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The Mississippi Department of Archives and History established the Mississippi History on Loan film 
program to enhance classroom instruction on Mississippi history, literature, art, personalities, and places. 
The program has over 200 titles available year-round for grades 4-12. The videos are offered in VHS and 
DVD format. 

Mississippi History on Loan presents With All Deliberate Speed. This documentary looks at the 
historic Brown v. Board of Education ruling that declared segregated public schools unconstitutional 
and explores how school desegregation was delayed for decades. Features interviews with individuals 
involved with the Brown lawsuit and dramatic readings related to the case. 

Produced by Feature Docs and Anchor Bay Entertainment, 2005. 111 minutes, color.

This activity packet includes the following:

•	 Curricular Connections for Common Core and Mississippi Department of Education Frameworks

•	 Fill in the Blank Film Outline

•	 WWII and Civil Rights

•	 Timeline

•	 What Were People Reading?

•	 What Were They Seeing? Compare and Contrast

•	 What Were They Writing?

•	 Essay

•	 Extension Activities

•	 Teacher Evaluation

For more information please contact: 
MDAH Museum Division  P.O. Box 571 Jackson, MS  39205 

Phone: 601-576-6800  Fax: 601-576-6815   outreachprograms@mdah.state.ms.us
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Curricular Connections

MDAH works to ensure our lessons and activities complement Common Core 
Curriculum and Mississippi Department of Education frameworks, competencies, 
and objectives. Each lesson and activity has been matched to the grade levels, 
subjects, competencies, and objectives.  

Curricular Connections
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Grade 8 RI1; RI2; RI3; RI4; RI5; RI6; RI7; RI8; RI9; W1; W2; 
W3; W4; W5; W7; W8; W9; SL1; SL2; SL3; SL4; SL5; 
SL6; L1; L2; L3; L4; L5; RH1; RH2; RH3; RH4; RH5; 
RH6; RH7; RH8; RH9; WHST1; WHST2; WHST4; 
WHST5; WHST7; WHST8; WHST9

Grades 9-10 RI1; RI2; RI3; RI4; RI5; RI6; RI7; RI8; W1; W2; W3; 
W4; W5; W7; W8; W9; SL1; Sl2; SL3; SL4; SL5; SL6; 
L1; L2; L3; L4; L5; RH1; RH2; RH3; RH4; RH5; RH6; 
RH8; RH9; WHST1; WHST2; WHST4; WHST5; 
WHST7; WHST8; WHST9

Grades 11-12 RI1; RI2; RI3; RI4; RI5; RI6; RI7; W1; W2; W3; W4; 
W5; W7; W8; W9; SL1; Sl2; SL3; SL4; SL5; SL6; L1; 
L2; L3; L4; L5; RH1; RH2; RH3; RH4; RH5; RH6; 
RH7; RH8; RH9; WHST1; WHST2; WHST4; WHST5; 
WHST7; WHST8; WHST9

So
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Mississippi Studies 4
United States Government 5a; 7a; 7c
U.S. History from 
Post-Reconstruction to the Present

4a-d; 7a; 7c

Law Related Education 1c-d; ; 3b; 6
Minority Studies 1b; 2a-c; 4a
African American Studies 1; 2a; 4c; 4d; 5; 6d
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Fill In The Blank Film Outline

Directions:  While watching the film, fill in the blanks below. 

I.  Pre-exising Conditions and Background

	 A. In 1935      _________           _______       made a film to contrast the schools of white children 	
	 with the poor schools of African American children. 

	 B. ___________  __________ were rarely afforded for the African American schools, while white 	
	 schools had them.

	 C.   _________   v.    __________  was the first of five cases that would become part of the Brown 	
	 v. Board case brought to the Supreme Court in 1954.

	 D. Perspectives were changed when African Americans fought in ___________  ________ _____	
	 but came home to injustices, such as not being allowed to      ________  . 

II. The Road to Brown v. Board

	 A. Charles Houston saw ____________ schools as a way of changing social attitudes. 

	 B. Houston became dean of    _________       _________     and trained African American 		
	 ________ students to fight inequalities. 

	 C. ____________ ____________, a student at Moton High School, organized a student strike 	
	 to protest the poor facilities allocated to them. 

	 D. Reverend  __ __  ____  _____________ encouraged the community of Summerton, South 	
	 Carolina, to stand against inequality.

	 E. Harry Briggs was the    _______     to sign the petition and    _______    his job as a result. 

III. The National Association for the Advancement of Colored People (NAACP) Involvement 

	 A. Judge Waties Waring encouraged Thurgood Marshall to attack the institution of 		
	      ___________     rather than the issue of unequal transportation.

	 B. The Claringdon County case was ruled  _______ to ________ against the plaintiffs.

Name: _______________________________________________________ Date: __________________
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C. Reverend L. Francis Griffin was president of the local chapter of the ______________ and 
provided a safe haven for the protesting students. 

D. Initially, Hill and Robinson, the NAACP lawyers were hesitant to take the Farmville, 			 
Virginia, case but did so providing that it would be about  _________________ rather 			 
than equal funding.

