional development and technicgibtasce in the implementation of
SBRR programs and assessments. The MDE will peosfkcific, on-site professional

development for all selected LEAs in the implemgataof SBRR. This professional
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development will be enhanced through follow-up \attés conducted by the regional
Reading Firstcoordinator, the on-site reading coach in whotailty and peer coaching
study group settings. Specific one-on-one coachimdy modeling will be provided for
teachers needing assistance in the implementati®BBR practices in their classrooms
by regional coordinators and on-site reading cosictiRegional coordinators and on-site
coaches will maintain technical assistance logsomument ways they have worked with
LEAs and schools in addressing specific needs.

Integrating SBRR into all Activities in a Coheremd Seamless Fashion

In order to assure that research based programassassments are implemented in a
manner that is consistent with research and thésgoiaReading First LEAs must
commit to providing intensive professional devel@mtactivities throughout the three to
six year grant implementation period. This prof@sal development will be provided by
the MDE through the Office of Reading, Early Chibdld and Language Arts.
Professional development will include, but not ibated to, the following modules:

* The Mississippi Language Arts Frameworks K-3

* ldentifying Research Based Reading Programs anes&ssents

* The Essential Components of Reading: Phonemic dness

* The Essential Components of Reading: Phonics

* The Essential Components of Reading: Vocabulary

» The Essential Components of Reading: Fluency

* The Essential Components of Reading: Comprehension

» Ultilizing Data and Peer Coaching Study Groups

* Reading FirstAcademies K, 1, 2, 3

* Reading FirstLeadership Institute

Implementation of new strategies will begin immeely and will be strengthened
through the utilization of peer coaching study teaand through observation and
feedback provided by the school's on-site Literacgach and the MDE regional
coordinator. Feedback from the Literacy Coach thledregional coordinator based upon
in-class observations of reading assessment atdtisn will allow teachers to refine
instructional practice and ensure coherence ofruosbn acrossReading First

classrooms. Teachers Reading Firstclassrooms will also utilize Peer Coaching Study
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Teams to help in the decision-making process. Wsiteidents do not perform at
expected levels, these teams will focus on whatbeadone at the classroom level to help
students become successful. Such an approachesillt in continued assessment and

planning for instruction.

Expansion oReading FirstActivities Statewide

It is the intent of the MDE to expar®kading Firsts intensive focus on SBRR to LEAs
and schools statewide. MDE plans to accomplishithseveral ways. By establishing a
list of state endorsed SBRR comprehensive, suppizh@nd extensive remediation
programs, MDE has begun to focus attention statie wh a new standard for evaluation
of reading programs and materials. Beading FirstReading Assessment Committee’s
report on SBRR assessments will be published sid¢ewStrategies and suggestions for
appropriate use of assessments listed will alsprbgided by MDE staff. Intensive,
cohesive professional development will also provaecommon focus for teachers
statewide. State level Reading Academies will thered statewide to all K-3 teachers.
Training academies will emphasize effective redeabased reading instructional
strategies and assessments focusing on the contparfereading. Academies will also
emphasize the use of SBRR assessment data with SBRiegies in order to improve
reading achievement for all students. The MDE’si¢@ffof Reading, Early Childhood
and Language Arts will oversee the coordination adif professional development
offerings. This office is responsible for the implentation of several other reading
programs. This office is directed by Dr. Bonital€voan-Potter. Dr. Coleman-Potter and
her staff will ensure that all reading programsha Office of Reading, Early Childhood
and Language Arts adhere to the same rigorous at@dsdor SBRR instruction and
assessment &eading First In addition, the impetus of federal account&psitandards
from No Child Left Behind and Mississippi’'s own acmtability model will move the
measure of success from an analysis of school Watal to data based upon the success
of subgroups and then to the success of individogdiren ultimately raising the bar for

reading education throughout the state.
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Incorporating SBRR into Title | and Other Readinctigities

Title I and special education classrooms will mélreading programs that meet the same
rigorous criteria for selection based upon sciadily-based reading research with an
emphasis on the essential components of readinguotion. Teachers within these
programs will complete the same rigorous profesdiatevelopment as teachers of
regular educatiofiReading Firstkindergarten, first, second and third grade ctassis
through the implementation of state level Readingademies and professional
development modules. In addition, Title | and spleeducation classrooms must utilize
reading programs and assessments from the statelersed list of K-3 SBRR
comprehensive, supplemental and remediation pragrand from theReading First

Reading Assessment Committee’s list of approvedszssents.

Coherence Between Pre-School and K-3 Literacy Siies

The Reading FirstInitiative will be operated through MDE’s Officd &eading, Early
Childhood and Language Arts. This office is respble for the implementation of a
diversity of initiatives impacting reading and gadhildhood programs throughout the
state. All staff members in this office have reee training in SBRR. These staff
members are expected to utilize their knowledg8BRR when working with pre-school
programs to ensure coherence between programsHdada Start Collaborative Office is
also housed within this office. Laura Beth Hebpthe director of this office, will work
closely with Head Start executive directors and dH8#art program directors to ensure

that their literacy programs are aligned with tlbalg ofReading First
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Appendix B

List of Eligible Local Education Agencies
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Appendix C

Draft Requests for Proposals

Mississippi Reading First Program
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Request for Proposals

MISSISSIPPI READING FIRST PROGRAM
"Every Child A Reader"

AUTHORIZED UNDER
(Title I, Part B, Subpart 1)

Mississippi Department of Education
Office of Reading, Early Childhood, and LanguagésAr
359 North West Street
Jackson, MS 39201
(601) 359-3778

Request for Proposals Issue Date: January 3, 2003

Closing Date-5:00 p.m., Central Time
March 7, 2003
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NOTICE OF INTENT
Mississippi Reading First Program

The undersigned school district hereby files aasotif intent to apply for
theReading FirstProgram.

Name of Contact Person:

Name of School District:

Mailing Address:

Phone Number: ( )

FAX Number: ( )

Email:

» The filing of this notice is not mandatory. ltigended to assist the
Mississippi Department of Education in anticipatthg volume of
applications in order to better expedite the reyieacess and finalize
awards.

» Filing this notice in no way binds the applicant@gards to its
application for the Mississippteading FirstProgram.

» Applicants who do not file this notice are stiligable to apply for
funding.

PLEASE SUBMIT THIS NOTICE BY MAIL OR BY FAX AS SOON AS
POSSIBLE AFTER RECEIPT OF THE REQUEST FOR PROPOSALS, BUT NOT
LATER THAN February 3, 2003, TO:

MISSISSIPPREADING FIRSTPROGRAM
OFFICE OF READING, EARLY CHILDHOOD, AND LANGAUGE ARS
ATTN: DR. BONITA COLEMAN-POTTER
P.0. BOX 771, SUITE 230
JACKSON, MS 39205
FAX: (601) 359-1818
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DO NOT FORWARD THIS CHECKLIST WITH THE APPLICATION

FINAL CHECKLIST
FOR APPLICANTS APPLYING FOR FUNDING

FOR DISTRICT USE ONLY

PLEASE CHECK YOUR APPLICATION FOR EACH OF THE FOLLO WING:

Required number of copies |:|
* One original (signed in blue ink) and five (5) cepif the completed application are
enclosed.