IV.	 Brown v. Board and Its Aftermath

	 A.  ___________ __________ was appointed Chief Justice of the Supreme Court after the death 		
	 of __________  _____________ just before the hearing of Brown v. Board, greatly impacting the 		
	 case.

	 B. John W. Davis argued that desegregation was not worth the disturbance, while Thurgood 		
	 Marshall posed that segregation was against the    ____________    . 
	
	 C. The _______ to  _______ decision of Brown v. Board was read on May_____, __________	 	
	 calling 	segregation as “inherently unequal.” 

	 D. There was widespread resistance and delay in the South because of the phase “_____  ______  		
	 ______________ ___________.”

	 E. For _______ years, schools in Prince Edward County, Virginia, refused to integrate and were  		
	 ____________  from 1959 to 1964 to avoid integration.

	 F. Reverend Griffin returned to the ____________ _____________demanding that the schools be 	
	 re-opened in 1964.  

Fill In The Blank Film Outline Continued

Name: _______________________________________________________ Date: __________________
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Directions:  While watching the film, fill in the blanks below. 

I.  Pre-exising Conditions and Background

	 A. In 1935      Charles           Houston       made a film to contrast the schools of white children 	
	 with the poor schools of African American children. 

	 B.     School      buses      were rarely afforded for the African American schools, while white 	
	 schools had them.

	 C.    Briggs    v.     Elliott     was the first of five cases that would become part of the Brown 		
	 v. Board case brought to the Supreme Court in 1954.

	 D. Perspectives were changed when African Americans fought in     World     War     II    		
	 but came home to injustices, such as not being allowed to      vote      . 

II. The Road to Brown v. Board

	 A. Charles Houston saw    integrated     schools as a way of changing social attitudes. 

	 B. Houston became dean of    Howard       University     and trained African American 		
	    law    students to fight inequalities. 

	 C.    Barbara        Johns      , a student at Moton High School, organized a student strike 		
	 to protest the poor facilities allocated to them. 

	 D. Reverend     J.        A.        DeLaine        encouraged the community of Summerton, South 	
	 Carolina, to stand against inequality.

	 E. Harry Briggs was the     first     to sign the petition and    lost     his job as a result. 

III. The National Association for the Advancement of Colored People (NAACP) Involvement 

	 A. Judge Waties Waring encouraged Thurgood Marshall to attack the institution of 		
	      segregation     rather than the issue of unequal transportation.

	 B. The Claringdon County case was ruled     two    to    one     against the plaintiffs.

Fill In the Blank Film Outline Answer Key

Name: _______________________________________________________ Date: __________________
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C. Reverend L. Francis Griffin was president of the local chapter of the      NAACP       and 
provided a safe haven for the protesting students. 

D. Initially, Hill and Robinson, the NAACP lawyers were hesitant to take the Farmville, 			 
Virginia, case but did so providing that it would be about    segregation     rather 			 
than equal funding.

IV.	 Brown v. Board and Its Aftermath

	 A.       Earl               Warren       was appointed Chief Justice of the Supreme Court after the death 
	 of        Fred            Vinson        just before the hearing of Brown v. Board, greatly impacting the 		
	 case.

	 B. John W. Davis argued that desegregation was not worth the disturbance, while Thurgood 		
	 Marshall posed that segregation was against the    Constitution     . 
	
	 C. The      nine      to       zero      decision of Brown v. Board was read on May  17   ,   1954    			
	 calling 	segregation as “inherently unequal.” 

	 D. There was widespread resistance and delay in the South because of the phase “   with       all       		
   	  deliberate      speed     .”

	 E. For     five      years, schools in Prince Edward County, Virginia, refused to integrate and were  
	      closed      from 1959 to 1964 to avoid integration.

	 F. Reverend Griffin returned to the     Supreme      Court      demanding that the schools be 		
	 re-opened in 1964.  

Fill In The Blank Film Outline Answer Key

Name: _______________________________________________________ Date: __________________
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WWII and Civil Rights Interviews and Discussion Directions

Name: ________________________________________________________ Date: __________________

Directions: Read the following interview segments individually or aloud as a class or in small groups. Then 
have a class discussion about World War II race relations and how it impacted the Civil Rights Movement. 
Use the space below to notate specific examples from the interview that stand out for discussion. 
Note: An additional interview by Lee Spearman may be found via a Mississippi Moments Podcast 
from the University of Southern Mississippi Center for Oral History and Cultural Heritage at http://
mississippimoments.org/msm-428-lee-spearman-black-soldiers-during-wwii.
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WWII and Civil Rights - George A. Owens Interview

JONES: 
This is John Jones with the Mississippi Department of Archives and History, and I’m about to interview Mr. George, is 
it A. Owens?...

OWENS: 
…Then I entered the service in World War II. I served from June 3rd of 1941 to March of 1946…

JONES: 
Did you go overseas in the Second World War? 

OWENS: 
Yes, as an enlisted man, I went up to Alaska… Then I was accepted into officer candidate school or Corps of Engineers 
and came back to the states and went to Fort Belvoir, Virginia-officer Candidate School and finished that in January, I 
believe, of 1943. Then served in Fort Leonard Wood in Missouri and then in Camp Sutton, North Carolina, I then was 
sent overseas to England, France, and Germany, and then was redeployed in 1945 to Okinawa. I served out there about, 
well, from September until December at which time I was released and came home. I was released from the service in 
March of 1946.

JONES: 
So, you had had experiences in a lot of other places other than Mississippi and you had gone to work at Sak’s in New 
York. You must have had some...I know that following the Brown v. Topeka Board of Education decision of 1954 
the racial tension in Mississippi got pretty tough. You must have had to, at least thought twice about returning to 
Mississippi from Sak’s in 1955.

OWENS: 
Well, actually I came back to Alabama, but I’ve always considered Mississippi as home. I understood the problems, 
but I thought that some of us needed to try to be around to try to do something about them. That had been a part of 
the orientation that I received at Tougaloo as an  undergraduate. Reverend W.A. Bender, who was chaplain at the time 
I was a student here, had been a leader with the NAACP and civil rights and had organized a number of the chapters 
in the state… I just felt,as he did, that we could do something about that and that some of us should try to. So, I wasn’t 
that apprehensive about coming back South. I prefer the South and came back because I thought that maybe we could 
do something about it.  

JONES: 
I know when I interviewed Ernst Borinski he was talking about one of his experiences in the Second World War was 
running into black soldiers following the war who were greatly distressed because they were going to have to return 
home to the racial tensions in the South following the war. Did you have any friends who didn’t want to return to the 
South, any people who you might have graduated from school with?

OWENS: 
Well actually about the 1960s most of the young people left Mississippi particularly and many  of my friends left. Of 
course, we served in World War II under circumstances that were not ideal. As an officer in World War II, I had no 
authority that a white private had an obligation to respect. A black officer, a black person could not command white 
troops until 1948 by President Truman’s executive order. When I had served as a second lieutenant, I received good 
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MDAH Archives and Records Services. For complete interview go to http://mdah.state.ms.us/arrec/digital_archives/
vault/projects/OHtranscripts/AU099_096177.pdf

ratings and I served as first lieutenant and received good ratings, but I was serving in a company, a regiment in which 
the majority of officers were white, all the troops were black - but we had enough black officers to form one black 
company. There were about four of us leftover, not enough to form another company, so we were scattered around in 
other companies. For me, first lieutenant was a dead end because unless you got a company command you couldn’t 
become a captain, and if you got a staff position, it would be commanding some whites and so you couldn’t do that. 
So, a couple of us approached our regimental commander about that situation. Of course, he was sympathetic, but as 
we already knew, could really do nothing about that. So, we were saying, why break our backs to get good ratings and 
good performance records when it’s not going to mean anything in terms of promotion. But that was the case, and so 
I served really all throughout my active duty as a first lieutenant, but there was a regulation which provided that if you 
had, up to the time of your release, maintained an average rating of excellent for a period of  time, then you were to 
advanced in the grade. So, I was released as a captain,’ but I never served as a captain. So,you have the conditions and  a 
part of that time as an officer, for all of that time as an officer. We could not go to white officer clubs. For a time there in 
Fort Leonard Wood and in North Carolina, for a period of time black officers and white officers had separate quarters. 
Just before we went overseas, maybe six months before, the Colonel integrated the Officers’ Quarters, but the Officers’ 
Club was never integrated. That applied wherever we went; so the situation was not the ideal either place. So, that just 
added another thing to the list that needed some attention.

…[speaking of Tougaloo College]

OWENS: 
So, as I say, we didn’t win many friends that way but we stood for that and I think that the things have  come full circle; 
that some of the things we’ve fought for and insisted upon are accepted now and are recognized as being at the best 
interest of everybody. Well, this same Reverend Bender and some of the students in 1946 held up the seating of Senator 
Bilbo for a little while. They challenged his seating. They just stood up for it and protested it, and they held up his 
seating for a little while.

JONES: 
This is in Washington?

OWENS: 
Yes, they held it up. That was some of the veterans who came back who worked with Reverend Bender 	then. Because 
we as veterans, when we came back, we didn’t have to pay poll tax. You see, in those day you had to pay poll tax for a 
certain number of years before you could register, and then you had to go through all those...

JONES: 
Literacy tests.

OWENS: 
Yes, yes, games to get there. So, we were able to register to vote. I was not here I had gone to Columbia when this 
happened, but they did hold him [Senator Bilbo] up awhile…

WWII and Civil Rights - George A. Owens Interview
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DAWSON: 
Okay, Speak Now recording number 015. This is LeAnna Welch-Dawson,with Mississippi Department of 
Archives and History. Today’s date is Wednesday, June 15, 2011. Now sharing his Civil Rights Era memories 
is Dr. John Peoples. Welcome…

DAWSON: 
So you were in which war? You said you were a veteran?

PEOPLES: 
World War II. I got the tail end of it. I, I was drafted from Starkville, Mississippi, just out of high school and I 
really hadn’t planned to go to the Marine Corps…

DAWSON: 
So the units were segregated, when you were in the military?