Signatures I:I

» Atleast 1 copy of the application has an origsighature of certifying officials.

Project Proposal Packagel:l
All project proposal forms have been completedtiergrant and included in each
application copy.

Assurances

» All assurances requested for RReading FirstProgram have been provided.

Reading FirstProgram Cover Page
Narrative

Budget

Coordination of Funding Assessment
Documentation of Eligibility

[ ]

Documentation |:|

» School districts will be required to present thiéofeing:

Rank and process of selecting applying K-3 schools

Tips for Formatting Project Proposal Package

Number narrative sections and create headings to correspond to the required components
Avoid difficult-to-read fonts (double-spaced, 12 point font)

Proposal packages can not exceed 100 pages

Proposal must be bound or stapled; NO paper clips: NO rubber bands
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OVERVIEW
MISSISSIPPI READING FIRST PROGRAM

Background Information
A. Federal Initiative

TheReading Firstprogram focuses on putting proven methods of early
reading instruction in classrooms. Throwgading First States and districts
will receive support to apply scientifically baseding research — and the
proven instructional and assessment tools consistiéimthis research — to
ensure that all children learn to read well byehd of third grade. The
Reading Firstprogram will provide the necessary assistanceaateS and
districts to establish research-based reading progffor students in
kindergarten through third grade. Funds will alspport a significant
increase in professional development to ensureaihtgachers have the skills
they need to teach these reading programs efféctikdditionally, the
program provides assistance to States and disitnigieparing classroom
teachers to screen, identify and eliminate readargers facing their
students.

B. State Initiative
In 1997, Mississippi embarked upon a new challeargkextended the
horizons of our children. The Mississippi Readinigative..."Every Child a
Reader," guided by several goals and action stegs designed to “break the
mold” for this state. This Initiative was develaopey the Superintendent’s
Management Team and the State Board of Educatistrategically address
reading improvement in the state with scientifigddased reading research
best practices. It is the intent of the stataatiite that the educators of this
state, in partnership with parents and familied, davelop children who read
well and independently by the third grade.

The Mississippi Reading Reform Model’'s four sciadilly-based reading

research conclusions are the foundation for thelsgo& the Mississippi

Reading FirstProgram:

* Well-designed early literacy interventions to emstgading readiness;

» Prescriptive direct instruction utilizing the esSahelements of reading
instruction and based upon the results of apprtgpassessments;

» Extended instructional opportunities for childrang

» High quality professional development to improvadiag instructional
practices of Mississippi teachers, administratang] support staff.
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Mississippi Reading First Program Grant Cover Page

Mississippi Department of Education
Mississippi Reading FirstProgram

Individual LEA Application

MIS Code: CS__ __-00
1. District Name 2. School Name
3. District Superintendent: 3a. Tel. #: FAX #:
4. Principal: 4a. Tel. #: FAX #:
5. Address: 6. County Name:

7. Project Duration:

8. Board Approval Date
for Application Submission:

PROGRAM

DISTRICT
TITLE |
ALLOCATION

EXISTING FUNDING TO

SCHOOL IMPLEMENT THE
TITLE | MISSISSIPPI READING
ALLOCATION REFORM MODEL

(LIST SOURCE)

TOTAL READING
FIRST FUNDS
REQUESTED

Mississippi Reading FirstProgram

| certify that the information contained in thispdipation is correct and
complete and that the LEA has authorized me, asepsesentative, to
provide the Assurances, to abide by the standandstand conditions, and
to file this application

Signature of District Superintendent Date
Signature of Principal Date
Signature of Principal Date
Signature of Principal Date
Signature of District Grant Coordinator Date
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Application Information

Request for Proposals

This Request for Proposals (RFP) describes the ettwpe process that MDE will use to award
grants for the implementation of scientifically bdgeading programs; valid and reliable
scientifically based reading assessments; impromenfaeading instruction practices of teachers
and other instructional staff; acquisition of méaky for the advancement of reading instruction;

and intervention strategies for children experieggieading difficulties.

Who is Eligible to Apply for Reading First?
For theReading Firstgrant, only LEAs meeting the following criterieeaeligible to apply:

* Highest percentage of students not reading at grdeteel

All eligible LEAs listed have 20% or more of grad2s! students scoring in the
minimal (lowest) category of the MCT for ReadindACT is administered in the
spring of each school year and results are receivedid-summer. Fourth grade
results were included to give a comprehensive arsabf K-3 reading instruction.

* The LEA has jurisdiction over at least one of thellowing:

iv. A geographic area that includes an area desigm@atets empowerment zone or
an enterprise community under part | of subchagtef chapter 1 of the
Internal Revenue Code of 1986;
v. A significant number or percentage of schools #ratidentified for school
improvement under section 116(b); or
The highest numbers of percentages of childrenavba@ounted under section 1125(c), in
comparison to other local educational agenciesissigsippi.

LEAs will be required to present documentation suppng the rank and selection of
applying schools.

Project Description and Requirements

A comprehensive proposal must address strategipsegéntion/intervention for
children grades K through™®grade. In an effort to establish an effective foo
school districts, the MDE offers the following guaigl principles to establish needs
and objectives and to plan the appropriate actgtior use in the implementation of
schoolwide comprehensive reading improvement.
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Step One: Assess needs in key components of Stieally-based reading research instructional
programs, assessments and instructional practices.

The five key goals oReading Firstmust be addressed in each proposal.

MississippiReading FirstProgram Goals

1. Children will exit Kindergarten with appropriate ading readiness skills

2. All students will exit each grade reading at grdeeel.

3. All students in need of extensive instructionanvention services will be offered
through in-school intervention, extended day/yeat transitional services

4. Teachers and staff will increase their instructibrwapacities to provide direct
instruction in the reading process.

5. Instructional leaders will increase their capacgig¢o direct the focus of their
school’s reading prgram.

Request for Proposals must address all five godlthe Mississippi Reading First
Program in order to be considered for funding.

Step Two: Identify feasible program objectives aspkcific activities related to
objectives.

Objectives
After reviewing the school’s needs assessment@erntifying the most pressing needs as

they relate to the goals and purposeRedding Firstan applicant should determine the
program objectives of each key component. Prograjectives are the major goals
identified for each key component of a proposedjm. Objectives should be broad
statements, allowing for the designation of relaetities.