PEOPLES: 
Oh, yes. There was an incident of not being segregated. In order to get more GI Bill of Rights time, I re-
enlisted and I was put into a schools company to train to be a radio technician and was sent to California, to 
Camp Pendleton, California. And there were, they chose ten of us to be in this special training and two of us, 
myself and one other guy, to be trained so as to be a teacher to go back and, to the black camp at camp, at 
Camp Lejeune in North Carolina to set up a school. Anyway, when we got out there the commanding officer 
who was Jewish called us in, he says, he said, “You men have been over in Carolina segregated but here at 
Camp Pendleton you will not. In this school if you do good work you’re gonna get the same grades anybody 
else, so I expect you to do good work.” Well, we, we thought it was gonna work out like that, but it turned out 
that you had to deal with individuals, instructors, and so in my particular case, I was the highest ranking 
man in my, in my barracks and I had to drill the men to the classes and to, had to drill them to meals and so 
on. And here I was a Mississippi boy trying to call all those names of Polish guys, and of Russian names and 
so on, and I, it was really funny because one guy whose name was, it was, I thought it was Jesus, but it was, it’s 
pronounced “Hosaus” I think it is. And so I said, “Calvin Jesus.” He said, “It’s Hasu.” I said, “Who?” Anyway, 
that’s just one little incident. But here’s what happened in that class or situation out there. They had it set up, 
in that they just didn’t feel that any black Marine should score higher than a white Marine. Here was a 
classroom situation and we’re studying technology like physics. Here’s a radio that we have to learn all the 
parts to this radio and how it works and so on and you have ten questions and each question is worth ten 
points. Now either you’re right or you’re wrong and, like in math, you’re right or you’re wrong. And here’s a 
ten point question, I got a nine, nine, nine. So I don’t know what’s going on, the thing is right. So I went to 
the professor, he wasn’t, I mean to the, he wasn’t a, to the teacher—instructor—who was a warrant officer. I 
said, and I said, “Sir, what’s wrong with this?” He said, “It’s insufficient.” I said, “Like what?” “It’s insufficient.” 
“How?” “It’s insufficient. Get outta here.” So I went to the, the captain who was in charge of that section. I 
said, “Sir,” I said, “for whatever reason Warrant Officer Massey has cut my grades down point by point, I don’t 
know why.” He said, “Peoples,” he said, “Look, there’s no way you could be as smart as these guys. You’re from 

WWII and Civil Rights - John Peoples Interview
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WWII and Civil Rights - John Peoples Interview

Mississippi and there’s no way you can be as smart as these guys, but you’re gonna pass this course, you’re 
gonna get your promotion and we’ll send you back to North Carolina to teach. Now just stop so much its 
being.” So I said, “Okay.” So I found that I just had to accept that. And they did the same thing in the, in the, 
in the section where we had to repair our sets, you know, we had to repair radios that go into tanks and so 
on. And for whatever reason, they would, they would find, they would find a way to make me, my grade 
lower. So when we finished the course there were several of us in, in the section, but they found a way to 
make my, my grade one point less than the lowest white. All the guys were smart, all these guys were very 
sharp guys, everybody was smart, they could. And I had a 89 and the lowest white was a 90. Everybody was 
smart but I said, I said what the heck, but that was California, Camp Pendleton. And at any rate, as it turned 
out when the war ended, the war ended while we were out there, and so the deal for me to go back and set up 
a school in Carolina, I thought it was still on, but somehow they finally sent us back to North Carolina, I was 
called in by the colonel, he said, “Peoples,” he said, “When you go back to Carolina, you may have to speak 
up.” I said, “What do you mean, sir?” He said, “There, there may be some problem with your rank and what 
you supposed to do,” he said, “I’m not gonna put a race on your transfer papers.” Anyway, they transferred 
me over to the white campus. We rode a train all the way from California, myself and another guy named 
Busby, two of us, supposed to be teachers, over to the white camp. Had, we call it, had my point. We got there 
and we were standing outside and heard the man inside, “Oh, boy, we got two of those hot shot Marines 
from, from Pendleton, man, we need these guys, we need these technicians”…So I went in, I said, “Sargeant 
Peoples reporting, sir”…Okay, we’re glad y’all boys arrived. Send these boys back over to Montford Point. 
Send these boys to Montford Point,” that was the black camp. They had a black camp for blacks called 
Montford Point. Man, they took us in a jeep, put our sea bags, took and dumped our sea bags out at the 
gate…Busby said, “Peoples, we might as well give up.” Man, I’m, I’m not gonna take this stuff. Anyway, when 
I got, got in there, I said, “I wanted to speak to,” now they sent me over—they sent us over—to the head, the 
head black who was a six-striper. No black officer is a six-stripers and he said, “Son,” he said, “we’re glad y’all 
went out, out there with the white boys and went to school, but we ain’t got none of this stuff for y’all to learn 
how to, how to fix.” I said, “Well sir, I, I request to see the commanding officer.” He was a white colonel. He 
said, “What? That’s, that’ll do no good. That’s no good.” I said, “Sir, I request to see the commanding officer.” 
So they set me up the next day to see the officer and what he said, “Peoples,” he said, “I understand that you 
have some concerns.” “Yes, sir,” I said, “we were trained to, to be instructors in the electronics. And we, there’s 
nothing for us to do.” He said, “Well, when the war ended all that stuff that they had planned up in 
Washington, D. C. changed.” I said, “Well, sir,” I said, “I see that they are having sergeants like me to take 
truckloads of people over to the white camp to clean it up,” I said, “I don’t want to do that, sir, I hope not.” He 
said, “Okay, I’ll see that you don’t.” “But what am I gonna do?” He said, “Well I’ll tell you what. You just stand 
by until I see what I can do for you.” I said, “Stand by?” “Yes, you just stand by, you have nothing, you just 
stand by.” So I was over there, they put me over in a barracks. I had to do nothing. Lieutenants, both 
lieutenants came in, they said, “Ten-hut!” And they said, I’m in my bed sleeping. “Who’s that man there?” 
“That’s Peoples. Don’t touch him, the colonel said don’t touch him.” So I made all the other black sergeants 
mad with me ‘cause I didn’t have to work. I was afraid, I was, I was wondering what am I gonna do. I would 
go to the library and I would read books, I would play classical records and so on. And I was trying to get a 
furlough. And the, the black person I saw, he had hid my furlough papers. I was waiting around, man, I 
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couldn’t, I couldn’t, but he’d say, “Not ready yet.” So finally I went over, I ran into this guy and I said, 
“Sergeant,” I said, “I don’t know what’s going on, but for whatever reason I can’t get a furlough.” He said, “You 
know why?” I said, “Why?” “You gotta come through us. These white folk here, they don’t give a cent about 
us, man, they come over here from the white camp during the day and they go back at night. We run this 
camp. You went to the white man. And you went to the white and that’s why you can’t get a furlough, but if 
you come through us, man, we gotta work together.” I said, “Look, what I’m trying to do, I was trying to do 
some things to help us.” He said, “I don’t care what you were trying to do, they sent you out there and filled 
you up with all that stuff and look what they did, put you right back here with us, you ain’t got nothing to do. 
Come in this office, boy. Here are your papers right here. You could have been gone home. Take this and get 
your butt on back to Mississippi, for the furlough.” That’s the way that worked out. So I went home to 
Starkville and I’ll tell this one little incident that happened, it’s typical. On my way back, I stayed for two 
weeks, on my way back, I had to stop in Columbus, Mississippi to change…buses. And so the way they had 
those things back in those days of segregation, the servicemen, I mean the, the rules were that servicemen on 
the buses first, and then after servicemen, others get on. So the bus driver said, “Okay, I’m, I’m gonna load 
this here bus according to government regulations. Okay, all white soldiers.” White soldiers got on. Then he 
said, “Alright, all white folk.” The whites got on. He said, “Alright, all n***** soldiers. Nah. All n*****s, all you 
n******s won’t be able to go. Bus is too crowded, but I guess we got, most of you can go. Be another bus 
tomorrow morning.” That was typical of the way things would happen during those days, like, around 19’ I 
would say, ‘45 and ‘6. Anyway, I came on back to camp. When I got back to, to Camp Lejeune, I saw guys 
with sea bags, man, running toward, running toward the buses. “Where you guys going?” They said, “Man,” 
they said, “man, they putting us out of this thing. If you got enough punch, you can go home.” I said, “What?” 
So I went in and there it was there on the wall, “All labor letter number four twenty something.” It says, “All 
negro marines who are not cooks, bakers, or stewards (that means, a steward is a servant), are hereby 
authorized to be discharged COG (that’s for the convenience of the government) between the dates of July 
something and July something,” I forgot the specific dates. I said, “What?” I said, it couldn’t be that this, that 
my going into colonel started this, I said, something started this. Anyway, they decided that at that particular 
time that they were going to let all Marines who had been specially trained beyond being a cook or a servant 
of some sort could get out if they wanted to, you could stay in. Some of the guys said, “Man, it’s gonna be a 
big depression. You better stay in.” I said, “Uh, uh, I’m going home. I’m going to college.” Anyway, I went 
back to Starkville and came to Jackson State. I’d really planned to, and I didn’t tell you about one little thing 
that happened. I had planned to go to MIT or Cal Tech, in electronics. And I, I need to back up to tell what 
happened. When I was at Montford Point before I went to California, I was sent for by the education officer 
who was a young white lieutenant. And he said, “Peoples,” he said, “I was looking at your service record here. 
Do you know you have a very high IQ?” I said, “What’s IQ?” I said, he said, “That’s your intelligence quo, 
intelligence quotient.” I said, “Well, I don’t know what that means.” He said, “Well, the test you took down at 
Camp Shelby shows that you have a very high IQ.” I said, “Well, thank you.” He said, “What do you plan to do 
when you leave the Marine Corps?” I said, I said, “I’m not quite sure.” He said, “You ought to go to college.” I 
said, “Well, I really hadn’t thought about it.” He said, “Well, you ought to go to college.” He said, “Look, here’s 
a college catalog.” He showed me a catalog from California Institute of Technology and MIT. And he said, 
“Take a look at these and think about it.” That was the first person, a young white marine, ever talked to me 
about college. My parents were people who just didn’t finish elementary school. And so, anyway, I went to 
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WWII and Civil Rights - John Peoples Interview

Jackson State and, to school and, and of course I played football, track and made straight As, number one in 
my class and so on. And I told other stuff about going to University of Chicago, getting my degrees and 
teaching in Gary, Indiana, and coming back South.