Applicants should also include any additional obyess that wouldsupport and further
the purpose of the MississipReading FirstProgram and the state’s Reading Initiative.
However, the review panel, must be able to seafsgpeonnections between tleehool’s
needs and the program objectives that are idethtifihe panel must also be able to see
the clear connection between all program objectaresthe overall goal of all children
reading well and independently by the end of eaade
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| Step Three: Activities |

After prioritizing the needs within the key compatseand established objectives for
each, applicants should address the specific ieBywhich must be completed to attain
the stated objectives. Activities should includeran of evaluation to establish progress

or need for corrective measures.

The integrity of the Mississipfreading FirstProgram must be maintained in the
implementation of the followingequired objectives and activitiesithin the program’s

key goals.

Required objectives and activities to be addredsdeéroject Narrative

O Form a plan to fully assess and address the iriginat needs of staff and students.

Q Provide coordination and blending of resourcedyiag but not limited to Head
Start, Title I, Even Start, and other programsgiest to achieve the components of
the Mississippi Reading Reform Model). If this éypf partnership is not possible,
the applicant must provide information on why ituldnot have been feasible to do
so.

O Implement programs to assist those Kindergarteshestis who are not ready for the
transition to first grade, particularly studentpesiencing difficulty with reading
skills.

Q Provide additional support for children enteringné@rgarten and students in
Kindergarten through third grade who are experigdifficulty reading.

O Use supervised individuals (including tutorial §tafho have been appropriately
trained in scientifically based reading reseaccprovide additional support before
school, after school, on weekends, during non-iiesitvnal parts of the school day or
during the summer for K througl3jrade students who are experiencing difficulty
with readiness or reading skills.

Q Allocate time to effectively incorporate Peer CaaghStudy Teams which research

indicates increases the instructional staff's sKillising data to impact instruction.
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O Diagnose students’ instructional strengths and wesses with valid and reliable
SBRR screening, diagnostic, progress monitoringaridome assessment methods
that are appropriate for each grade level K-3.

O Implement SBRR comprehensive, supplemental, areheikte remediation reading

programs based on the assessed instructional néstiglents.

Evaluation
A strong evaluation design must be included in theject narrative All grant

recipients will be required to measure: (a) theeeito which students have improved
their reading skills, (b) direct benefit to teachdr) the effectiveness of professional
development activities, and (d) the effectivendgh® programs offered through the
grant. Applicants must propose a plan to evaluate the mestntial elements Reading

First at the school level

The plan must describe the overall evaluation deargl shall include the following

information:

* Reliable and valid quantitative and qualitativeadieggarding the effectiveness and
impact of the program for children, teachers, afsls;

» Performance feedback and periodic assessment gfga®toward achieving the
intended goals dReading Firstand

» Description of methods to adjust elements of tlwg@m that are not proving to be
effective.

In addition to the applicant’s proposed evaluaptan, MDE will conduct an external
evaluation study.Submission of an application constitutes an accenta of
participating in the evaluation study.LEAs will be required to provide the information
needed to evaluate the effectiveness of the progralnding child, teacher and tutor,

classroom, and school data.

Project Funding

The funding range of grants to be awarded to LEAseitween $200,000 per school for
years 1 and 2 of the grant period and approxim&eb;000 for year three of the grant
period. Applicants will plan for a project stagidate no earlier than May 30, 2003 and
an ending date of June 30, 2006 Mississippi Department of Education reservesg th

right to negotiate grant award amounts with all gnéees.
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Continued project funding will be based on continkigatisfactory progress toward the
established objectives and activities and timelpmsussion of all required reporting and

documentation.

The final number of grants awarded and the finddamount of each grant will depend
on the quality of the proposals as measured agéiesequirements set forth in this RFP
and the size and characteristics of participataigel districts. In addition, the size of the
district and the ratio of participating childrenttee requested dollar amount will be taken

into consideration in determining the total amooffunds awarded to a LEA.

Grants will be awarded across the state, represgntine diversity of our many school
districts. Proposal narratives should clearly adsls ongoing improvement efforts in
reading, district wide efforts, decisions made elts the classroom, clear objectives and
timelines, use of current personnel and resoureesaluation methods, and continuation

of reform efforts once Reading First funds are dtgl.

Funds granted under the MississiR@ading FirstProgram must be used for the
expressed purposes described in this RFP. Appéicaifl also need to identify
additional resources and other sources of suppomgleteCoordination of Funds
Assessmentto help maximize the effectiveness of the proggmals and objectives.
Program funds shall not be obligated for expenditue prior to the effective date of

the grant or after the ending date of the grant.

Funds may be requested only for those items tleateasonable and necessary for
accomplishing the objectives of the program asnéefiin this RFP and for implementing
activities as described. In general, the budgetitigse must show evidence that:

1. Project costs are reasonable in relation to exgemiécomes.

2. The program will identify and coordinate fundingrn several sources (provide
evidence of blending of resources).

3. All expenditures are pertinent to and appropriatelie objectives/activities stated.
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Limitations of Administrative Expenditures

The LEA may use up to 2 % percent of its grantfiministrative costs, including
indirect costs. Funds requested for administraise must be requested in the
application on the appropriate budget forms. Adstiative funds include both direct
administrative costs and indirect costs. Cost-baticosts shall not exceed your
approved restricted indirect cost rate. Direct adstiative costs may include:
evaluation, costs associated with accounting, euggibverall program administration,

and salaries and benefits for administrative staff.

Mississippi Reading First Application

113



Mississippi Reading First Scoring Rubric

The following criteria will be used to evaluate LEAroposals. The maximum possible
score for each criterion is indicated in parentbdeethe criterion.

PROPOSAL NUMBER MAXIMUM POINTS

1. Significance (10 points)

The MDE considers the significance of the propogegect. LEAs must indicate how

they have or will develop the capacity to seReading Firstschools. Proposals will

include the following information:

* Providing necessary leadership at the districtsfobol levels;

» Establishing high expectations for student achieargm

* Providing a local infrastructure to suppB#ading Firstschools;

* Providing adequate resources to support planningfegsional development, and
implementation of SBRR programs, assessments atrdigtional practices;

* Modifying existing policies and procedures to bepmutive of Reading First
activities;

* Providing structures for administration of valichdareliable SBRR screening,
diagnostic, progress monitoring, and outcome assE#s, and

* Providing structures for collection, aggregatiomsadgregation and reporting of
SBRR data.

2. Quality of project design (35 points)

The MDE considers the quality of the design of peposed project. LEA proposals
must meet the following criteria:

 The proposed project design reflects up-to-datewkerdge of scientifically-based
reading research instructional practices, programd,assessments.

Mississippi Reading First Application 114



All staff members, including all K-3 teachers aridkal2 special education teachers,
will participate in on-going professional developthend follow-up based on the
scientifically based reading research.

The proposed project outlines an effective plarchange classroom instructional
practices based on scientifically-based readingares.