…[Asked about Charles and Medger Evers in School days]

PEOPLES: 
But I didn’t really get to know Charles Evers until I came back down here as president because, you know, we 
were just young men. They were World War II vets, too and I was a World War II vet, so the veterans kinda 
ran the campus, campuses in the forties, and the early fifties because we, you know, had GI Bill of Rights, we 
had money and all our tuition paid for and so on. And so we more or less ran the campus, I didn’t, I didn’t, I 
never knew Medgar, but I knew Charles because he was around, and we are still good friends, yeah.

MDAH Archives and Records Services. For complete interview go to http://www.mdah.state.ms.us/arrec/digital_ar-
chives/speaknow/transcripts/AU988_108934.pdf  For the sound recording go to http://www.mdah.state.ms.us/arrec/
digital_archives/speaknow/show/15
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WWII and Civil Rights Interviews: Teacher Discussion Guide

1.  What kind of effect did going oversees to other countries or going to other parts of the United States have on 
African American veterans? What inferences can be made? 

•	 Going outside of Mississippi was probably a unique experience for many veterans who otherwise 
would not have been able to afford travel on their own. They saw the freedoms of others and fought for 
freedom against the Axis Powers. 

•	 Outside the South they saw the supposed integration of officers quarters (Owens) and training 
(Peoples). But they also experienced discrimination and were faced with the segregation of officers 
clubs and not being allowed to have higher grades or positions of authority over white men.  

•	 Lee Spearmen mentions that although the European front was segregated and African Americans were 
not given the same opportunities as white men to fight, the Japanese front was more integrated because 
African American and white soldiers fought side by side just trying to make it through alive. 

•	 George A. Owens mentions the apprehension that many African Americans had coming back to 
Mississippi after having these experiences. 

2. What were George Owens and John Peoples attitudes about returning to Mississippi following the war? What was 
Peoples’ attitude towards discrimination during the war and what attitudes did he face from other soldiers? 

•	 George Owens mentioned that while many of his friends did not want to return to Mississippi after the 
war because of the racial tensions that were building, he saw it as an opportunity to make a difference 
and thought that he could do something about it. 

•	 John Peoples had decided that he would simply not take discrimination and questioned authorities 
when he faced being unfairly graded or not being put to use for what he was trained. He also faced 
opposition by many other African American soldiers who thought that he was trying to go over their 
authority.

3. What new opportunities mentioned in the interview did the GI Bill afford veterans and how did these new 
opportunities impact the ability of the veterans to begin the Civil Rights Movement?  

•	 John Peoples mentions his parents’ poor education and the importance of the GI Bill in furthering  his 
education which he had never considered until leaving the Marines. He also mentions that many of the 
leaders of the Civil Rights Movement had attended universities because the GI Bill had paid for tuition. 
Education gave them the ability to intelligently stand up for their rights and commune in an academic 
setting with like-minded people.

•	 George Owens talks about the poll tax that had to be paid for many years and how the GI Bill enabled 
veterans to be exempt from having to pay the poll tax (which along with literacy tests had been a way 
to keep African Americans from voting). He mentions the effect that some of these veterans had by 
halting Senator Bilbo’s seat in the Senate although he implies that this was short lived. The Voting 
Rights Act passed in 1965 is also briefly mentioned by Peoples. 

•	 Opening to discuss the other aspects of the GI Bill such as low interest mortgages, loans for starting a 
business, and veteran’s hospitals. 

4. What instances of discrimination stood out to you? What instances surprised you? 
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Timeline 

Name: ________________________________________________________ Date: __________________

Directions: Write the date of the event in which it happened, then number the events in the correct order. 

Dillon County, South Carolina, schools integrate in 
___________.	

Judge Waring advises Thurgood Marshall to sue over the 
institution of segregation in Briggs v. Elliott rather than 
for a bus in ___________.	

World War II ends in ___________.	

Charles Houston makes a film documenting depravity 
and inequality of African American schools in 
___________.	

Brown v. Board decision announced by Chief Justice Earl 
Warren on ___________.	

Levi Pierson of Summerton, South Carolina, asks for a 
bus for his children who walk nine miles to school in 
___________.	

Charles Howard becomes dean of Howard University 
Law School in ___________.	

The schools of Prince Edward County, Virginia, close to 
avoid integration in ___________.	

Brown v. Board is postponed in ___________.	

Parents in Farmville, Virginia, ask for a replacement 
school in ___________.	

	 a.	 1935

	 b.	 1970

	 c.	 1953

	 d.	 1924

	 e.	 May 17, 1954

	 f.	 November, 1950

	 g.	 1947

	 h.	 1945
	

	 i.	 1959

	 j.	 1951

_____

_____

_____

_____

_____

_____

_____

_____

_____

_____
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Timeline Answer Key

Name: ________________________________________________________ Date: __________________

Directions: Write the date of the event in which it happened, then number the events in the correct order. 

	 a.	 1935

	 b.	 1970

	 c.	 1953

	 d.	 1924

	 e.	 May 17, 1954

	 f.	 November, 1950

	 g.	 1947

	 h.	 1945
	

	 i.	 1959

	 j.	 1951

Dillon County, South Carolina, schools integrate in 
___1970________.	