The proposed project is based upon a specific resadesign and the quality and
appropriateness of that design, including the code and use of quantitative and
qualitative data from appropriate assessments medifpr progress monitoring and
for classroom instructional decision-making.

The proposed project will implement classroom-nmirity, screening, outcome, and
diagnostic assessments to measure the progresaid#gngs and the instructional
effectiveness of K-3 regular and special educat@chers. It is probable that LEAs
will need to use a variety of assessments in otdefully meet Reading First
requirements. LEAs must list the assessmentswitiiabe used for each of the five
critical components of reading instruction, indec#tte validity and reliability of each
assessment, and provide a schedule for test adrattos. LEAs should provide

explanation and justification for assessment sclesdu

The proposed project is part of a comprehensivertetb improve teaching and
learning and supports rigorous reading standards dmdents through the
implementation of th&®eading First Program

The proposed project provides supplementary intgime and extended remediation
for students not reading at grade level.

School and district level leadership of the propogeject exemplify a commitment
to fully implementing thé&reading First Program

The proposed project will implement scientificatgsearch based comprehensive,
supplemental, and extensive remediation prograndsdetontinue the use of non-
researched based programs.

MDE will also consider the extent to which the éolling criteria are addressed:

The proposed project is coordinated with similarrelated efforts, and with other
appropriate community, state, and federal resources
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Quiality of project service (35 points)

The MDE considers the quality of the services topb®vided by the proposed project.

All proposals must demonstrate sufficient strategier ensuring equal access and

treatment for all eligible project participantsn addition, LEA proposals must address

the following criteria:

Training or professional development services tpiogided by the proposed project,
are based on scientific research, are of sufficipratlity, intensity, and duration to

lead to improvements in instructional practices agthe recipients of those services
according to th&eading First Program

The LEA presents an initial plan and process folivdeng the fundamental
professional development modules based on scieadtifibased reading research to
every K-3 teacher and K-12 special education teache

The LEA commits to allocating time to effectivelycorporate Peer Coaching Study
Teams which research indicates increases the atistnal staff's skill of using data
to refine instruction. In order to be considered funding, LEAs must obligate at
least two hours per week to this method of protessdi development follow-up and
support;

The LEA commits to the selection and retention @flatime Literacy Coach; and

Services, to be provided by the proposed projeetappropriate to the needs of the
intended recipients or beneficiaries of those sesui

MDE will also consider whether or not the followingteria are present:

Technical assistance services to be provided bytbeosed project involve the use
of technology, as appropriate, and the leveragfmgpao-project resources; and
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4. Adequacy of resources (10 points)

O The MDE considers the adequacy of resources for graposed project. In
determining the adequacy of resources for the meggeroject, the MDE considers
the extent to which the costs are reasonable atioel to the number of persons to be
served and to the anticipated results and benéfisequired by federal statute, the
minimum funding allocation will be at least the sapercentage of the State’s total
Reading Firstsubgrant funds as the LEA received of the totdeTi Part A funds
received by all LEAs in the State for the precedingal year. The subgrants amount
must also be of sufficient size and scope to ende eligible LEA to fully

implement programs to improve reading instruction.

5. Quality of the management plan (10 points)

O The MDE considers the quality of the management prsonnel who will carry out
the proposed LEA project. In determining the gyadif the management plan, the
MDE considers how the applicant will ensure thatieersity of perspectives are
brought to bear in the operation of the proposeyjept, including those of parents,
teachers, the business community, a variety ofiglisary and professional fields,
recipients or beneficiaries of services, or othassdeemed appropriate. In addition,
the MDE considers the commitment level of the stlaoml district level leadership
and the commitment of the district to hire andiretaqualified Literacy Coach.

6. Quality of project evaluation (10 points)

O The MDE considers the quality of the evaluationb& conducted of the proposed
project. At a minimum, the LEAmitial evaluation plan must discuss the connection
between instructional decision making and evalmatatcomes. In addition, LEAsS
must address how the district will intervene witthsols not making appropriate
progress.

(1) Methods of evaluation will include the use of obije performance measures
that are clearly related to the intended outconigte project and will produce
guantitative and qualitative data for classroontrutdional decision-making;
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(ii)

(i)

Methods of evaluation will provide on-going perfante feedback through
formal and observational periodic assessments ofjrpss toward achieving
intended outcomes, and

The LEA provides a plan to evaluate the five esakrglements reading
instruction as defined by Reading First and conthmet resources of the district
level office to the school’'s evaluative process. &minimum, the LEA must
commit to the selection and administration of va#idd reliable screening,
diagnostic and progress monitoring data for eactheffive critical elements at
each grade level. The LEA must provide a schedoieadministration of

assessments and a clear description of how assatsseselts will be linked to

instructional interventions.

Mississippi Reading First Application 118



Budget Narrative
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TIPS FOR COMPLETING THE PROJECTED BUDGET SUMMARY AN
EXPENDITURE FUNCTION PAGES

* Indicate the name of your school district (LEA)ive appropriate blank.

* Use the space provided under “General Descriptiomote your object descriptions,
as well as the formula used for figuring indirecst Have several people “work” the
math formulas.

» Provide an original signature blue ink from the superintendent, local board of
education president, and project coordinator.

* In completing your expenditure function narratiagps, provide in the general
description space the computations used to artitfeeaotal amount indicated for
each line item. The expenditure function pagesihimclude a detailed description
of the costs included, sufficient to document tbeassity and reasonableness of
costs, and a clear and concise description ofdhgpatations used to arrive at the
total amounts indicated. Again, have several pebpbrk” the computations,
checking their accuracy.

* Review the limitations that legislation providedlire area of budget. For example,
only 2 % % of your budget can be spent on adnmatisi.

* The following expenditures are not allowable:

» Construction
» Excessive equipment/software purchases without emmp professional
development and/or a direct relationship to looghiovement
* Excessive consultant salaries
* Only school districts are eligible to be awardebdgant dollars.
Instructional Services

» Salaries for instructional staff

* SBRR comprehensive, supplemental and extensivediatie programs

» Valid and reliable SBRR screening, diagnostic, peeg monitoring and outcome
assessments

» School/lhome liaison officer salaries

» Trainer/ consultants contracts

* Equipment

* Educational software

* Professional development

* Release time for teachers

* Literacy packets

» Stipends for non-contractual time

Non-instructional Services

¢ Community Involvement activities

* Incentives for students

» Parent/Family involvement activities

o Travel

» Transportation costs

* Bus-drivers' salaries
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Continuum of Evidence of Effectiveness

All activities funded through the Mississippi Reaj First Program must be limited to
those designed to meet the overall goals of thedReg First. Moreover, second-year
project funding will be based on continual, satist@ry progress toward the established
objectives and activities and timely submissiorafifrequired reporting and
documentation. In addition, all applicants must bmit and sustain the requested
assurances that accompany this RFP. Failure to qaynwith any assurances will
remove any LEA from consideration for a grant.
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PROJECTED BUDGET SUMMARY

Mississippi Reading First Program

DISTRICT NAME

TOTAL BUDGET AMOUNT $

Total amount and % ADMINISTRATION $

(Total should equal the sum of the
Special Area Administration Services
Subtotal and the Indirect Cost Subtotal
from the Expenditure Function
Narrative.) Reminder: Administrative
costs may not exceed 2 1/2% of the
total budget to include evaluation,
costs associated with accounting,
auditing, indirect costs, overall
program administration, and salaries
and benefits for administrative staff.