Judge Waring advises Thurgood Marshall to sue over the 
institution of segregation in Briggs v. Elliott rather than 
for a bus in ___November, 1950________.	

World War II ends in ___1945________.

Charles Houston makes a film documenting depravity 
and inequality of African American schools in 
___1935________.

Brown v. Board decision announced by Chief Justice Earl 
Warren on ___May 17, 1954________.	

Levi Pierson of Summerton, South Carolina, asks for a 
bus for his children who walk nine miles to school in 
___1947________.	

Charles Howard becomes dean of Howard University 
Law School in___1924________.	

The schools of Prince Edward County, Virginia, close to 
avoid integration in ___1959________.	

Brown v. Board is postponed in ___1953________.	

Parents in Farmville, Virginia, ask for a replacement 
school in ___May, 1951________.	

___10__ 

___5__ 

___3__

___2__ 

___8__ 

___4__ 

___1__ 

___9__ 

___7__ 

___6__ 



Mississippi History on Loan
  WITH ALL DELIBERATE SPEED 

Mississippi Department of Archives and History 2015

17

Mississippi History on Loan
  WITH ALL DELIBERATE SPEED

What Were People Reading? Teacher Instructions 

Background:
The following articles come from three leading Jackson, Mississippi, newspapers covering public 
education and segregation before and after the Brown v. Board decision. It should be noted that The 
Clarion Ledger and The Jackson Daily News were written by and for a white audience whereas The 
Jackson Advocate was written by and for an African American audience. 

Directions: 
Divide students into small groups or pairs and give each group the What Were People Reading? 
worksheet and one of the selected articles. Have the students read the article as a group and answer 
the questions on the worksheet. When each group has completed its worksheets, have each group 
explain its article to the class using the most applicable questions from the worksheet as a guide.  

Purpose: 
These articles are what many people in Mississippi would have read at the time, giving an indication 
of what people thought about these issues and helping them form opinions and perspectives about 
current events. By exposing students to the different perspectives and events covered in these          
articles, they will not only be able to construct an idea of what was happening in Mississippi at 
the time, but also be able to see the complexity of the situation and the spectrum of opinions 
surrounding this important case.  
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What Were People Reading? Analysis Worksheet

Directions: Read the article as a group and answer the following questions. It should be noted that The 
Clarion Ledger and The Jackson Daily News were written by and for a white audience whereas The Jackson 
Advocate was written by and for an African American audience.  

1. What specific event or issue is the article covering? When did it happen? If it doesn’t cover an event, 
what is the purpose of the article?

2. Is the article primarily news, opinion, narrative, an interview, or some combination? Support your 
answer with specific examples.   

3. Does the author focus on the issue from a local, regional, state or national perspective? Support your 
answer with specific examples.   

4. Who are the people discussed in the article and what is their stance on education?

Name: _______________________________________________________ Date: __________________
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What Were People Reading? Analysis Worksheet Continued

5. What does the article indicate that people might be thinking about the event or issue? Give an example 
to support your reasoning.

5. Describe the tone and attitude of the article.

6. Does the author indicate his or her position on the issue of segregation? 

7. Who or what is the source of the article? Could the author have a bias? Why or why not? If so, does it 
affect the information given?

Name: _______________________________________________________ Date: __________________
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What Were People Reading? Article A
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What Were People Reading? Article A Continued
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What Were People Reading? Article B
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What Were People Reading? Article C
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What Were People Reading? Article C Continued
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What Were People Reading? Article D
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What Were They Reading? Article E
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What Were People Reading? Article F

Note: This article also appeared in 
The Jackson Advocate on May 22, 
1954.
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What Were People Reading? Article G
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What Were They Seeing? Compare and Contrast 

Directions: Examine the following photos of African American schools and students and white schools 
and students in different areas of Mississippi. Then use the venn diagram to compare and contrast the 
similarities and differences between the schools. 

Name: ________________________________________________________ Date: __________________
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What Were They Seeing? Photos

Figure 3: Bailey  High School, Jackson, Hinds County, 1956. 
School Photographs Digital Archive, MDAH, Archives and 
Records Services.

Figure 4: Smith Robertson School, Jackson, Hinds 
County, 1956. School Photographs Digital Archive, 
MDAH, Archives and Records Services.

Figure 1 (above): White Elementary School and bus, Hinds County, 
1941. MDAH, Archives and Records Services.
Figure 2 (right): African American school children and buses, 
Sunflower County, 1950. MDAH, Archives and Records Services.
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What Were They Seeing? Photos Continued

Figure 5: Classroom and children Brazil School, 
Tallahatchie County. School Photographs Digital Archive, 
MDAH, Archives and Records Services.

Figure 6: 1st grade Sumner School, Tallahatchie County. 
School Photographs Digital Archive, MDAH, Archives 
and Records Services.

Figure 7: Falkner High School (White), Tippah County. 
School Photographs Digital Archive, MDAH, Archives 
and Records Services.

Figure 8: Falkner High School (African American), 
Tippah County. School Photographs Digital Archive, 
MDAH, Archives and Records Services.
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Directions: Examine the following photos of African American schools and students and white schools 
and students in different areas of Mississippi. Then use the venn diagram to compare and contrast the 
similarities and differences between the schools. 

Name: ________________________________________________________ Date: __________________
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What Were They Writing? Essay

Directions: Clyde Kennard and James Merideth both applied to segregated, white universities in 
Mississippi and argued for the integration of schools. Within the Civil Rights Movement there were many 
different opinions and reasons that people argued for integration. Using the letters written by Kennard and 
Meredith, your textbook, the Internet or any other teacher approved resource, write an essay comparing 
the letters.

Name: ________________________________________________________ Date: __________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________
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What Were They Writing? Kennard Document
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What Were They Writing? Kennard Document Continued
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What Were They Writing? Kennard Document Continued
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What Were They Writing? Meredith Document
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What Were They Writing? Meredith Document Continued
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Essay

Name: ________________________________________________________ Date: __________________

Directions: Compare and contrast the issues surrounding the Brown v. Board case with a controversial 
movement, issue, or event today. How are the two similar and how are they different? Do people have simi-
lar reactions to the modern-day event as they did in the 1950s? Why or why not?
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Essay

Name: ________________________________________________________ Date: __________________

Directions: Has the full integration of public schools been achieved since the Brown v. Board decision? 
Explain why or why not using specific examples within Mississippi.
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Extension Activities

•	 Smithsonian National Museum of American History View free electronic field trips through Smithsonian 
museum galleries related to the story of school segregation and an online exhibit featuring text, images, and 
objects. http://www.americanhistory.si.edu/brown/index.html

•	 National Archives Use documents from the Dorothy E. Davis v. County School Board of Prince Edward 
County, Virginia, to learn about the lawsuit that became Brown v. Board. http://www.archives.gov/education/
lessons/davis-case/

•	 National Education Association Access lesson plans, activities, background information, primary source 
documents, and other curriculum resources to help teach the story of Brown v. Board to students in grades 
K-12. Find out more at http://www.nea.org/tools/lessons/brown-vs-board-teaching-resources.html.

•	 PBS The Beyond Brown website contains educator resources, film clips, and links to Brown v. Board related 
websites. http://www.pbs.org/beyondbrown/index.html

•	 MDAH Digital Archives The School Photographs (Mississippi), 1920s-1980s collection contain six series 
of photographs received from the Mississippi Department of Education, totaling 7,995 images. Two series 
contain images that accompanied surveys sponsored by the Educational Finance Commission to document 
the condition of Mississippi schools in the 1950s. The remaining series depict school buildings, school 
transportation, and education in general in Mississippi from the 1920s to the 1980s. In most cases, captions 
and identifying information were transcribed directly from the original and reflect the language and 
terminology of the time period. http://mdah.state.ms.us/arrec/digital_archives/series/schoolphotographs

•	 Mississippi History Now “The Last Stand of Massive Resistance: Mississippi Public School Integration, 
1970” by Charles C. Bolton. http://mshistorynow.mdah.state.ms.us/articles/305/the-last-stand-of-massive-
resistance-1970
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Teacher Evaluation

Complete both sides and please MAIL or fax to the address on the NEXT page. Thank you!

Teacher Name  _____________________________________________________________________________________________

School Name & Address  ___________________________________________________________________________________

____________________________________________________________________________________________________________

Email (optional) ___________________________________________________________________________________________

Total Number of Students___________________________           Grade Level _____________________________________

1.	 In your opinion, did this unit elicit better than average student response; if so, how?

2.	 Which segments of the unit exceeded your students’ attention span?

3.	 Will this unit be of assistance to you in developing future classroom activities; if so, how?

4.	 How did this unit add to your earlier teaching on the same subject?

5.	 Would this teaching unit be handier to use as a:

___single-day unit		   ___multi-day unit		   ___multi-week unit 		  ___other

6.	 Were the activities and lessons appropriate for your students?  How?
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Teacher Evaluation Continued

Please rate the following lesson materials and activities by circling the appropriate number.

			   4=excellent, 3=good, 2=average, 1=inadequate

Directions and Notes									         4	 3	 2	 1

Curricular Connections									         4	 3	 2	 1 

Student Worksheets									         4	 3	 2	 1	

	 Fill in the Blank Film Outline	 						      4	 3	 2	 1

WWII and Civil Rights	 							       4	 3	 2	 1

Timeline										         4	 3	 2	 1 

What Were People Reading?		  					     4	 3	 2	 1

What Were They Seeing? Compare and Contrast	 				    4	 3	 2	 1

What Were They Writing?								       4	 3	 2	 1

Essay										          4	 3	 2	 1

	 Extension Activities								        4	 3	 2	 1

	 Overall Lesson									         4	 3	 2	 1

We would appreciate any additional comments on this teaching unit and any suggestions for improvement. Comments may be 
entered in the space below.

Museum Division
Mississippi Department of Archives and History

P.O. Box 571, Jackson, MS  39205
Phone: 601-576-6800    Fax:  601-576-6815

outreachprograms@mdah.state.ms.us