Total amount and % FUNDING TO SCHOOLS $

Not to exceed 22 %

(Total should equal the sum of the
Instructional Services Subtotal and the
Improvement of Instruction Services
Subtotal from the Expenditure Function
Narratives.)

Total amount and % NON-INSTRUCTIONAL SERVICES $

(Total should equal the sum of the Other
Non-Instructional Services from the
Expenditure Function Narrative.)

FUNDS FROM OTHER SOURCES THAT WILL BE USED
TO IMPLEMENT THE PROJECT (If Applicable)
(Please indicate sources in the space below)

1.

2.

Required signatures: (Note - signatures must be in blue ink)

Superintendent Date Principal

Local Board of Education President Date Business Manager

Mississippi Reading First Application
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SPECIAL AREA ADMINISTRATIVE SERVICES

AMOUNT GENERAL DESCRIPTION

SUBTOTAL SPECIAL AREA ADMINISTRATIVE SERVICE $

D. Show your formula for estimating Indirect Cdstlirect costs shall not exceed |

approved restricted indirect cost rate.

TOTAL ALL ADMINISTRATION $

NOTE: TOTAL ALL ADMINISTRATION should equal the sum of the Special Area Administrative
Services Subtotal and the Indirect Cost Subtotal. Also note that the TOTAL ALL ADMINISTRATION
may not exceed 2 1/2% of your entire project budget.

This page may be reproduced as needed.
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INSTRUCTIONAL SERVICES

(Supplies, materials, equipment to be used in the
regular instructional program)

AMOUNT GENERAL DESCRIPTION

SUBTOTAL INSTRUCTIONAL SERVICES $
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OTHER NON-INSTRUCTIONAL SERVICES

(Community involvement, parent/family involvement, blended

services, etc.)

AMOUNT GENERAL DESCRIPTION

Subtotal Non-Instructional Services $

This page may be reproduced as needed.
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Coordination of Funding Assessment
Please assist us in serving your students, famalnesteachers by providing the following
information.

Programs Current Funds Current Usge Projected Use

Reading
Sufficiency

Barksdale
Reading Inst.

Reading
Excellence

Head Start

Even Start

Title |

Title Il —
Quality Teachet

Community-
based

LEA

Other
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School Name:

DOCUMENTATION OF ELIGIBILITY

Complete this form for each school that is to besodered for the proposal process using
Census 2000 data and other pertinent informaticovié®e as much of the following
information as possible, as priority will be givienLEAs having a greater number or
percentage of disadvantaged children than thevatigeaverage:

Number and/or Percentage Data Current Data Source
As of (Year)

Free lunch (K-3)

Economically disadvantaged
families (K-3)

Persons below poverty level
(K-3)

Unemployment (K-3)

Percentage of 2" grade
students performing at the
minimal level on the most
current MS-CRT in reading

Percentage of 3" grade
students performing at the
minimal level on the most
current MS-CRT in reading

Percentage of 4th grade
students performing at the
minimal level on the most
current MS-CRT in reading
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Conditions For Submission Of Applications

Procedures for Delivery of the Proposal
One (1)original andfive (5) copies of the proposal must be receigadr before 5:00 P.M. on
March 7, 2003at the following address:

Mississippi Department of Education

Attn: Ms. Jane Black

359 North West Street, Suite 359 (Physical Asigfre

P.O. Box 771 (Mailing Address)

Jackson, MS 39205-0771

Upon receipt, the sealed proposals will be openddecorded in Suite 359 of the Central High
School. The applicant is responsible for enstitiagthe competitive proposal is delivered by the
required time andlso assumes all risks of delivery

Incomplete applications will not be accepted and caot be returned for revisions. No faxed
copies will be accepted and the original applicatiomust have original signatures in blue ink.
Because this process is very competitive, pleaseseasomeone proof your proposal.

We strongly recommend that you plan to submit gartyrder to allow for unforeseen
circumstances. We do not want anyone to work bara proposal and miss the deadline for
submission.Applications will not be accepted after the deadline.

Acceptance of Proposals

The Department reserves the right, in its solereligm, to waive minor irregularities in proposas.
minor irregularity is a variation from the RFP tlaes not affect the proposal, or give one appglican
an advantage or benefit not enjoyed by other aqomikc or adversely impacts the interest of the
Department.

Rejection of Proposals
Proposals that do not conform to the requiremdritioRFP may be rejected by the Department.

Proposals may be rejected for reasons that inchudeyre not limited to, the following:

The proposal contains unauthorized amendments)tireenents of the RFP.

The proposal is conditional.

The proposal is incomplete or contains irregukssithat make the proposal indefinite or ambiguous.
The proposal is received late.

The proposal is not signed by an authorized reptatiee of the applicant.

The proposal contains false or misleading statesv@nieferences.

The proposal does not meet all requirements dRe.

Disposition of Proposals
All proposals become the property of the Missisdipgpartment of Education.

Conditions of Solicitation
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The MDE reserves the right to accept, reject, gotiate regarding submitted proposals on the basis
of the evaluation criteria contained in this docamel he final decision to award a grant restslgole
with the MDE.

A) Before preparing the proposal, applicants shookg that:

1. all proposals, in their entirety, will become thegerty of the Mississippi
Department of Education upon submission and witimglable to the public upon
request.

2. the award of a grant for any proposed programnsimgent upon the following:

a) favorable evaluation of the proposal

b) approval of the proposal by the Office of RegdiBarly Childhood &
Language Arts, Mississippi Department of Education

c) State Board of Education approval

d) successful negotiation of any changes to theqsal as required by MDE

3. the MDE will not be liable for any costs associatétth the preparation of proposals
incurred by the applicant; and

4. dollars received as an outcome of this proposaiaare used to cover any costs
associated with the preparation of the proposal.

B) Likewise, the MDE also reserves the right toept@ny proposal as submitted for grant
award, without negotiation. Therefore, applicamtsadvised to propose their most
favorable terms initially.

C) Applicants will be required to assume full rasgibility for meeting all specified
requirements stated in the RFP.
D) Clarifying Information

Any person wishing to obtain clarifying informatiabout this RFP may attend a
Regional Technical Assistance session or contact:

Dr. Bonita Coleman-Potter, Bureau Director or

Robin Miles, Division Director

Office of Reading, Early Childhood and LanguagésAr

Mississippi Department of Education

P.0O.Box 771

Jackson, MS 39205

(601) 359-3778 (phone) (601) 359-1818 (fax)

bpotter@mde.k12.ms.usrmiles@mde.k12.ms.us

Proposal Format

Requirements

The following components must be included, in thifving order in all proposals that

are submitted:

* A completed application cover page including aijioral required signatures in
BLUE ink;

» Signed assurances with original signatures in BIitks

» A complete Project Proposal Package not to excé@gages (double-spaced, 12

point font)

* Reading FirstGrant Cover Page
* Narrative

* Budget

e Coordination of Funding Assessment
» Documentation of Eligibility
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MISSISSIPPI READING FIRST IMPLEMENTATION TIMELINE

Key activity

Timeline

Staff

Mail Request for Proposal
(RFP) to eligible LEAs

January 3, 2003
Contingent on federal awarg
to MDE

Office of Reading, Early
Childhood, and Language Ar

Pre-Application Workshops

January 6 and 7, 2003

icOtf Reading, Early
Childhood, and Language Ar

[S

Regional Technical
Assistance Workshops

January 13-24, 2003

Office of Reading, Early
Childhood, and Language Ar

[S

Proposals Due

March 7, 2003

Office of Reading,\Earl
Childhood, and Language Ar

[S

Training for Proposal
Reviewers

March 12, 2003

Office of Reading, Early
Childhood, and Language Ar

[S

Proposals Reviewed

March 13-20, 2003

Proposal Re@emmittees
Office of Reading, Early
Childhood, and Language Ar

Principal/District
Administrator Interviews of
finalists (to assess school
leadership/district level
commitment)

March 27-28, 2003

Reading Leadership Team

Office of Reading, Early
Childhood, and Language Ar

Reading Leadership Team April 4, 2003 Reading Leadership Team
recommends final set of grant
applicants to Mississippi State Office of Reading, Early
Board of Education for Childhood, and Language Ar
approval.
Notification of Award April 11, 2003 Office of Reading, Early

(Contingent on availability of
federal funds and State Boa
of Education Approval)

d

Childhood, and Language Ar

Grant Recipient’'s Regiona
Meetings/Negotiations

April 17-18, 2003

Office of Reading, Early
Childhood, and Language Ar

Disbursement of Funds(For
those who have met special
conditions of grant)

May 9, 2003

Office of Reading, Early
Childhood, and Language Ar

SEA Evaluator RFP
disseminated

February 1, 2003

Reading Leadership Team

Office of Reading, Early
Childhood, and Language Ar
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Scientifically based Reading
Research Training fdReading
First Literacy Coaches

January- March 2003

Regional Reading
Coordinators -Office of
Reading, Early Childhood,
and Language Arts

Begin delivery of on-site
MRRM professional
development modules

January 2003

Regional Reading
Coordinators /Literacy
Coaches

LEA selection of SBRR
programs and assessments

March 15, 2003

Reading Practitioner’s
Committee

in

Complete implementation of August 2003 Reading FirstSchools
all Reading FirstGrant
components
Mississippi Reading June 1, 2003 All kindergarten instructors
Academies (required the state
participation)
Continual monitoring of Ongoing Regional Reading

=

progress and implementatio

Coordinators /Literacy
Coaches

The dates, except the project start and end date, m

ay vary slightly, as conditions

require. Please note that authorization to expend

any funds will be given on an

individual basis.
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Selection Criteria

LEA’'s Reading First proposals will be evaluated by a Grant Award Cotteai
authorized by the MDE and the Reading Leadershignile Each proposal will be
evaluated using the selection criteria as describethis section. The Grant Award
Committee will recommend the proposals to be funidetthe Mississippi Department of
Education’s Office of Reading, Early Childhood anénguage Arts, the State
Superintendent of Education, the State Board ofcktion, and the Reading Leadership
Team. Representatives of the Reading LeaderslamVall nominate members to serve
on the Grant Award Committee. LEAs must includethieir proposals, a description of
the proposed procedures in order to ensure theessitt implementation of high quality

programs required by tiiReading First Program.

The grants will be negotiated with the LEAs thatvdahe highest points and are
comprehensive and responsive as determined by rdrg Bward Committee. Results of
the evaluation and the recommendation of the etialudeam will be forwarded to the
Reading Leadership Team and the State Board ofdfidacfor approval.

MDE reserves the right to reject any or all progsa negotiate with the best offeror to
address issues other than those described in dpesal, or not to make any award if the
evaluation committee determines that this is inbibst interest of MDE and thieading

First Program. The following criteria will be used to evaluatEASs’ proposals.

Significance (10 points)

The MDE considers the significance of the propogegect. LEAs must indicate how

they have or will develop the capacity to seReading Firstschools. Proposals will

include the following information:

* Providing necessary leadership at the districtsfbol levels;

» Establishing high expectations for student achiea@m

* Providing a local infrastructure to suppB#ading Firstschools;

* Providing adequate resources to support planningfegsional development, and
implementation of SBRR programs, assessments atrdictional practices;
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Modifying existing policies and procedures to bepmutive of Reading First
activities;

Providing structures for administration of valichdareliable SBRR screening,
diagnostic, progress monitoring, and outcome ass&E#s, and

Providing structures for collection, aggregationsadgregation and reporting of
SBRR data.

Quality of project design (35 points)

The MDE considers the quality of the design of pheposed project. LEA proposals

must meet the following criteria:

The proposed project design reflects up-to-datewkenige of scientifically-based
reading research instructional practices, programd,assessments.

All staff members, including all K-3 teachers aridkal2 special education teachers,
will participate in on-going professional developthend follow-up based on the
scientifically based reading research.

The proposed project outlines an effective plarchhange classroom instructional
practices based on scientifically-based readingares$.

The proposed project is based upon a specific resedesign and the quality and
appropriateness of that design, including the cotde and use of quantitative and
gualitative data from appropriate assessments medifpr progress monitoring and
for classroom instructional decision-making.

The proposed project will implement classroom-manirilg, screening, outcome, and
diagnostic assessments to measure the progrestiddgngs and the instructional
effectiveness of K-3 regular and special educatachers. It is probable that LEAs
will need to use a variety of assessments in otdefully meet Reading First
requirements. LEAs must list the assessmentsvitiabe used for each of the five
critical components of reading instruction, indecétie validity and reliability of each
assessment, and provide a schedule for test adratios. LEAs should provide
explanation and justification for assessment sclesdu

The proposed project is part of a comprehensivertetb improve teaching and
learning and supports rigorous reading standards dmdents through the
implementation of th®eading First Program
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The proposed project provides supplementary intgime and extended remediation
for students not reading at grade level.

School and district level leadership of the projogeoject exemplify a commitment
to fully implementing théReading First Program

The proposed project will implement scientificatsearch based comprehensive,
supplemental, and extensive remediation prograndsdetontinue the use of non-
researched based programs.

Quality of project service (35 points)

The MDE considers the quality of the services topbmvided by the proposed project.

All proposals must demonstrate sufficient strategier ensuring equal access and

treatment for all eligible project participantsn addition, LEA proposals must address

the following criteria:

Training or professional development services tpiogided by the proposed project,
are based on scientific research, are of sufficipratlity, intensity, and duration to

lead to improvements in instructional practices agthe recipients of those services
according to th&eading First Program

The LEA presents an initial plan and process folivdeng the fundamental
professional development modules based on scieattifibased reading research to
every K-3 teacher and K-12 special education teache

The LEA commits to allocating time to effectivelycorporate Peer Coaching Study
Teams which research indicates increases the atistnal staff's skill of using data
to refine instruction. In order to be considered funding, LEAs must obligate at
least two hours per week to this method of protessdi development follow-up and
support;

The LEA commits to the selection and retention @flatime Literacy Coach; and
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» Services, to be provided by the proposed projeetappropriate to the needs of the
intended recipients or beneficiaries of those sewsui

MDE will also consider whether or not the followingteria are present:

» Technical assistance services to be provided byptbeosed project involve the use
of technology, as appropriate, and the leveragingpa-project resources; and

Adequacy of resources (10 points)

O The MDE considers the adequacy of resources for gheposed project. In
determining the adequacy of resources for the megeroject, the MDE considers
the extent to which the costs are reasonable atioal to the number of persons to be
served and to the anticipated results and benéfgsequired by federal statute, the
minimum funding allocation will be at least the sapercentage of the State’s total
Reading Firstsubgrant funds as the LEA received of the totdeTi Part A funds
received by all LEAs in the State for the precediagal year. The subgrants amount
must also be of sufficient size and scope to ende eligible LEA to fully

implement programs to improve reading instruction.

Quiality of the management plan (10 points)

O The MDE considers the quality of the management prsonnel who will carry out
the proposed LEA project. In determining the gyadif the management plan, the
MDE considers how the applicant will ensure thadiersity of perspectives are
brought to bear in the operation of the proposegjept, including those of parents,
teachers, the business community, a variety ofiglisary and professional fields,
recipients or beneficiaries of services, or othassgdeemed appropriate. In addition,
the MDE considers the commitment level of the stlaoml district level leadership

and the commitment of the district to hire andiretaqualified Literacy Coach.
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Quality of project evaluation (10 points)

O The MDE considers the quality of the evaluationb& conducted of the proposed

project. At a minimum, the LEAmitial evaluation plan must discuss the connection
between instructional decision making and evalmatatcomes. In addition, LEAS
must address how the district will intervene witthsols not making appropriate
progress.

(1) Methods of evaluation will include the use of oli)e performance measures
that are clearly related to the intended outconige project and will produce
guantitative and qualitative data for classroontrutdional decision-making;

(i) Methods of evaluation will provide on-going perfante feedback through
formal and observational periodic assessments ofirpss toward achieving
intended outcomes, and

(i)  The LEA provides a plan to evaluate the five esaknglements reading
instruction as defined by Reading First and conthet resources of the district
level office to the school’'s evaluative process. &minimum, the LEA must
commit to the selection and administration of va#idd reliable screening,
diagnostic and progress monitoring data for eactheffive critical elements at
each grade level. The LEA must provide a schedoieadministration of
assessments and a clear description of how assesseselts will be linked to
instructional interventions.
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PART IV

(5

ASSURANCES
&
STANDARD TERMS AND CONDITIONS
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LEA Assurances and Certifications

LEA Assurances and Certifications will be completedthe enclosed forms for:

Mississippi Department of Education Reading Firsb@er Page

In addition, the application must contain the faling components:

A. An assurance that each LEA receiving a MDE subgsght

Carry out the Mississippi Department of Educatioe'search-based Process of
Prevention/Intervention professional developmentfassroom teachers,
paraprofessionals, and partnering community-basgahizations (as applicable) on the
teaching of reading, family literacy, and trangisdrom home through first grade;

Schedule weekly common planning times or earlyasgeime for grade level peer
coaching study teams to engage in follow-up ongesibnal development and
implementation of a diagnostic, prescriptive teagtprocess of intervention for students
who have reading difficulties;

All staff members, including all K-3 teachers alldk-12 special education teachers,
will participate in the following professional déepment modules directly related to
assessment, including but not limited to:

= Peer Coaching & Data Analysis
The LEA will select valid and reliable screeningaghostic, and classroom based
assessments from the endorsed listing.
The LEA will develop a clear schedule for administg assessments that are appropriate
for the skills and goals of particular grade levels
The LEA will utilize the data collected to maketinstional decisions for all K-3
students and to inform decisions about appropitdéeventions and program
continuation.
= All staff members, including all K-3 teachers alldK-12 special education teachers,
will participate in on-going professional developrhancluding but not limited to:

= Essential Components of Reading Instruction
= Peer Coaching & Data Analysis
= Utilizing the Mississippi Language Arts Framework(3)
= |dentifying Research-Based Programs and Assessments
LEAs must assure the MDE to select and retainlifoe Literacy Coach.

LEAs must assure the MDE of the selection of paogg from an approved list and
implement the most appropriate for their schoalsdol on their school’s needs

assessment and tBaluation of Instructional Materials
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LEAs must assure the MDE that supplemental ancheite remediation programs will
be implemented as intended and integrated and icabed with the comprehensive
reading program.

= LEAs must assure the MDE that all professional tgreent and follow up for
programs selected will be fully implemented.

= LEAs must assure the MDE to discontinue the useofresearched based programs.

= School and district administrators will commit t@piding continuity to the grant and

will commit participating in all professional dewpiment that is expected of them

= Carry out programs to assist those students isitrans from home to kindergarten,
from pre-kindergarten to kindergarten, and those ate not ready for the transition to
first grade, particularly students experiencindiclifity with reading skills; and

= Use supervised individuals (including AmeriCorpsl &olunteer tutors), who have been
appropriately trained in scientifically-based rempiesearch best practices to provide
additional support, before school, after schoolweekends, during non-instructional
periods of the school day, or during the summaerchildren preparing to enter
kindergarten and students in kindergarten througdey3, who are experiencing
difficulty reading.

B. An assurance that instruction in reading will bevided to children with reading difficulties
who:

(i) are atrisk of being referred to special ediacabased on these difficulties; or

(i) have been evaluated under Section 614 ofridéviduals with Disabilities Education
Act but, in accordance with Section 614(b)(5) aflséct, have not been identified as
being a child with a disability (as defined in Sext602 of the such Act).

C. A description of how the LEA:

()  will build on, and promote coordination amotitgracy programs in the district
(including federally funded programs such as thelAHducation and Family Literacy
Act and the Individuals with Disabilities Educatiéwt), in order to increase the
effectiveness of the programs in improving readorgadults and children and to avoid
duplication of the efforts of the programs;

(i)  will promote reading and classroom library grams that provide access to appropriate
and engaging reading material,

(iii) will conduct yearly pre and post outcome assments for K —'8grade students to
assess and to evaluate local educational ageneitiastassisted under this program,
with respect to whether they have been effectivachieving the purposes of this
program. The assessments should provide datgihas:

* Quantitative Data (humerical score) in reading gadtion, comprehension, and
listening comprehension (capacity to comprehend) an
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» Qualitative Data (how a child processes text) tatilezed to make informed
classroom instructional decisions.

D. A description of the evaluation instrument whick ttEA will use for purposes of the
assessments and evaluations.

E. LEAs must include, in their application, a desddptof the proposed procedures in order to

ensure the successful implementation of highityusomprehensive, supplemental and
extensive remediation programs.

All applications must be received by the closingela
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STANDARD TERMS AND CONDITIONS

Changes

This agreement shall not be modified, altered, lmnged except by mutual agreement by an authorized
representative(s) of each party to this agreenasmt, must be confirmed in writing through the Miskipi
Department of Education grant modification procegur

Independent Grantee

The grantee shall perform all services as an intigrg grantee and shall discharge all of its sl as such.
No act performed or representation made, whettsroomritten, by grantee with respect to thirdtjgsrshall
be binding on the Mississippi Department of Educati

Termination

The Mississippi Department of Education, by writtestice, may terminate this grant, in whole or artpif
funds supporting this grant are reduced or withdrawo the extent that this grant is for serviaes] if so
terminated, the Mississippi Department of Educasball be liable only for payment in accordancehwit
payment provisions of this grant for services reedgrior to the effective date of termination.

The Mississippi Department of Education, in whotdropart, may terminate this grant for cause biftenr
notification. Furthermore, the Mississippi Depagtmof Education and the grantee may terminategthist, in
whole or in part, upon mutual agreement.

Either the Mississippi Department of Education e grantee may terminate this agreement at anykime
giving written notice to the other party of suchntgation and specifying the effective date theredhe
grantee shall be paid an amount which bears the satio to the total compensation as the servicesby
performed bear to the total services of the graoteered by the agreement, less payments of cormiams
previouslymade.

Access to Records

The grantee agrees that the Mississippi Departofdatiucation, or any of its duly authorized repreatves,

at any time during the term of this agreement,|di@le access to, and the right to audit and exarmaity
pertinent books, documents, papers, and recorgesanfee related to grantee's charges and perfoemantter
this agreement. Such records shall be kept bytegaor a period of five (5) years after final parhunder
this agreement, unless the Mississippi DepartmeBdacation authorized their earlier dispositioBrantee
agrees to refund to the Mississippi Department duchtion any overpayments disclosed by any such. aud
However, if any litigation, claim, negotiation, auor other action involving the records has bearntad before
the expiration of the five year period, the recatall be retained until completion of the action aesolution

of all issues which arise from it.

Laws

This agreement, and all matters or issues collatier#, shall be governed by, and construed iroetance
with, the laws of the State of Mississippi.

Legal Authority

The grantee assures that it possesses legal aythapply for and receive funds under this ages@m
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Equal Opportunity Employer

The grantee shall be an equal opportunity emplayet shall perform to all affirmative action and eath
applicable requirements; accordingly, grantee shalther discriminate nor permit discrimination iis
operations or employment practices against anyopeos group of persons on the grounds of race,rcolo
religion, national origin, handicap or sex in angrmer prohibited by law.

Copyrights

MDE grants to the Grantee the right to copyrightarials and articles that may result from reseaschied out
under this grant. MDE shall have unlimited royditge license to use, reproduce, translate or gtulll
product(s) produced under this agreement for argebalf of MDE and the public school districts loé {State
of Mississippi.

Personnel

Grantee agrees that, at all times, the employegsaatee furnishing or performing any of the sersispecified
under this agreement shall do so in a proper, warkike, and dignified manner.

Surrender of Equipment

On termination or expiration of this agreement,ntga shall restore all equipment furnished undes th
agreement to the Mississippi Department of Educatidghe same condition as when originally madélalvie

to grantee, reasonable wear and tear exceptednte8rand the Mississippi Department of Educaticadl sh
jointly conduct a closing inventory and grantedIsieplace or repair all equipment lost, damagediestroyed
to make up any deficiency between opening andraddsiventories.

Assignment
Grantee shall not assign or subcontract in whola part, its rights of obligations under this agreent without

prior written consent of the Mississippi DepartmehtEducation. Any attempted assignment withoud sa
consent will be void and of no effect.

Property, Equipment and Supplies

Property, equipment and supplies purchased, inevbolin part, with funds provided under this agreem
shall be procured, accounted for and disposed afaordance with applicable State and Federal &aws
regulations. Title to any equipment and suppligsipased under this agreement shall be vested grémtee.

Mississippi Ethics

It is the responsibility of the grantee to ensina subcontractors comply with the Mississippi &Hiaw in
regard to conflict of interest. A statement aitgsto said compliance shall be on file by the ¢gan
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Appendix D
Letter of Commitment from
Mississippi Governor Ronnie Musgrove

State-Level Office Administrator’s Vitas

Reading Leadership Team

Mississippi Reading First Application 143



Mississippi Reading and Literacy Panel

Honorable Ronnie Musgrove
Governor

Honorable Alice Hardin
Education Chairman

Honorable Eloise Scott

House Reading Subcommittee Chairperson

Ms. Randee Williams, AmeriCorps
Community Based Organization

Dr. Bonita Potter, Bureau Director

Reading/Early Childhood/ Language Arts

State Program Director

Ms. Nadine Coleman
Parent Family Provider

Ms.Tina Scholtes
Teacher-Grade 1

Dr. William McHenry,
Institutions of Higher Learning

Carla Dearman, Director of Training
Barksdale Reading Institute

Dr. Henry L. Johnson

State Superintendent of Education

Honorable Billy McCoy Seaat
House Education Chairman

Supt. Joyce McNair, Humpéi€o.
Schoai@iBep.

Dr. Susan Ruckss. State Supt.
Office of Academia&ation

fRob. Miles, Division Director
Reading/Early Childhood/ Lang. Arts
Dr. Capucine Torey Robinson

Parent

Dr. Cathy Grace
Family Literacy Ser. Provider

Claiborne Barksdale, Directo
Barksdale Reading Institute

Bobby Brown, Head Start
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Appendix E

A Consumer’s Guide to Selecting a Core Program: fitxal Analysis
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